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Introduction
The written responses in this document are examples of English Language Arts 30–2
Diploma Examination writing that received scores of Satisfactory (S), Proficient (Pf), or
Excellent (E). These sample responses are taken from the January 2017 administration.
Along with the commentaries that accompany them, they should help you and your
students to understand the standards for English Language Arts 30–2 Diploma
Examination writing in relation to the scoring criteria.
The purpose of the sample responses is to illustrate the standards that governed the
January 2017 marking session and that anchor the selection of similar sample responses
for subsequent marking sessions in 2017. The sample papers and the commentaries were
used to train markers to apply the scoring criteria consistently and to justify their
decisions about scores in terms of each student’s work and the criteria.
The sample responses included in this document represent a very small sample of
successful approaches to the assignments.

Selection and Use of Sample Papers
The teachers on the Standards Confirmation Committee for the January 2017 marking
session selected the examples of student responses included here. They also wrote the
commentaries that discuss the students’ writing in terms of the scoring criteria used for
marking.
During their preparation for the January 2017 marking session, markers reviewed and
validated the standards represented by these sample responses. Markers then used these
sample responses as guidelines for marking the written-response sections of the January
2017 English Language Arts 30–2 Diploma Examination.

Cautions
1. The commentaries are brief.
The commentaries were written for groups of markers to discuss and apply during the
marking session. Although brief, they provide a model for relating specific examples
from student work to the details in a specific scoring criterion.
2. Neither the scoring guide nor the assignments are meant to limit students to a
single organizational or rhetorical approach in completing any diploma
examination assignment.
Students must be free to select and organize their materials in a manner that they feel
will enable them to best present their ideas. In fact, part of what is being assessed is
the final effectiveness of the content, the form and structure, and the rhetorical choices
that students make.
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The student writings in this document illustrate just a few of the many successful
organizational and rhetorical strategies in January 2017.
We strongly recommend that you caution your students that there is no preferred
approach to an assignment except the approach that best accomplishes the student
writer’s goal of effectively communicating his or her own ideas about the topic.
We advise you not to draw any conclusions about common patterns of approach taken
by students.
3. The sample papers presented in this document must not be used as models for
instructional purposes.
Because these papers are illustrations only, and because they are sample responses to
a set topic, students must be cautioned not to memorize the content of any of these
assignments and not to use them when completing classroom assignments or when
writing future diploma examinations. Examination markers and staff at Alberta
Education take any possibility of plagiarism or cheating seriously. The consequences
for students are grave.
The approaches taken by students at the standard of excellence, not their words or
ideas, are what students should consider emulating. In fact, it is hoped that the variety
of approaches presented here will inspire students to experiment with diction, syntax,
and form and structure as ways of developing an individual voice and engaging the
reader in ideas and forms that the student has considered.
4. It is essential that you consider each of these examples of student writing in light
of the constraints of the examination situation.
Under examination conditions, students produce first-draft writing. Given more time,
students would be expected to produce papers of considerably improved quality,
particularly in the dimensions of Presentation, Matters of Correctness, and
Writing Skills.
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January 2017

English Language Arts 30–2
Part A: Written Response
Grade 12 Diploma Examination
Description

•• Space is provided in this booklet for
planning but not for final handwritten or
word‑processed work.

Time: 3 hours. You have a total of 3 hours
to complete this examination.

•• It is your responsibility to print out
(or handwrite) and staple all of your final
written work to the designated pages in
this booklet. You must also verify that
this has been done correctly. Page 5
illustrates how to attach your final work
to the booklet.
•• A final checklist is located on the inside
back cover of the examination booklet.

Plan your time carefully.
Part A: Written Response contributes
50% of the total English Language Arts
30–2 Diploma Examination mark and
consists of three assignments.
•• Assignment I:
Visual Reflection
Value 10% of total examination mark
•• Assignment II:
Literary Exploration
Value 25% of total examination mark

Additional Instructions for Students
Who Are Using a Word Processor

•• Assignment III:
Persuasive Writing in Context
Value 15% of total examination mark

•• Format your work using an easy-to-read
12-point font, double space, and use
headers and footers as illustrated
on page 5.

Instructions
•• Complete all three assignments.
•• You may use the following print
references:

Additional Instructions for Students
Who Are Handwriting
•• Use the paper provided by your school
for handwritten work. Note that there
is no paper provided in this booklet for
final written work.
•• Use blue or black ink for handwritten
work.

–an English and/or bilingual dictionary
–a thesaurus
–an authorized writing handbook

Do not write your name anywhere in this
booklet or on your response. Feel free to
make handwritten revisions directly on
your final response.
3

ASSIGNMENT I: VISUAL REFLECTION
Suggested time: 30 to 40 minutes

AP-Bullit Marquez/The Canadian Press

Children cross a river in the Philippines on their way to school.

ELA30-2_17 FL Philippines school transport CMYK
(© AP-Bullit Marquez/The Canadian Press
03412311-Philippines School Transport. School children use an inflated tire tube to cross a river to go
to a public school in Rizal province east of Manila, Philippines, Friday Oct. 12, 2012. (AP Photo/Bullit Marquez).
ELA 30-2 Jan 2017 DIP 13 500 print/Quest A+, World, up to ¾ of a page, ESSW Sept. 17-2022.)
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ASSIGNMENT I: VISUAL REFLECTION
Examine the photograph on page 2. Reflect upon the ideas and impressions suggested by
the photograph.
The Assignment
What ideas and impressions does the photograph suggest
to you? Consider the context, and develop your response by
referring to the photograph.

In your writing, you may respond personally, critically, and/or creatively.
You must:
• Select a prose form that is appropriate to the ideas you wish to express and that will
enable you to effectively communicate to the reader.
• Consider how you can create a strong unifying effect.
Initial Planning

There is additional space for planning on page 4.
5

ASSIGNMENT II: LITERARY EXPLORATION
Suggested time: 70 to 80 minutes

Read the following nonfiction excerpt and complete the assignment that follows.
The narrator of this excerpt is musician Salman Ahmad. He describes the experience of
attending his first rock concert as a new immigrant to America in the 1970s.
from ROCK & ROLL JIHAD
The minute the band started to play, I knew why I’d come. The excitement I felt as
Led Zeppelin ripped into its set began at the base of my spine and enveloped first my
heart and then my head. I didn’t know any Zeppelin songs but it didn’t matter. Celtic,
Indian, and Arabic melodies combined with the blues with effortless ease, glued together
by John Paul Jones’s bass and drummer John Bonham’s powerhouse percussion. Robert
Plant and Jimmy Page ruled the stage with incredible visceral energy and oversized
personas. Standing on my feet in the sixty-third row of a jam-packed Garden, I looked
over the heads and shoulders of a teenage wasteland and watched as the distant exploding
stars foretold my musical destiny.
For most of the night my eyes were transfixed on the guitar player, Page. He had an
otherworldly presence, coaxing, bending, squeezing, bowing, and physically summoning
mystical sounds out of a two-headed guitar. He was dressed in a white satin shirt and
pants with dragons painted on them. Red, blue, and green laser lights formed a pyramid
around him as he played, totally soaked in sweat and bathed in an admixture of color
and sound. Everywhere I looked around me there were smiling, happy young people,
swept up in this menagerie of deafening sonic thunder and blinding lights. I had never
experienced such an assault on the senses, and I felt fully awake despite the fact that
everyone around me was swimming in the depths of dizziness. The tornado of guitars,
bass, vocals, and drums made this brown-skinned boy boogie woogie! And to think I’d
come to the concert on a whim. I was a still-fresh immigrant. … I had no preconceived
notions about the band so I just listened to the music. But when Jimmy Page switched his
red twelve- and six-string Gibson double neck for a sunburst Les Paul and tore into the
signature riffs of “Moby Dick” and “Whole Lotta Love,” I entered another realm. I never
came back. …
The show was nearly three hours long, but it seemed to fly by in a wink of an eye.
That Zeppelin concert gave me an audio-visual blueprint for the distant music I was
hearing in my head. Sitting in the Garden, I saw a vision for my future crystallize.
I wanted to play music for the rest of my life. Period. I had found my passion and now
I wanted to connect with it, share it, and change the world with it. By the end of the night
my shoulders, head, and feet were in a state of fana. I was one with the music. I didn’t
just like rock and roll. I loved it.
Salman Ahmad
Reprinted with the permission of Free Press, a Division of Simon & Schuster, Inc., from ROCK & ROLL:
JIHAD: A Muslim Rock Star’s Revolution by Salman Ahmad with Robert Schroeder. Copyright © 2010 by
Salman Ahmad. All rights reserved.
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The Assignment
In this excerpt, the narrator describes his experience at a rock concert as a defining
moment in his life. It was here that he discovered his passion and decided to dedicate his
life to a career in music.
What is your opinion of the idea that an individual’s
life can be altered by a particular experience?
You must:
• Discuss a character from literature or film that you have studied in English Language
Arts 30–2. You may choose to discuss more than one character.
• Ensure the details you select support your opinion of the idea that an individual’s life
can be altered by a particular experience.
• Present your ideas in prose.
You should:
• Reflect upon your own knowledge and/or experience and/or the reading selection
provided.
• Use the Initial Planning section on page 9 to help you plan your response. Carefully
consider your controlling idea or how you will create a strong unifying effect.
• Select a character who is relevant to your ideas about the topic and interesting to you
from the short stories, novels, plays, poetry, nonfiction, or films that you have studied in
English Language Arts 30–2.
• Organize your discussion so that your ideas are clearly and effectively presented.
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Assignment II: Literary Exploration
Initial Planning
Suggested Time: 10 minutes
Read the assignment question on page 8 and write your controlling idea below.

Select a character (or characters) from a text you have studied in ELA 30–2.
Character(s) Chosen
Literary Text(s) and Author(s)

Briefly identify details about the character(s) that you intend to use to develop your ideas.
Make sure the details associated with this character are relevant to your ideas about the
topic question.

Note: Write the title(s) of your chosen literary text(s) on the back cover of this
examination booklet.
There is space for planning on page 10.
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ASSIGNMENT III: PERSUASIVE WRITING IN CONTEXT
Suggested time: 40 to 50 minutes
Read the situation described below and use it to complete the assignment that follows.
The Situation
The Prosper School Council is considering a proposal that would require all students to
bring their own digital device (such as a notebook, tablet, or smartphone) to school in
order to participate in digitally enhanced learning. Supporters of the Bring Your Own
Device (BYOD) proposal believe that education is becoming more dependent on digital
devices and that such technology is required by students in order to be competitive in
academic environments. Those opposed believe that academic success is not dependent
on the type of technology used and that such devices have the potential to adversely affect
the educational environment.
In deciding whether to accept or reject the proposal, the Prosper School Council has
invited concerned individuals to make their views known. You are Reggie Rivers, a
recent graduate of Prosper High School. You have considered information and opinions
from a variety of sources (see pages 14 and 15). After considering the advantages and
disadvantages of the proposal, you have reached a decision. You now need to write a
persuasive speech or letter that clearly develops your position.
The Assignment
Write a speech or letter that will persuade the Prosper
School Council to either ACCEPT or REJECT the Bring
Your Own Device proposal.

In preparing your persuasive speech or letter, BE SURE TO
•
•
•
•

study the information on the following pages
consider your purpose and audience
present a clear argument that explains the reasons behind your decision
use an appropriate tone

Remember that you must clearly and directly choose either to accept or to reject the
proposal.

9
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English Language Arts 30–2
Part A: Written Response
Standards Confirmation
Background
For all diploma examination scoring sessions, Provincial Assessment Sector staff use a
process called Standards Confirmation to establish and illustrate expectations for
students’ work in relation to the scoring criteria, as well as to ensure scoring consistency
within and between marking sessions. Because there are several diploma examination
administrations and scoring sessions each school year, the standards must remain
consistent for each scoring session in the school year and, similarly, from year to year.
Standards for student achievement start with the demands of the Program of Studies for
Senior High School English Language Arts and with the interpretation of those demands
through learning resources and classroom instruction. These agreed-upon standards are
also exemplified in the kinds of tasks and the degree of independence expected of
students. All of these complex applications of standards precede the design, development,
and scoring of each diploma examination.
The Standards Confirmation Committee is composed of experienced teachers from
representative regions of the province. These teachers work with the Provincial
Assessment Sector staff responsible for the development, scoring, and results reporting
for each diploma examination. Teacher-members participate over a two-year period and
are required to serve as group leaders or markers during at least one of the subsequent
marking sessions.
There are two essential parts to applying standards at the point of examination scoring:
the expectations embedded in the scoring criteria, and the examples of students’ work that
illustrate the scoring criteria within each scoring category. The scoring categories and
scoring criteria are available to teachers and students via the 2016–2017 English
Language Arts 30–2 Information Bulletin. During each of the January and June marking
sessions, example papers selected by members of the Standards Confirmation Committee
are used to train markers. Subsequent to each marking session, the example papers that
received scores of Satisfactory (S), Proficient (Pf), and Excellent (E) are posted in
documents at the Examples of the Standards for Students’ Writing web page.
Members of the Standards Confirmation Committee
• confirm the appropriateness of the standards set by the examination in relation to
students’ work
• select student responses that clearly illustrate the standards in the scoring categories
and the scoring criteria to be used when training markers
• write rationales that explain and support the selection of sample papers in terms of
the scoring categories, scoring criteria, and students’ work
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Impressions of Standards Confirmers
January 2017
Assignment I: Visual Reflection
The photograph of the children crossing a river in the Philippines on their way to school
provided a strong point of entry into discussion for nearly all student writers. Many
students developed ideas on the themes of how secure they are in relation to those who
struggle and how we should be more grateful for the things we take for granted. Students
also explored the values of perseverance, working together to achieve a goal, and thriving
in the face of adversity. Many students also called for action on the part of those who
have more to help those who are less fortunate. Responses were both concrete and
philosophical in nature, and many students wrote narratives from the point of view of the
children in the photograph. As always, students’ understanding of other cultures and
traditions varies widely and “mistakes” of this nature do not affect the quality of the
responses.
Assignment II: Literary Exploration
Both the reading selection from Rock and Roll Jihad and the topic question on the idea
that an individual’s life can be altered by a particular experience proved to be accessible
to student writers. The personal nature of the reading resulted in many students
incorporating details from the selection into their responses or paralleling its structure in
relating an experience from their own lives. Most students were able to discuss situations
from literature and from their own lives where particular experiences influenced a
character’s future direction. Many students also developed ideas in which the nature of a
particular experience and the resulting effect were more specifically defined and explored.
In some cases, experiences were simply viewed as being either “positive” or “negative.”
Some students also identified a particular experience as being the influence of a specific
person or character on another individual’s life. Students discussed their ideas about the
topic in relation to literature and film studied in ELA 30–2 and to personal observations
and experiences. Unifying effects varied among students. Some chose to focus primarily
on literature, while others developed responses that emphasized experiences they have
had in their own past. Some students also chose to compare the experiences of the
character in their literary selection to their own personal experiences. Students also
occasionally chose to discuss more than one piece of literature. Markers are reminded
that the focus of this assignment is on the idea that the student develops in relation to the
topic and on how effectively the student explores and supports this idea. Thus, while the
literary example is essential, it is but one component of the response as a whole. Because
literary examples are sometimes brief and tightly focused on a particular situation or
character, markers are reminded to read the information provided by students in both the
Initial Planning section on page 9 and on the back of the examination booklet to ensure
that they are familiar with the literature chosen. Popular literary selections included
Night, Tuesdays with Morrie, A Streetcar Named Desire, Death of a Salesman, and Fallen
Angels. Students also used films such as October Sky, The Shawshank Redemption,
Antwone Fisher, Schindler’s List, Finding Forrester, and V for Vendetta.
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Impressions of Standards Confirmers
January 2017
Assignment III: Persuasive Writing in Context
The proposal of whether or not to adopt the Bring Your Own Device proposal was
particularly engaging to student writers. Students who supported the proposal generally
cited the advantages of using technology to enhance learning environments and prepare
students for working in a digital world. Those opposed to the proposal often focused on
the costs that would be incurred by students and their families, the negative impact of
cyber bullying, and the negative impact of an overreliance on technology. Students drew
key details from the source material and very often supplemented their arguments with
references to their own personal observations, experiences, and knowledge. Many
students also chose to acknowledge and refute positions from the opposing side. Markers
are reminded that students will use the source material in a variety of ways. Some will
choose one or two details from the source material as the basis of their support, while
others will grapple with several sources. As always, markers are reminded to evaluate the
choices that students have made in terms of their service to the student’s argument, not in
terms of the “accuracy” or “correctness” of their interpretation of sources. Most students
were well aware of their purpose in persuading the Prosper School Council and
maintained an appropriate tone.
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Examples of Students’ Writing with Teachers’ Commentaries
English Language Arts 30–2
Visual Reflection Assignment, January 2017
Example Scored Satisfactory (S)

(Page 1 of 1)
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English Language Arts 30–2 January 2017
Assignment I: Visual Reflection

EXAMPLE PAPER—Satisfactory (S)
SCORING CRITERIA

RATIONALE

SCORE

Ideas and Impressions (S)

• The student’s perceptions
are appropriate but may
be generalized.

The student’s perception that “These children
realize that some kids don’t have the opportunity
they have to get an education. It makes people
realize how lucky we are here in Canada” is
appropriate and generalized.

• Support is adequate and
generally connected to the
student’s ideas and
impressions.

Support is adequate and generally connected
to the student’s ideas and impressions, as in
“Every morning is an adventure for these
children, getting up every morning to float
across to get to school. That is another thing that
makes them so happy, to be able to go to school”
and “We take a bus, drive ourselves, or walk no
more than ten minutes to get to school.”

• The response is generally
clearly developed.

The response is generally clearly developed
from the student’s discussion of how “there are
three children from the Philippines, crossing a
river on their way to school,” to the assertion
that “These three children don’t care how long it
takes, how they get there, or what obstacles they
have to overcome, as long as they get to go to
school,” through to the conclusion that “These
children see the river and their tire tube as an
opportunity and blessing to get a grade school
education.”
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S

SCORING CRITERIA

RATIONALE

SCORE

Presentation (S)

• The student’s voice is
matter-of-fact and the
tone is appropriate.

The student’s voice is matter-of-fact (“In this
picture there are three children from the
Philippines, crossing a river on their way to
school”) and the tone is appropriate (“The
water looks green, murky, and dirty. Water you
don’t want to be drinking or bathing from”).

• Stylistic choices are
Stylistic choices are adequate (“The children in
adequate and occasionally the picture don’t seem to be in any kind of
effective.
distress”) and occasionally effective (“These
three children don’t care how long it takes, how
they get there, or what obstacles they have to
overcome, as long as they get to go to school”).

17

S

English Language Arts 30–2
Visual Reflection Assignment, January 2017
Example Scored Proficient (Pf)

(Page 1 of 1)
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English Language Arts 30–2 January 2017
Assignment I: Visual Reflection

EXAMPLE PAPER—Proficient (Pf)
SCORING CRITERIA

RATIONALE

SCORE

Ideas and Impressions (Pf)

• The student’s perceptions
are thoughtful and
considered.

The student’s perceptions that “We have become
so accustom to living a certain way that we do
not have to worry about what third world
countries have to worry about” and “If it only
takes one person to make a change why are
there not more people doing it” are thoughtful
and considered.

• Support is relevant,
detailed, and clearly
connected to the student’s
ideas and impressions.

Support is relevant (“Everyday almost all
Canadians have access to food and clean
water”), detailed (“Often without thinking we
say things like ‘I’m starving’ after two hours of
just having a meal. Or we hate on school
because we have to wake up early then sit there
and learn new concepts”), and clearly
connected to the student’s ideas (“Unfortunately,
we are sometimes selfish and choose to look the
other way”).

• The response is
coherently developed.

The response is coherently developed from the
student’s discussion of how “We make these
statements without realizing how lucky we really
are to live in a country that provides the best
quality of life for us,” how “If anything like this
were to happen in Canada there would be an
outrage,” and how “We take so much for granted
in one day. Everybody deserves to live a life
with access to food, clean water and education.”

Pf

Presentation (Pf)
• The student’s voice is
distinct and the tone is
well considered.

The student’s voice is distinct and the tone is
well-considered, as in “None of them are
wearing life jackets and most of them are
struggling to stay on the raft.”

• Stylistic choices are
specific and frequently
effective.

Stylistic choices are specific and frequently
effective: “We all have the power to make the
change. Let’s start today.”
19

Pf

English Language Arts 30–2
Visual Reflection Assignment, January 2017
Example Scored Excellent (E)

(Page 1 of 2)
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(Page 2 of 2)
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English Language Arts 30–2 January 2017
Assignment I: Visual Reflection

EXAMPLE PAPER—Excellent (E)
SCORING CRITERIA

RATIONALE

SCORE

Ideas and Impressions (E)
• The student’s perceptions
are insightful and
carefully considered.

The student’s perceptions that “I can’t take for granted
these opportunities given to me simply because I’m
Canadian, not when people like these who would work
their hardest in school can’t even get a foot in the door”
are insightful and carefully considered.

• Support is precise,
purposefully chosen, and
strongly connected to the
student’s ideas and
impressions.

Support is precise, purposefully chosen, and strongly
connected to the student’s ideas and impressions, as in
“Perhaps the most striking difference is the means of
actually getting to school. I always hated having to be
on time at the bus stop to just sit and wait for it. These
kids however have to take a raft down a river with a
high chance of drowning,” “For me it’s easy, I can take
out student loans and work my way through college.
But for them there is no social safety net and they can’t
pay for schooling in the pennies they’d make through
working,” and “Typically when I do a visual response I
try to take the topic and compare it to my own life in a
way that shows an experience I’ve had is similar. For
this topic I can’t though, the experiences these young
children have are completely alien to me. To even try to
do so would be incredibly ignorant and undermine the
hardships of these poor kids.”

• The response is skillfully
developed.

The response is skillfully developed from the student’s
discussion of how “The clothes they wear are very
generic and cheap looking too leading me to assume
that their families are rather poor. To me this shows by
contrast that we as Canadians are very privileged,” to
the assertion that “When I had to get up in the morning
I had to shower and eat breakfast which at the time
seemed like a chore. These kids probably don’t have the
chance to do either, and that can’t be good for their
ability to learn and their overall health,” through to the
conclusion that “The only similarity is that we go to
school. But even at that my school life is safe and
almost guaranteed, while these kids face the harsh
reality of the possibility that they could perish or not be
able to return the next day.”
22

E

E

SCORING CRITERIA

RATIONALE

SCORE

The student’s voice is engaging and the tone is
confident, as in “If I could go back in time and
talk to myself I would scold the younger me for
his ignorance and selfishness” and “The
saddening part is that you can tell that they are
very poor and this is realistically their only
means of getting to school.”

E

Presentation (E)
• The student’s voice is
engaging and the tone is
confident.

• Stylistic choices are
precise and effective.

“Stylistic choices are precise and effective: “It
makes me wonder though, what becomes of
them after school? How could they ever pay for
post secondary schooling to get jobs that break
them out of this cycle of poverty?”

23

English Language Arts 30–2
Literary Exploration Assignment, January 2017
Example Scored Satisfactory (S)

(Page 1 of 3)
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English Language Arts 30–2 January 2017
Assignment II: Literary Exploration

EXAMPLE PAPER—Satisfactory (S)
SCORING CRITERIA

RATIONALE

SCORE

Thought and Support (S)
• A defensible
A defensible understanding of the topic is demonstrated
understanding of the topic in the student’s discussion of the idea that “A single
is demonstrated.
experience can change a persons life drasticly, ether for
better or for worse.”
• The student’s ideas are
appropriately and
straightforwardly
explored.

The student’s ideas are appropriate and
straightforwardly explored in the discussion of The
Shawshank Redemption (“Andy from the film Shawshank
Redemption had his life change for the worse”), the
excerpt (“Salman from the Rock & Roll Jihad had his life
afected in a good way”), and the student’s experience
(“When I was 6 life was changed for the better by a
shopping trip”).

• The literary example is
related adequately to the
student’s ideas.

The literary example is related adequately to the
student’s discussion of the idea that “These points together
show that Andy’s arrest altered his life in a negative way.”

• Support is relevant but
tends to be general.

Support is relevant but tends to be general, as as in
“Andy had been a banker with a nice home and a
beautiful wife. Now his wife was dead and he was
prision,” “At the concert he discover his pation for music
and new that he wanted to be a musician,” and “As soon
as we walked in the door I knew that I wanted to be a
fashion designer.”

S

Form and Structure (S)
• A controlling idea or
unifying effect is evident,
but unity may falter on
occasion.

A controlling idea is evident in the student’s discussion of
the idea that “Experiences can drasticly affect our lives
wether for good or bad.”

• Development of ideas and Development of ideas and explanations is generally clear
explanations is generally and coherent, as in “The experience that changed Andy’s
clear and coherent.
life was when he was convicted for his wifes murder,”
“Salman’s life was change when he disided to attend a Zed
Zeppelin concert,” and “That shopping experience help
me find my dream changing my life ina positive way.”
27

S

SCORING CRITERIA

RATIONALE

SCORE

Matters of Choice (S)
• Diction is appropriate but
may be general rather
than specific.

Diction is appropriate but general, as in
“With his newly found pasion Salman has
something to give him pourpuse” and
“Experiences can drasticly affect our lives
wether for good or bad.”

• Sentence structures are
generally straightforward
and clear.

Sentence structures are generally
straightforward and clear, as in
“Experiences can change our lives for the
good or the bad. Andy’s was change for bad,
while Salman and mine were changed for the
good.”

• Stylistic choices
contribute to the creation
of a clear voice.

Stylistic choices contribute to the creation of a
clear voice, as in “My mom wanted me to
come with her to fabric land but did NOT
want go. I wanted to be lazy and watch more
cartoons but mom made me go any way.”

S

Matters of Correctness (S)
• This writing demonstrates
control of the basics of
correct sentence
construction, usage,
grammar, and mechanics.

The writing demonstrates control of the
basics of correct sentence construction, usage,
grammar, and mechanics: “Salman is a new
immigrant which can make it very hard to fit
in. It can be even harder if you do not have
something to work toward.”

• There may be occasional
lapses in control of
sentence construction and
usage, and/or minor errors
in grammar and
mechanics.

There are occasional lapses in control of
sentence construction and usage, and minor
errors in grammar and mechanics, as in
“During his stay at the prisoin he was raped
by a gang called the sisters, the only way he
could fight back was to use his words and if
he did the would beat him up.”

• The communication,
however, is clear.

The communication, however, is clear.
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Literary Exploration Assignment, January 2017
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English Language Arts 30–2 January 2017
Assignment II: Literary Exploration

EXAMPLE PAPER—Proficient (Pf)
SCORING CRITERIA

RATIONALE

SCORE

Thought and Support (Pf)
• A well-considered
A well-considered understanding of the topic
understanding of the topic is demonstrated in the student’s exploration of
is demonstrated.
the idea that “a particular experience can lead
an individual to achieve his or her goals in life.
It can give a sense of motivation to those who
are not sure of what they want to do in their
lives.”
• The student’s ideas are
thoughtfully explored.

The student’s ideas are thoughtfully explored
in the discussion of how “Homer Hickam was
not sure what he wanted to do in his life but
when he saw the launch of Sputnik flying
through the air, he began to find his passion in
Rocketry,” how “the narrator finally
discovered his passion and decided to dedicate
his life to a career in music,” and how “I knew
then and there that I wanted to be a mechanic
and work with cars.”

• The literary example is
The literary examples from October Sky are
related competently to the related competently to the student’s ideas, as
student’s ideas.
in “When Homer saw the first launch of a
satellite called Sputnik, he finally found his
passion with Rocketry” and “He proved many
people wrong including his family and were
now starting to be amazed with his work.”
• Support is specific and
relevant.

Support is specific and relevant in the
discussion of the excerpt (“‘I wanted to play
music for the rest of my life. I had found my
passion and now I wanted to connect with it,
share it, and changed the world with it’”),
October Sky (“His grades for math were very
poor, and the people in his community even
doubted him, but that never stopped Homer”),
and the student’s experience (“I found my
passion for cars when I first saw a 1999 Nissan
Skyline R34 GT-R from the movie Fast &
Furious in Vancouver, British Colombia”).
33

Pf

SCORING CRITERIA

RATIONALE

SCORE

Form and Structure (Pf)
• A controlling idea or
unifying effect is
sustained throughout the
response.

A controlling idea is sustained throughout the
response from the discussion of how “Salman
Ahmad describes the experience of attending
his first rock concert as a new immigrant to
America in the 1970s,” how “With the amount
of failed launches with past rocket ships and
with the help of his friends, he finally had his
first successful launch,” and how “When I
bought my first car, I immediately began to
work on it as a project car.”

Pf

• Development of ideas and Development of ideas and explanations is
explanations is coherent. coherent from the student’s discussion that
“What people do in their future is not because
they need to, it is because they love doing
what they are doing” through to the
conclusion that “The idea that an individual’s
life can be altered by a particular experience
can give a sense of motivation to help achieve
his or her goals in their life.”
Matters of Choice (Pf)
• Diction is specific and
generally effective.

Diction is specific and generally effective, as
in “passion in Rocketry,” “amazed,” “V8
engines roar to life,” and “aftermarket rims.”

• Many sentences appear to Many sentences appear to have been
have been purposefully
purposefully structured for effect, as in “She
structured for effect.
helped him by giving books for studies and
gave him the courage he needed to do what he
wanted for his career” and “So I began to
overthink, stress out and even wonder if I am
really going to have a successful career.”
• Stylistic choices
contribute to the creation
of a competent voice.

Stylistic choices contribute to the creation of a
competent voice, as in “My first car was a
1997 Honda Civic Hatchback. I use it as a
daily car because I know that Hondas are
great on gas.”

34

Pf

SCORING CRITERIA

RATIONALE

SCORE

Matters of Correctness
(Pf)
• This writing demonstrates
competent control of
correct sentence
construction, usage,
grammar, and mechanics.

This writing demonstrates competent control
of correct sentence construction, usage,
grammar, and mechanics: “Not only does it
give motivation but it also can give a sense of
ideas for what he or she would like to do for
their career.”

• Minor errors in
mechanics, grammar,
and/or complex language
structures are
understandable
considering the
circumstances.

Minor errors in mechanics, grammar, and
complex language structures are
understandable considering the circumstances.
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(Page 1 of 2)
36

(Page 2 of 2)
37

English Language Arts 30–2 January 2017
Assignment II: Literary Exploration

EXAMPLE PAPER—Excellent (E)
SCORING CRITERIA

RATIONALE

SCORE

Thought and Support (E)
• A well-considered
An insightful understanding of the topic is
understanding of the topic demonstrated in the student’s exploration of
is demonstrated.
the idea that “When an individual experiences
a feeling of helplessness during a horrible act,
they tend to change for the better because they
never want to feel or go through the same
experience again.”
• The student’s ideas are
thoughtfully explored.

The student’s ideas are perceptively explored
in the discussion of Schindler’s List (“As he
falls weeping and realizing the value of life,
the audience may truly see his wish to never
feel helplessness again”) and in the student’s
reflection on the father’s personal experience
(“It changed how he views life and death and
gave him more insight”).

• The literary example is
The literary example is related effectively to
related competently to the the student’s ideas in the discussion of how
student’s ideas.
“feeling nothing but helplessness [Schindler]
begins to act, never wanting the same feeling
again” and how “In the final scene as
Schindler was leaving to go into hiding he is
filled with regrets.”
• Support is specific and
relevant.

Support is precise and effective in “He saw
men, women and children getting killed as
they were forced to leave their homes. This is
the first time Schindler felt helpless as this
evil occurred,” “Regretting that he didn’t
make enough money to buy one more person,”
and “As he picked it up the train came and
struck him. My dad rushed over to check his
pulse as it faded. He stood there helplessly
and didn’t know what to do.”

38

E

SCORING CRITERIA

RATIONALE

SCORE

Form and Structure (E)
• A controlling idea or
unifying effect is
sustained throughout the
response.

A focused controlling idea is skillfully
sustained through the discussion of how
“there is bound to be life changing
experiences and they can be a very important
tool in growth. The feeling that an individual
would never like to have again changes them”
and “helplessness and horrible acts changes
people for the better.”

• Development of ideas and Development of ideas and explanations is
explanations is coherent. smooth and coherent in the student’s
exploration of the ideas that “Oskar Schindler
was a business man who was very wealthy and
a member of the Nazi party. He did not care
for the war, just as long as he made money.
His lust toward money soon came to an end,”
“These experiences changed him. They were
the catalyst to the creation of Schindler’s list,”
“He later bought nearly 1100 Jewish people in
order to save them and put them in his factory.
he made sure they were safe,” and “My Dad
has also experienced a particular event that
changed his life long ago.”

39

E

SCORING CRITERIA

RATIONALE

SCORE

Matters of Choice (E)
• Diction is specific and
generally effective.

Diction, such as “process of liquidation,”
“catalyst,” “weeping,” and “wobbled” is
precise and effective.

• Many sentences appear to Many sentences have been successfully
have been purposefully
structured for effect, as in “When an
structured for effect.
individual experiences a feeling of
helplessness during a horrible act, they tend to
change for the better because they never want
to feel or go through the same experience
again” and “A little further into the movie
Schindler noticed snow falling, but soon
comes to realize that is wasn’t snow but the
ashes of the Jewish people.”
• Stylistic choices
contribute to the creation
of a competent voice.

E

Stylistic choices contribute to the creation of a
convincing voice, as in “he is filled with
regrets. Regretting that he didn’t make enough
money to buy one more person. Regretting he
didn’t sell his car to buy at least one more
person. Regretting he didn’t trade his golden
pin for one more person.”

Matters of Correctness (E)
• This writing demonstrates
competent control of
correct sentence
construction, usage,
grammar, and mechanics.

This writing demonstrates confident control
of correct sentence construction, usage,
grammar, and mechanics, as in “However,
sometimes there is a particular experience that
changes individuals the most” and “His
experiences set his life on a very different
course than what could have been, not only
for himself, but for others.”

• Minor errors in
The relative insignificance of errors present is
mechanics, grammar, and/ impressive considering the complexity of the
or complex language
response and the circumstances.
structures are
understandable
considering the
circumstances.

40

E

English Language Arts 30–2
Persuasive Writing in Context Assignment, January 2017
Example Scored Satisfactory (S)

(Page 1 of 2)
41

(Page 2 of 2)
42

English Language Arts 30–2 January 2017
Assignment III: Persuasive Writing in Context

EXAMPLE PAPER—Satisfactory (S)
SCORING CRITERIA

RATIONALE

SCORE

Thought and Support (S)
• A thoughtful and
competent understanding
of the issue is
demonstrated.

A sufficient but generalized understanding of the
issue is demonstrated in “I think you should reject the
bring your own device proposal.”

• The student’s arguments
are well considered and
sound.

The student’s arguments are appropriate and
straightforward, as in “Technology is a distraction to
everyone,” “Some students can’t afford to buy these
devices,” and “Anothe reason that that accepting this
proposal not a good Idea is that students can use the
device to say rude comments about someone in the
class and forward it to everyone in the class.”

• Support is accurate and
occasionally purposefully
chosen to reinforce the
student’s ideas in a logical
and clear way.

Support is relevant but general and is occasionally
lacking in persuasiveness and consistency: “as a
recent graduate I know how high school students
think If you allow them to bring their devices to class
they won’t learn anything,” “Cindy Clark say’s ‘As a
single parent, I’m already struggling to buy my kids
the basics,’ ” and “Maxwell ponte says ‘as a police
officer, I worry about the bullying that might take
place. Kids often get bullied online.’ ”

• The voice is competent.

The voice is clear: “I hope you take it into
consideration that this might not be the best idea.”

S

Writing Skills (S)
• The selection and use of
words and structures are
frequently effective.

The selection and use of words and structures are
occasionally effective: “students can use the device to
say rude comments about someone in the class and
forward it to everyone in the class.”

• This writing demonstrates
competent control of
correct sentence
construction, usage,
grammar, and mechanics.

This writing demonstrates basic control of correct
sentence construction, usage, grammar, and
mechanics: “Technology is a distraction to everyone”
and “Some students can’t afford to buy these devices.”
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English Language Arts 30–2 January 2017
Assignment III: Persuasive Writing in Context

EXAMPLE PAPER—Proficient (Pf)
SCORING CRITERIA

RATIONALE

SCORE

Thought and Support (Pf)
• A thoughtful and
competent understanding
of the issue is
demonstrated.

A thoughtful and competent understanding of
the issue is demonstrated in the student’s
discussion of the idea that the “technology
proposal” will “promote bullying, help students
cheat and it will be a struggle for poor families
like mine as my little brother will be attending
your school.”

• The student’s arguments
are well considered and
sound.

The student’s arguments (“Firstly, technology
makes it easier & faster for students to bully
other students with out getting caught,”
“Students would be able to cheat by doing this
and that is not okay,” and “this will create a
tremendous burden on poor families, mine
amongst them”) are well considered and
sound.

• Support is accurate and
occasionally purposefully
chosen to reinforce the
student’s ideas in a logical
and clear way.

Support is accurate and occasionally
purposefully chosen to reinforce the student’s
ideas in a logical and clear way: “I was
heavily cyber bullied by this student named
Jake Stone, and I could never proof it because
he would always delete his comments and
continue to torment me and I do not want this
to happen to my brother,” “They could
litteraly just look up the answears for
questions just like this one individual in my
class had been doing all year without getting
caught,” and “My mom is a single mother of
four and she already works hard to support us
and our financial needs and this ontop of it,
would make us struggle even more.”

• The voice is competent.

The voice is competent, as in “Heck, it
happen to me for two whole years!”

46

Pf

SCORING CRITERIA

RATIONALE

SCORE

Writing Skills (Pf)
• The selection and use of
words and structures are
frequently effective.

The selection and use of words (“torment me,”
“corrupts the system,” “in the long run”) and
structures (“Secondly, do you know how easy
it would be for students to cheat?”) are
frequently effective.

• This writing demonstrates The writing demonstrates competent control
competent control of
of correct sentence construction, usage,
correct sentence
grammar, and mechanics.
construction, usage,
grammar, and mechanics.
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English Language Arts 30–2 January 2017
Assignment III: Persuasive Writing in Context

EXAMPLE PAPER—Excellent (E)
SCORING CRITERIA

RATIONALE

SCORE

Thought and Support (E)
• A perceptive and
thorough understanding
of the issue is
demonstrated.

A perceptive and thorough understanding of the issue
is demonstrated in the development of the idea that
“I, personally, am against the ‘Bring Your Own Device’
proposal for quite a few reasons.”

• The student’s arguments
are adept and convincing.

The student’s arguments—“Digital devices cost a lot,
usually hundreds but sometimes thousands of dollars,
especially the amount you need to upgrade in order to
be efficient,” “Cyberbullying is already a problem and
can lead to increased stress and anxiety,” and “There is
also the high probability of cheating and distraction
which is also unfair”—are adept and convincing.

• Support is well defined
and purposefully chosen
to reinforce the student’s
ideas in a deliberate and
judicious way.

Support is well defined and purposefully chosen to
reinforce the student’s ideas in a deliberate and
judicious way: “Is a public router going to be installed
at the school for free use? Data is also expensive, often
times it’s much more expensive than the device itself,”
“increased stress and anxiety, which students already
have plenty offrom school work as well as face-to-face
bullying,” and “It’s unfair to the students who want to
learn but can’t because someone’s watching funny cat
videos next to them and it’s unfair to those who put in
the time to study and are getting lower marks than those
who cheat and copy answers.”

• The voice is confident.

The voice is confident, as in “My laptop is about
13 years old and by the time it boots up I could’ve
already finished an essay.”

E

Writing Skills (E)
• The selection and use of
words and structures are
effective.

The selection and use of words and structures are
effective: “Speaking about expenses, who’s going to
cover the cost of data?” and “Sure, wealthy kids from
well-off families might be able to cover the costs but
what about those who can’t afford it?”

• This writing demonstrates
confident control of
correct sentence
construction, usage,
grammar, and mechanics.

This writing demonstrates confident control of correct
sentence construction, usage, grammar, and mechanics:
“All in all, this proposal is a horrible idea and there are
way too many uncontrollable variables to take into
account.”
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Scoring Categories
Ideas and Impressions (5% of total examination mark)
and Scoring Criteria Cross-reference to the Program of Studies for Senior High School
for 2017–2018
English Language Arts 30–2 2.1, 2.2, 2.3, 4.1
Assignment I:
Visual Reflection
When marking Ideas and Impressions, the marker should consider
• the quality of the ideas generated by the student to explore the visual
text(s) and the impressions that the student has formed to reflect upon
the visual text(s)
• the effectiveness and consistency of the support provided
• the appropriateness of development and unifying effect to prose
form

Excellent

The student’s perceptions are insightful and carefully
considered. Support is precise, purposefully chosen,
and strongly connected to the student’s ideas and
impressions. The response is skillfully developed.

Proficient

The student’s perceptions are thoughtful and
considered. Support is relevant, detailed, and clearly
connected to the student’s ideas and impressions. The
response is coherently developed.

Satisfactory

The student’s perceptions are appropriate but may be
generalized. Support is adequate and generally
connected to the student’s ideas and impressions. The
response is generally clearly developed.

E

PF
S

Limited

L

The student’s perceptions are superficial and/or
uncertain and/or inadequately explored. Support is
imprecise, unclear, and/or vaguely connected to the
student’s ideas and impressions.

Poor

The student’s perceptions are incomprehensible and/or
unexplored. Support is absent and/or of questionable
logic in relation to the student’s ideas and impressions.
The response is underdeveloped and/or incoherent.

Insufficient

Insufficient is a special category. It is not an
indicator of quality. Assign insufficient when
• the marker can discern no evidence of an attempt to
address the topic OR
• the writing is so deficient in length that it is
not possible to assess Ideas and Impressions

P

INS
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Scoring Categories
Presentation (5% of total examination mark)
and Scoring Criteria Cross-reference to the Program of Studies for Senior High School
for 2017–2018
English Language Arts 30–2 3.1, 3.2, 4.1, 4.2
Assignment I:
Visual Reflection
When marking Presentation, the marker should consider
• the effectiveness of voice and its appropriateness to the intended
audience of the prose form that the student has chosen
• the quality of language and expression
Consider the proportion of error in terms of the complexity and
length of the response.

Excellent

E

Proficient

PF

The student’s voice is engaging and the tone is
confident. Stylistic choices are precise and effective.
The student’s voice is distinct and the tone is well
considered. Stylistic choices are specific and
frequently effective.

Satisfactory

The student’s voice is matter-of-fact and the tone is
appropriate. Stylistic choices are adequate and
occasionally effective.

Limited

The student’s voice is inconsistent and/or the tone is
inappropriate. Stylistic choices are inappropriate,
imprecise, and often ineffective.

S

L

Poor

P

The student’s voice is confused and/or there is
no discernible attempt to address the intended
audience. Stylistic choices are ineffective and/or
impede communication.
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Scoring Categories
Thought and Support (10% of total examination mark)
and Scoring Criteria Cross-reference to the Program of Studies for Senior High School
for 2017–2018
English Language Arts 30–2 2.1, 2.2, 2.3, 3.2, 4.1, 4.2
Assignment II:
Literary Exploration When marking Thought and Support, the marker should consider how
effectively
• the student’s ideas reflect an understanding of the topic
• the literary example relates to the student’s ideas
• the support explains and/or clarifies the response
Consider ideas presented in the Personal Reflection on Choice of
Because students’
Character(s) from Literary Text(s).
responses to the
Literary Exploration
Excellent An insightful understanding of the topic is demonstrated.
Assignment vary
The student’s ideas are perceptively explored. The literary
widely—from
example is related effectively
philosophical
to the student’s ideas. Support is precise and effective.
discussions to
personal narratives to
A well-considered understanding of the topic is
creative approaches— Proficient
demonstrated. The student’s ideas are thoughtfully
assessment of the
explored. The literary example is related competently to
Literary Exploration
the student’s ideas. Support is specific and relevant.
Assignment on the
diploma examination
A defensible understanding of the topic is demonstrated.
will be in the context Satisfactory
The student’s ideas are appropriately and
of Louise Rosenblatt’s
straightforwardly explored. The literary example
suggestion:
is related adequately to the student’s ideas. Support is
relevant but tends to be general.
. . . the evaluation of
the answers would be
An understanding of the topic is evident but is only
Limited
in terms of the
partially demonstrated or is not always sustained. The
amount of evidence
student’s ideas are incompletely or unclearly explored.
that the youngster has
The literary example is lacking or does not relate
actually read
adequately to the student’s ideas. Support is
something and
overgeneralized, inconsistent, and/or marginally relevant.
thought about it, not
a question of whether,
A minimal understanding of the topic is demonstrated.
Poor
necessarily, he has
The student’s ideas are underdeveloped, unexplored, and/
thought about it the
or incomprehensible. The literary example is absent or
way an adult would,
unrelated to the student’s ideas and/or to the topic.
or given an adult’s
Support is deficient and/or irrelevant.
“correct” answer.

E

PF
S

L
P

Rosenblatt, Louise. “The
Reader’s Contribution in
the Literary Experience:
Interview with Louise
Rosenblatt.” By Lionel
Wilson. English
Quarterly 14, no.1
(Spring, 1981): 3–12.

Insufficient Insufficient is a special category. It is not an indicator

INS

of quality. Assign insufficient when
• the marker can discern no evidence of an attempt to
address the topic OR
• the writing is so deficient in length that it is not
possible to assess Thought and Support
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Scoring Categories
Form and Structure (5% of total examination mark)
and Scoring Criteria Cross-reference to the Program of Studies for Senior High School
for 2017–2018
English Language Arts 30–2 2.2, 3.1, 4.1, 4.2
Assignment II:
Literary Exploration When marking Form and Structure, the marker should consider how
effectively the student’s organizational choices result in
• the development and maintenance of a controlling idea or unifying
effect
• the creation of a coherent, shaped, and concluded discussion in
response to the assignment

Excellent

A focused controlling idea or unifying effect is
skillfully sustained throughout the response.
Development of ideas and explanations is smooth and
coherent.

Proficient

A controlling idea or unifying effect is sustained
throughout the response. Development of ideas and
explanations is coherent.

E

PF

Satisfactory

S

Limited

L

Poor

P

A controlling idea or unifying effect is evident,
but unity may falter on occasion. Development
of ideas and explanations is generally clear and
coherent.
A controlling idea or unifying effect is evident,
but unity falters frequently. Development of ideas and
explanations is uncertain and/or unclear.
A controlling idea or unifying effect is absent
or is not sustained. Development of ideas and
explanations is deficient, ineffective, and/or
incoherent.
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Scoring Categories
Matters of Choice (5% of total examination mark)
and Scoring Criteria Cross-reference to the Program of Studies for Senior High School
for 2017–2018
English Language Arts 30–2 4.2
Assignment II:
Literary Exploration When marking Matters of Choice, the marker should consider how
effectively the student’s choices enhance communication. The marker
should consider
• diction, including connotative language, imagery, idiomatic
expressions, and dialect
• syntax, including such choices as parallelism, balance, inversion,
sentence length, and variety
• the contribution of stylistic choices to the creation of voice

Excellent

Diction is precise and effective. Many sentences have
been successfully structured for effect and are
sometimes polished. Stylistic choices contribute to
the creation of a convincing voice.

Proficient

Diction is specific and generally effective. Many
sentences appear to have been purposefully
structured for effect. Stylistic choices contribute
to the creation of a competent voice.

E

PF

Satisfactory

S

Limited

L

Poor

P

Diction is appropriate but may be general rather than
specific. Sentence structures are generally
straightforward and clear. Stylistic choices contribute
to the creation of a clear voice.
Diction is imprecise and/or inappropriate. Sentence
structures are frequently ineffective
and/or awkward. Inadequate stylistic choices
contribute to the creation of an uncertain or unclear
voice.
Diction is inaccurate and/or overgeneralized.
Sentence structures are misused to such an extent that
clarity suffers. A lack of stylistic choices contributes
to the creation of an ineffective voice.
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Scoring Categories
Matters of Correctness (5% of total examination mark)
and Scoring Criteria Cross-reference to the Program of Studies for Senior High School
for 2017–2018
English Language Arts 30–2 4.2
Assignment II:
Literary Exploration When marking Matters of Correctness, the marker should consider the
correctness of
• sentence construction (completeness, consistency, subordination,
coordination, predication)
• usage (accurate use of words according to convention and meaning)
• grammar (subject–verb/pronoun–antecedent agreement, pronoun
reference, consistency of tense)
• mechanics (punctuation, spelling, capitalization)
Consider the proportion of error in terms of the complexity and
length of the response.

Excellent

This writing demonstrates confident control of correct
sentence construction, usage, grammar, and mechanics.
The relative insignificance of errors present is
impressive considering the complexity
of the response and the circumstances.

Proficient

This writing demonstrates competent control of correct
sentence construction, usage, grammar,
and mechanics. Minor errors in mechanics, grammar,
and/or complex language structures are understandable
considering the circumstances.

Satisfactory

This writing demonstrates control of the basics
of correct sentence construction, usage, grammar, and
mechanics. There may be occasional lapses in control
of sentence construction and usage, and/or minor errors
in grammar and mechanics. The communication,
however, is clear.

E

PF
S

Limited

L

Poor

P

This writing demonstrates faltering control of correct
sentence construction, usage, grammar,
and mechanics. The range of sentence construction
problems and errors in usage, grammar, and/or
mechanics blur the clarity of communication.
This writing demonstrates lack of control of correct
sentence construction, usage, grammar, and mechanics.
The unclear and incorrect sentence constructions and
jarring errors in usage, grammar, and mechanics
impede communication.
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Scoring Categories
Thought and Support (10% of total examination mark)
and Scoring Criteria Cross-reference to the Program of Studies for Senior High School
for 2017–2018
English Language Arts 30–2 2.1, 2.2, 2.3, 4.1, 4.2
Assignment III:
Persuasive Writing
When marking Thought and Support, the marker should consider
in Context
• how effectively the student has addressed the significance and
complexity of the issue
• the persuasiveness and consistency of the argument(s) presented
• how well the supporting evidence is integrated, synthesized, and/or
developed to support the student’s arguments
• awareness of audience and effectiveness of voice

Excellent

A perceptive and thorough understanding of the issue
is demonstrated. The student’s arguments are adept and
convincing. Support is well defined and purposefully
chosen to reinforce the student’s ideas in a deliberate and
judicious way. The voice is confident.

Proficient

A thoughtful and competent understanding of the issue
is demonstrated. The student’s arguments are well
considered and sound. Support is accurate and
occasionally purposefully chosen to reinforce the student’s
ideas in a logical and clear way. The voice is competent.

E

Pf

Satisfactory A sufficient but generalized understanding of the issue

S

is demonstrated. The student’s arguments are appropriate
and straightforward. Support is relevant but general, and
may be occasionally lacking in persuasiveness and
consistency. The voice is clear.

Limited

A superficial, incomplete and/or confused understanding
of the issue is demonstrated. The student’s arguments may
be oversimplified, inconsistent, and/or inadequately
explored. Support is unclear, contradictory, inappropriate,
or largely a repetition of what is provided in the
examination. The voice is uncertain or unclear.

Poor

An inaccurate or minimal understanding of the issue is
demonstrated. The student’s arguments are of questionable
logic or are unrelated to the issue under discussion.
Support is irrelevant, over generalized, or absent. The
voice is ineffective or inappropriate.

L
P

Insufficient Insufficient is a special category. It is not an indicator

INS

of quality. Assign insufficient when
• the marker can discern no evidence of an attempt to
fulfill the assignment OR
• the writing is so deficient in length that it is not
possible to assess Thought and Support
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Scoring Categories
and Scoring Criteria
for 2017–2018
Assignment III:
Persuasive Writing
in Context

Writing Skills (5% of total examination mark)
Cross-reference to the Program of Studies for Senior High School
English Language Arts 30–2 4.2
When marking Writing Skills, the marker should consider the extent to
which the writing demonstrates control of
• syntax
• diction
• grammar
• mechanics
Consider the proportion of error in terms of the complexity and length
of the response.

Excellent

The selection and use of words and structures are
effective. This writing demonstrates confident control
of correct sentence construction, usage, grammar, and
mechanics.

Proficient

The selection and use of words and structures are
frequently effective. This writing demonstrates
competent control of correct sentence construction,
usage, grammar, and mechanics.

E

Pf

Satisfactory

S

Limited

L

Poor

P

The selection and use of words and structures are
occasionally effective. This writing demonstrates
basic control of correct sentence construction, usage,
grammar, and mechanics.
The selection and use of words and structures are
frequently ineffective. This writing demonstrates
faltering control of correct sentence construction,
usage, grammar, and mechanics.
The selection and use of words and structures are
ineffective. This writing demonstrates lack of control
of correct sentence construction, usage, grammar, and
mechanics.
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