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Introduction
The written responses in this document are examples of English Language Arts 30–1 Diploma
Examination student writing that received scores of Satisfactory (S), Proficient (Pf), or Excellent
(E). These sample responses are taken from the January 2018 administration. Along with the
commentaries that accompany them, they should help teachers and students to understand the
standards for English Language Arts 30–1 Diploma Examination writing in relation to the
scoring criteria.
The purpose of the sample responses is to illustrate the standards that governed the January
2018 marking session. The sample papers and the commentaries were used to train markers to
apply the scoring criteria consistently and to justify their decisions about scores in terms of each
student’s work and the criteria.
The sample responses included in this document represent a very small sample of successful
approaches to the assignments.

Selection and Use of Sample Papers
The teachers on the Standards Confirmation Committee for the January 2018 marking session
selected the examples of student responses included here. They also wrote the commentaries that
discuss the students’ writing in terms of the scoring criteria used for marking.
During their preparation for the January 2018 marking session, markers reviewed and validated
the standards represented by these sample responses. Markers then used these sample responses
as guidelines for marking the written-response sections of the January 2018 English Language
Arts 30–1 Diploma Examination.

Cautions
1. The commentaries are brief.
The commentaries were written for groups of markers to discuss and apply during the
marking session. Although brief, they provide a model for relating specific examples from
student work to the details in a specific scoring criterion.
2. Neither the scoring guide nor the assignments are meant to limit students to a single
organizational or rhetorical approach in completing any diploma examination
assignment.
Students are free to select and organize their materials in a manner that they feel will enable
them to present their ideas most successfully. In fact, part of what is being assessed is the
final effectiveness of the content, the form and structure, and the rhetorical choices that
students make.
The student writing in this document illustrates just a few of the many organizational and
rhetorical strategies used in January 2018.
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There is no preferred approach to an assignment except the approach that accomplishes the
student’s goal of effectively communicating his or her own ideas about the topic.
We advise you not to draw any conclusions about common patterns of approach taken by
students.
3. The sample papers presented in this document must not be used as models for
instructional purposes.
Because these papers are illustrations only, and because they are sample responses to a set
topic, students must be cautioned not to memorize the content of any of these assignments
or to use them when completing classroom assignments or when writing future diploma
examinations.
The approaches taken by students at the standard of excellence, not their words or ideas, are
what students being examined in the future should consider emulating. In fact, it is hoped
that the variety of approaches presented here will inspire students to experiment with diction,
syntax, form, and structure as a way of developing an engaging and thoughtful individual
voice.
Examination markers and staff at Alberta Education take any possibility of plagiarism or
cheating seriously. The consequences for students are grave.
4. It is essential that you consider each of these examples of student writing in light of the
constraints of the examination situation.
Under examination conditions, students produce first-draft writing.
5. More information about student performance on the Part A: Written Response can be
found in the English Language Arts 30–1 Subject Information Bulletin.
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English Language Arts 30–1

January 2018 Writing Assignments
January 2018

English Language Arts 30–1
Part A: Written Response
Grade 12 Diploma Examination
Description

Instructions

Time: 3 hours. This examination was
developed to be completed in 3 hours;
however, you may take up to 6 hours to
complete the examination, should you
need it.

•• Complete Assignment I first. The
Personal Response to Texts Assignment
is designed to allow you time to think
and reflect upon the ideas that you may
also explore in Assignment II:
Critical/Analytical Response to
Literary Texts. The two assignments are
thematically linked, but are not identical.
Complete both assignments.

Part A: Written Response consists of
two assignments worth 50% of the total
English Language Arts 30–1 diploma
examination mark.

•• It is your responsibility to print out
(or handwrite) and staple all of your final
written work to the designated pages in
this booklet. You must also verify that
this has been done correctly. Page 9
illustrates how to attach your final work
to the booklet.

Assignment I:
Personal Response to Texts
Value 20% of total examination mark
Assignment II:
Critical/Analytical Response to
Literary Texts
Value 30% of total examination mark

Additional Instructions for Students
Using Word Processors

Recommendation: Plan your time
carefully. Use the initial planning
pages. Time spent in planning will
result in better writing.

•• Format your work using an easy-toread 12-point font, double space, and
use headers and footers as illustrated
on page 9.

•• You may use the following print
references:

Additional Instructions for Students
Who are Handwriting

–an English and/or bilingual dictionary
–a thesaurus
–an authorized writing handbook

•• Use the paper provided by your school
for handwritten work. Note that there
is no paper provided in this booklet for
final written work.

•• Space is provided in this booklet for
planning.

•• Use blue or black ink for handwritten
work.

Do not write your name anywhere in this
booklet or on your response. Feel free to
make handwritten revisions directly on
your final response.
3

Personal Response to Texts
Assignment
ASSIGNMENT I: PERSONAL RESPONSE TO TEXTS
Suggested time: approximately 45 to 60 minutes
Carefully read and consider the texts on pages 1 to 4, and then complete the assignment
that follows.
Perpetual Motion
In a little while I’ll be drifting up an on-ramp,
sipping coffee from a styrofoam container,
checking my gas gauge with one eye
and twisting the dial of the radio
with the fingers of my third hand,
looking for a station I can steer to Saturn on.

In a little while the radio will
almost have me convinced
that I am doing something romantic,
something to do with “freedom” and “becoming”
instead of fright and flight into
an anonymity so deep

It seems I have the travelling disease
again, an outbreak of that virus
celebrated by the cracked lips
of a thousand blues musicians—song
about a rooster and a traintrack,
a sunrise and a jug of cherry cherry wine.

it has no bottom,
only signs to tell you what direction
you are falling in: cheyenne, seattle,
wichita, detroit—Do you hear me,
do you feel me moving through?
With my foot upon the gas,
between the future and the past,
I am here—
here where the desire to vanish
is stronger than the desire to appear.

It’s the kind of perceptual confusion
that makes your loved ones into strangers,
that makes a highway look like a woman
with air conditioned arms. With a
bottomless cup of coffee for a mouth
and jewelry shaped like pay phone booths
dripping from her ears.

Tony Hoagland

Hoagland, Tony. SWEET RUIN. © 1992 by the Board of Regents of the University of Wisconsin System.
Reprinted by permission of The University of Wisconsin Press.
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This excerpt is unavailable for electronic posting.

Toews, Miriam. All My Puny Sorrows. Toronto: Alfred A. Knopf, 2014. p. 18-22.
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APPROACHING SHADOW

Fan Ho

Ho, Fan. Approaching Shadow, 1954. Image courtesy of Themes + Projects.
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ASSIGNMENT I: PERSONAL RESPONSE TO TEXTS
Suggested time: approximately 45 to 60 minutes

Tear-Out
Page

You have been provided with three texts on pages 1 to 4. The speaker in Tony Hoagland’s
poem “Perpetual Motion” reflects on the emotions one experiences while travelling. In
the excerpt from Miriam Toews’ novel All My Puny Sorrows, the narrator’s sister is about
to leave home. Fan Ho’s photograph of his cousin, entitled Approaching Shadow, was
taken in Hong Kong in 1954.

The Assignment
What do these texts suggest to you about the impact of separation in an individual’s
life? Support your idea(s) with reference to one or more of the prompting texts
presented and to your previous knowledge and/or experience.

Fold and tear along perforation.

In your writing, you must
• use a prose form
• connect one or more of the prompting texts provided in this examination to the topic
and to your own ideas and impressions

75

Assignment I: Personal Response to Texts
Initial Planning
To which of the provided texts are you responding? What is the connection between the
text(s) and your response?

What idea about the prompting text(s) do you intend to explore and how does it address
the topic?

State your choice of prose form. Choose from prose forms that you have practised in
English Language Arts 30–1. You may respond using a personal, creative, or analytical
perspective. Do NOT use a poetic form.

Use additional paper for planning if required.
78

Critical/Analytical Response to
Literary Texts Assignment
ASSIGNMENT II:
CRITICAL / ANALYTICAL RESPONSE TO LITERARY TEXTS
Suggested time: approximately 1½ to 2 hours

Tear-Out
Page

Do not use the texts provided in this booklet for the Critical/Analytical Response to
Literary Texts Assignment. Choose from short stories, novels, plays, screenplays, poetry,
films, or other literary texts that you have studied in English Language Arts 30–1. When
considering the works that you have studied, choose a literary text (or texts) that is
meaningful to you and relevant to the following assignment.

The Assignment

Fold and tear along perforation.

Discuss the idea(s) developed by the text creator in your chosen text about the role
emotional courage plays when an individual experiences separation.

In your planning and writing, consider the following instructions.
• Carefully consider your controlling idea and how you will create a strong unifying
effect in your response.
• As you develop your ideas, support them with appropriate, relevant, and meaningful
examples from your choice of literary text(s).

11
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Assignment II: Critical / Analytical Response to Literary Texts
Initial Planning
You may use this space for your initial planning. This information assists markers in
identifying the text you have chosen to support your ideas. The markers who read your
composition will be very familiar with the literary text you have chosen.
Literary Text and
Text Creator

Note: Write the title of your chosen literary text on the back cover of this examination
booklet.
Personal Reflection on Choice of Literary Text
Suggested time: 10 to 15 minutes
Briefly explore your reasons for selecting the literary text as support for your response.
Markers will consider the information you provide here when considering the
effectiveness of your supporting evidence.

13
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English Language Arts 30–1

Part A: Written Response Standards Confirmation
Background
For all diploma examination scoring sessions, Provincial Assessment Sector staff use a process of
standards confirmation to establish and illustrate expectations for students’ work in relation to the
scoring criteria and to ensure scoring consistency within and between marking sessions. Because
there are several diploma examination administrations and scoring sessions each school year, the
standards must remain consistent for each scoring session in the school year and, similarly, from
year to year.
Standards for student achievement start with both the demands of the Program of Studies for
senior high school English Language Arts and the interpretation of those demands through
learning resources and classroom instruction. These agreed-upon standards are also exemplified
in the kinds of tasks and the degree of independence expected of students. All these complex
applications of standards precede the design, development, and scoring of each diploma
examination.
The Standards Confirmation Committee is composed of experienced teachers from representative
regions of the province. These teachers work with the Provincial Assessment Sector staff
responsible for the development, scoring, and results-reporting for each diploma examination.
Teacher-members participate over a two-year period and are required to serve as group leaders or
markers during at least one of the subsequent marking sessions.
There are two essential parts to applying standards at the point of examination scoring: the
expectations embedded in the scoring criteria and the examples of students’ work that illustrate
the scoring criteria within each scoring category. The scoring categories and scoring criteria are
available to teachers and students via the English Language Arts 30–1 Information Bulletin.
During each of the January and June marking sessions, example papers selected by members of
the Standards Confirmation Committee are used to train markers. Subsequent to each January
marking session, the example papers that received scores of Satisfactory (S), Proficient (Pf),
and Excellent (E) are posted on the Alberta Education website at education.alberta.ca in the
documents entitled Examples of the Standards for Students’ Writing.
During the standards confirmation process,
• the appropriateness of the standards set by the examination in relation to students’ work is
confirmed
• student responses that clearly illustrate the standards in the scoring categories and the scoring
criteria are selected and are used when training markers
• rationales that explain and support the selection of sample papers in terms of the scoring
categories, scoring criteria, and students’ work are written
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Examples of Students’ Writing with Teachers’ Commentaries
English Language Arts 30–1, January 2018
Personal Response to Texts Assignment
Example Scored Satisfactory–1 (S)

(Page 1 of 5)
12

English Language Arts 30–1, January 2018
Personal Response to Texts Assignment
Example Scored Satisfactory–1 (S)

(Page 2 of 5)
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English Language Arts 30–1, January 2018
Personal Response to Texts Assignment
Example Scored Satisfactory–1 (S)

(Page 3 of 5)
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English Language Arts 30–1, January 2018
Personal Response to Texts Assignment
Example Scored Satisfactory–1 (S)

(Page 4 of 5)
15

English Language Arts 30–1, January 2018
Personal Response to Texts Assignment
Example Scored Satisfactory–1 (S)
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English Language Arts 30–1 January 2018
Personal Response to Texts Assignment

EXAMPLE PAPER—SATISFACTORY–1
SCORING CRITERIA
Ideas and Impressions (S)
• The student’s exploration of
the topic is generalized.
• Perceptions and/or ideas are
straightforward and relevant.
• Support is adequate and
clarifies the student’s ideas
and impressions.

S

RATIONALE
The student opens the response with the relevant
perception that “As individuals grow up, they build
strong relationships” (3) that “provide support, love,
compassion and understanding” (3). These statements
begin a generalized exploration of the topic in which
the student states the straightforward ideas that “when
individuals in strong relationships are separated, it can
alter feeling towards oneself and the world” (3) and “The
feeling that the one constant thing in your life is now
gone, can make some feel like nothing matters anymore”
(3).
The student demonstrates relevant perceptions about
the text by noting that “The sisters’ powerful relationship
was shown to the readers when Elf was trying to give
advice to Yoli” (3) who feels “as though she ‘might
die from heartbreak’” (3) because “she will not have
any more fun memories with her sister and might lose
the tight connection they created” (4). This adequate
support clarifies the straightforward and relevant
idea that close relationships “are hard things to give up”
(3).
The student then offers adequate support by discussing
a personal experience with separation after a beloved
aunt “moved to Victoria” (4) and how “when she left
and I was miserable” (4). The student explains that the
aunt “understood how hard this was for me, so every
Christmas or birthday, she sends my cards in the mail”
(4) and that “Every time I get one, I always tear up
because it means so much to me” (4). This adequate
support for the student’s generalized connection to
the topic, “that no matter the distance between us, our
time together and our relationship is still as strong as it
used to be and that will never change” (4), clarifies the
student’s idea that, despite separation, “The memories
and feelings will always be there when you get lonely”
(5).

17

English Language Arts 30–1 January 2018
Personal Response to Texts Assignment

EXAMPLE PAPER—SATISFACTORY–1
SCORING CRITERIA
Presentation (S)
• The voice created by the
student is apparent.
• Stylistic choices are adequate
and the student’s creation of
tone is conventional.
• The unifying and/or aesthetic
effect is appropriately
developed.

S

RATIONALE
The student’s apparent voice is evident throughout
the response in statements such as “When a strong
relationship breaks, the separation can create an impact
on the lives of the individuals” (3) and “each individual
has the power and strength to overcome this feeling of
loss and sorrow” (3).
Adequate stylistic choices are employed in sentences
such as “They have the mindset that to ‘live free’ they
need that persons presents” (3), “We would go out for
lunch, go shopping together, watch a movie, and just
her presents could make me smile” (4), and “When a
relationship separates, many might find themselves being
heartbroken over there loss and not rejoining the world
and building new relationships” (5). A conventional
tone is established in matter-of-fact statements such as “I
did not want to talk about any of my problems because
I did not trust anyone as much as I trusted my auntie”
(4) and “Leaving is always the hardest part of the trip,
wishing I could just stay there forever” (4−5).
The student’s choice to compare Yolandi’s experience
of separation to the student’s own experience with a
close aunt is appropriately developed throughout the
response. Both Yolandi and the student feel “sorry for
themselves” (3) for a time. However, the student realizes
that “I can still talk to her about all my problems and
everything is exactly how it felt back at home before
she left” (4) and “you can never lose the memories, love
and experiences they gave you” (5). These realizations
contribute to an appropriately developed unifying
effect.
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English Language Arts 30–1, January 2018
Personal Response to Texts Assignment
Example Scored Satisfactory–2 (S)
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English Language Arts 30–1, January 2018
Personal Response to Texts Assignment
Example Scored Satisfactory–2 (S)

(Page 2 of 5)
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English Language Arts 30–1, January 2018
Personal Response to Texts Assignment
Example Scored Satisfactory–2 (S)
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English Language Arts 30–1, January 2018
Personal Response to Texts Assignment
Example Scored Satisfactory–2 (S)
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English Language Arts 30–1, January 2018
Personal Response to Texts Assignment
Example Scored Satisfactory–2 (S)

(Page 5 of 5)
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English Language Arts 30–1 January 2018
Personal Response to Texts Assignment

EXAMPLE PAPER—SATISFACTORY–2
SCORING CRITERIA
Ideas and Impressions (S)
• The student’s exploration of
the topic is generalized.
• Perceptions and/or ideas are
straightforward and relevant.
• Support is adequate and
clarifies the student’s ideas
and impressions.

S

RATIONALE
On the Initial Planning page, the student notes a
straightforward perception that separation can be “both
a positive and negative occurance” (1), which forms the
basis for a creative response in which the narrator must
leave her best friend and move to a new city. The narrator
explains that “It was my last day and I had decided to
spend it with her in order to to get out our emotions” (2),
continuing a generalized exploration of the topic.
The narrator’s description of the impending separation
as both “the biggest mistake and the best decision I had
freely chosen to make” (2) identifies a straightforward
source of tension where her “immense sadness” (5) is
balanced by her relevant resoluteness. Both friends
know she “had to go to Calgary” (3). This tension is
further clarified with the relevant perception that “there
was nothing more I wanted to do but stay, however this
decision was not a possible one” (4). The exploration
of the narrator’s internal struggle and sense of loss is
generalized in the acknowledgement that “Although
the decision to leave was beneficial to me, the idea of
separating from someone who I had such a close bond to
broke my heart” (4−5).
The inevitability of the separation is supported by
adequate details concerning the homelessness of both
the narrator and her father, clarifying that this move is
in the narrator’s best interest: “I had failed grade eleven.
Staying would of resulted in further failure at school,
so my decision was one that had to be made” (3). The
impact of the separation is adequately supported by
the description of the best friend as “Someone who no
matter what my flaws were kept me going” (4).
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English Language Arts 30–1 January 2018
Personal Response to Texts Assignment

EXAMPLE PAPER—SATISFACTORY–2
SCORING CRITERIA
Presentation (S)
• The voice created by the
student is apparent.
• Stylistic choices are adequate
and the student’s creation of
tone is conventional.
• The unifying and/or aesthetic
effect is appropriately
developed.

S

RATIONALE
The student creates an apparent voice through lines
such as “When I arrived things were normal, we hung
out and spent the day relaxing and talking like usual” (2)
and “She was not some best friend who’d I would forget
in a month or two from now, she was a sister to me” (3).
The student uses adequate stylistic choices to create
a bleak tone: “The sun had began setting and the cold
early spring evening slithered in like a snake” (4).
Dialogue is adequately presented, as in “‘Yeah and
ill miss you too, Ill still call you and stuff’” (2) and
“‘Thank you too shorty’ I said to her mocking her
shortness one last time” (4). The girls’ growing sadness
is made evident by the repetition of details, such as “a
tear came to my eye” (3), “her eyes became somewhat
watery” (3), “I replied with actual tears running down
my face” (3), and “I told her crying my eyes out” (4),
creating a conventional tone.
The unifying effect of the response is developed
through the student’s appropriate use of time and place,
beginning with the arrival at the friend’s house, “I arrived
at my stop. It was the first Ancaster stop on the Rymal
bus route” (2), and finishing with the departure, “I turned
away and began to walk to my bus stop so I could bus
home, and then go to the airport” (4). The aesthetic
effect is appropriately developed through the student’s
use of explicitly stated emotion: “It was extremely
emotional for me” (3) and “I love you kid, don’t forget
it” (4). These references culminate in “I never got over
the idea of our separation. and i’m sure neither has she”
(5).
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English Language Arts 30–1, January 2018
Personal Response to Texts Assignment
Example Scored Proficient–1 (Pf)
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English Language Arts 30–1, January 2018
Personal Response to Texts Assignment
Example Scored Proficient–1 (Pf)
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English Language Arts 30–1, January 2018
Personal Response to Texts Assignment
Example Scored Proficient–1 (Pf)

(Page 3 of 5)
28

English Language Arts 30–1, January 2018
Personal Response to Texts Assignment
Example Scored Proficient–1 (Pf)
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English Language Arts 30–1, January 2018
Personal Response to Texts Assignment
Example Scored Proficient–1 (Pf)
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English Language Arts 30–1 January 2018
Personal Response to Texts Assignment

EXAMPLE PAPER—PROFICIENT–1
SCORING CRITERIA
Ideas and Impressions (Pf)
• The student’s exploration of
the topic is purposeful.
• Perceptions and/or ideas are
thoughtful and considered.
• Support is specific and
strengthens the student’s
ideas and impressions.

Pf

RATIONALE
On the Initial Planning page, the student uses Tony
Hoagland’s poem as the basis for the thoughtful
perception that separation can “give you a new outlook
on life” (1) and “can build something beautiful”
(1). What follows is a philosophical response that
purposefully explores the beneficial impacts of
separation in a considered manner.
The student offers the thoughtful idea that the
seemingly endless “cycle of waking up, going to school,
doing homework and waking up to repeat” (2) can be
broken by separation which “will give almost unlimited
time to reflect on why they are doing what they are
doing in their life” (2). The student suggests that,
instead of being overwhelmed by the minutiae of daily
life, individuals need “to be able to find the beauty in
things we find bland” (3). Thus, there is a need to step
back in order “to look at ourselves and others without
distractions” (3). However, the student also considers
the specific phrasing of “‘perceptual confusion’” (3) to
strengthen the impression that separation can “give us
time to think about ourselves” (3) and give us “a whole
new sense and look on life” (3).
The student uses Hoagland’s line “‘I am here—here
where the desire to vanish is stronger than the desire
to appear’” (4) as specific support to strengthen the
idea that “to be in the spotlight” (4) is “a waste of time”
(4). Only genuine, separated reflection on “our best
selves and not the best self that others believe that we
should be” (4) has value. The student concludes with
the understanding that separation can allow us to see
“there is more to life than your own status quo” (4) but,
strangely, it also allows us “to find so much in what we
already have” (4).
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English Language Arts 30–1 January 2018
Personal Response to Texts Assignment

EXAMPLE PAPER—PROFICIENT–1
SCORING CRITERIA
Presentation (Pf)
• The voice created by the
student is distinct.
• Stylistic choices are specific
and the student’s creation of
tone is competent.
• The unifying and/or aesthetic
effect is capably developed.

Pf

RATIONALE
The student creates a distinct voice that is both
conversational and philosophical. The conversational
quality is evident in statements such as “We are
encouraged to socialize and to go to parties, to visit
family and to hang out with friends” (2), but then shifts
capably to the philosophical in assertions such as “We
come from merely nothing” (2) and “separation from
distractions can give us the time and opportunity to look
on how lucky we are to be alive and how enchanting the
world really is” (2).
The student’s varied use of pronouns, as in you in “you
feel like you are bigger” (2), we in “we know we are
not alone” (2), and they in “to reflect on why they are
doing what they are doing” (2), does not interfere with
the student’s competent creation of a conversational
voice. Given the student’s philosophical meditation on
the human condition, it is a strength that the student
settles on the collective we in the conclusion: “I believe
that we are all born with acceptance in our hearts”
(5). Additionally, the student’s use of specific parallel
phrasing, such as “it is a gift to be able to be conscious
and think, to feel and laugh, and to live” (3), contributes
to the student’s competent tone.
The student uses figurative language as a specific
stylistic choice to capably develop an aesthetic
effect, apparent in examples such as “not alone on this
boat” (2), “fall into the universe that is your mind” (4),
and “poisoned by society” (5). The student capably
develops a unifying effect by contemplating the ways
that “separation can build something beautiful” (1).
The student returns to this notion of beauty repeatedly:
separation allows individuals “to be able to find the
beauty in things we find bland” (3), to realize “that
creation is beautiful” (3), to see the beauty in being
“able to explore new things” (4), to “Find beauty in the
little things that life gives us” (4), and to celebrate “the
beauty we can find in our own mind” (4). This repetition
capably unifies the student’s main idea regarding the
beneficial impact of separation from the familiar.
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English Language Arts 30–1, January 2018
Personal Response to Texts Assignment
Example Scored Proficient–2 (Pf)

(Page 1 of 6)
33

English Language Arts 30–1, January 2018
Personal Response to Texts Assignment
Example Scored Proficient–2 (Pf)
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Personal Response to Texts Assignment
Example Scored Proficient–2 (Pf)
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Personal Response to Texts Assignment
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Personal Response to Texts Assignment
Example Scored Proficient–2 (Pf)
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English Language Arts 30–1 January 2018
Personal Response to Texts Assignment

EXAMPLE PAPER—PROFICIENT–2
SCORING CRITERIA
Ideas and Impressions (Pf)
• The student’s exploration of
the topic is purposeful.
• Perceptions and/or ideas are
thoughtful and considered.
• Support is specific and
strengthens the student’s
ideas and impressions.

Pf

RATIONALE
On the Initial Planning page, the student sets up a
purposeful exploration of the topic through a firstperson narrative about “The seperation between the
known and the unknown” (1).
The response begins with a discouraged narrator who is
unhappy with her new home and surroundings. Specific
support, such as “Even after three years I’m still not
used to this heat” (3) and “Cantonese is such a weird
dialect to me” (4), establishes the narrator’s “feeling of
being separate from all these people” (4).
The student purposefully contrasts the narrator’s
feelings with those of her family. She envies her son
because “he adjusted to our new environment almost
as quickly as his father” (3). The student’s thoughtful
perception that the narrator was, in her home town,
“certain and confident” (5) is strengthened by
contrasting the narrator’s uncertainty in her current city.
The narrator notes that “If I stop paying attention for
even one second, I find myself in an unfamiliar area and
have to double back” (4). Despite her concentration, she
still gets lost. Her psychological separation mirrors her
physical separation.
The student thoughtfully incorporates specific details
from the photograph to develop the motifs of light
and shadow, as the narrator observes “that a shadow is
slowly creeping up my body” (5), and she feels that she
should “Run away towards the light” (5). Conversely,
“there’s also a part of me that’s telling me to stay” (5)
because “if I run away now, I’ll lose out on something
life changing” (5). The narrator realizes that she has
“avoided everything that made me uncomfortable” (5).
This impression is strengthened by specific support in
“I avoided learning the language, convinced myself that
the climate was simply unusual, and didn’t even bother
trying to learn the routes to all the different shops” (5).
The final line of the response, “The shadow approached.
I stood my ground” (6), indicates a purposeful
illustration of the considered idea that the decision to
“stay and brave the unknown” (2) signifies a “return to
certainty” (2).
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EXAMPLE PAPER—PROFICIENT–2
SCORING CRITERIA
Presentation (Pf)
• The voice created by the
student is distinct.
• Stylistic choices are specific
and the student’s creation of
tone is competent.
• The unifying and/or aesthetic
effect is capably developed.

Pf

RATIONALE
The student creates a distinct personal voice in a narrator
who is disconnected from everything and everyone
around her. Despite having lived there for “Three years”
(3), she remains unaccustomed to her environment. This
distinct voice is evident in sentences such as “I wake
up every morning feeling like the sun isn’t shining for
me, it’s shining for all these people around me, all these
people who belong to this place” (3).
Through specific stylistic choices, the student creates a
competent tone to reflect a state of uncertainty, as in “I
don’t feel secure doing anything, even going shopping
makes me anxious. I’m always worried about getting lost
and never being able to find the way back” (4). However,
as the narrator realizes her complicity in isolating herself,
her tone gains certainty, as in “Up until now, the only
reason I never felt at home was because I didn’t want to
feel at home, I didn’t want to give up my past” (5–6).
The specific stylistic choice to conclude with two simple
sentences, “The shadow approached. I stood my ground”
(6), further reflects the narrator’s newfound strength.
The student creates a capable unifying effect through
the use of contrasts throughout the response. The
narrator compares the climate of her home town in
northern China to that of Hong Kong. She notes the
difference between her son and husband’s ability to
adapt to her own inability to feel settled. She finds
Mandarin to be more pleasing that Cantonese. Then,
the student uses the contrast of light and darkness to
demonstrate the narrator’s decision to step away from her
past and immerse herself in her new environment. The
dichotomies of geography, culture, and psychological
states capably develop the narrator’s struggle between
her old life and her new one.
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EXAMPLE PAPER—EXCELLENT–1
SCORING CRITERIA
Ideas and Impressions (E)
• The student’s exploration of
the topic is insightful.
• Perceptions and/or ideas are
confident and discerning.
• Support is precise and aptly
reinforces the student’s ideas
and impressions.

E

RATIONALE
On the Initial Planning page, the student indicates
the intent to explore the topic through an insightful
comparison of the speaker in “Perpetual Motion” and
the student’s own circumstances of leaving a childhood
home and the necessary, albeit painful, reconciliation:
“One may have the desire to disappear from the world
and can easily get so lost in it, but with strings still
connecting them to the past, they have more desire to
come back and remedy what has been broken” (1).
The student offers the confident idea that the speaker
is either “driving aimlessly to somewhere that could
possibly redeem them of their past, or is simply running
from it” (3), acknowledging the ambiguity of the
speaker’s motives. Although the student notes that “At
the young age of fourteen, I had no say in what town
would raise me next” (3), a half-hearted attempt to deny
agency, there is also the discerning perception that “I
was in love with the idea of leaving the town I was in”
(3), and that the prospect of becoming “a whole different
person where no one recognized you? Nothing attracted
me more” (3).
To make the break more absolute, the student devises
the strategy of giving friends “false hope” (3), but the
precise detail of the calendar that “reminded me of the
lies I told” (3) aptly reinforces the student’s awareness
of the self-deception.
Given the opportunity to return briefly to the home
town that the student had tried “to bury in a chest under
my bed” (4) (a precise detail aptly reinforcing the
idea of deliberate separation), the student admits, in a
discerning way, that “It was time to truly face the past
and fix what I did to hurt them” (4–5). In accepting the
“embraces I had tried to avoid three years prior” (5),
the student comes to the insightful conclusion “that
separation from others can also result in a separation
from yourself” (5).
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EXAMPLE PAPER—EXCELLENT–1
SCORING CRITERIA
Presentation (E)
• The voice created by the
student is convincing.
• Stylistic choices are precise
and the student’s creation of
tone is adept.
• The unifying and/or aesthetic
effect is skillfully developed.

E

RATIONALE
The student skillfully develops a strong unifying effect
with an aesthetic component by using the imagery,
details, and ambiguity in the poem to structure both the
content and form of the student’s own story. The student
links the speaker’s “endless cycle of driving” (3) to the
student’s role of passenger “watching the infinite flow of
trees fly past your window” (3). Later, the student notes
that the speaker, like the student, believes that “driving
away will protect them from the past” (4). However, the
student reflects that “I never forgot the impact of my
actions, no matter how hard I tried to push them down”
(4). The contrast between the speaker’s actions and the
student’s experiences unifies the response skillfully:
“Unlike the narrator, I turned the wheel around and drove
back down the long road” (5).
The student creates a convincing voice that modulates
confidently between the analytic in the first sentence, “In
‘Perpetual Motion’, we catch an individual in the midst
of thought” (3), and the more personal, as in “Some
would say that what I did was cruel, but I thought it was
clever. Selfish, maybe, but clever” (4). Stylistic choices
are precise, as in “I was dreaming of my new life, while
leaving the past exactly where it is --- behind me” (3).
The student’s creation of tone is adept and controlled:
“I tied loose ends and apologized to everyone I hurt, not
always expecting to be forgiven. I suppose sometimes
you don’t have to be forgiven to acknowledge a mistake”
(5).
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EXAMPLE PAPER—EXCELLENT–2
SCORING CRITERIA
Ideas and Impressions (E)
• The student’s exploration of
the topic is insightful.
• Perceptions and/or ideas are
confident and discerning.
• Support is precise and aptly
reinforces the student’s

E

RATIONALE
On the Planning page, the student notes that the
response will explore separation by examining the end
of a friendship and the subsequent intellectual and
emotional separation within a character, demonstrating
an insightful exploration of the topic. Much like the
speaker in the poem, the narrator, Sara, attempts to
“convince herself that she doesn’t need her friends” (2),
though she admittedly “does not truly believe this” (2).
The initial estrangement from her friends is strengthened
by the precise support of Sara’s reluctance to look at
her phone because “It would be another message from
Caitlyn or Amy, either begging me to understand them,
or shouting at me for being unable to” (3). Sara’s desire
to escape the conflict is evident as she “avoided all
eye-contact and ducked around corners just to evade
conversations” (3). Sara’s recognition that her attempt at
mediation only exacerbated the problem continues the
student’s insightful exploration of the topic.
The student presents the confident and discerning
perception that Sara’s internal separation causes
her to be pulled in two directions—intellectually
and emotionally. The external conflict between the
friends gives way to the more insightful internal
conflict building within the narrator. Sara immediately
contradicts her assertion that she “hated them” (4) with
the qualified “I wanted to hate them” (4), a discerning
perception.
The vivid flashback to “the small cliff” (4) provides
precise support to demonstrate that their friendship
was close at one point and contrasts the distance that
now pains the narrator. Sara’s insightful recognition
that even if the friends reconcile, “Behind the laughing
and smiling, there would always be a small part of us
that hated each other” (5) is apt support that reinforces
the idea that these relationships are irreparable. The
narrator’s remark that she “never needed them anyway”
(5) feels insincere, particularly when followed with
“Then I cried some more” (5). The choice to end the
response on an emotional level reinforces the idea that
this experience will ultimately turn friends into strangers
and aptly echoes details from the poem.
53

English Language Arts 30–1, January 2018
Personal Response to Texts Assignment

EXAMPLE PAPER—EXCELLENT–2
SCORING CRITERIA
Presentation (E)
• The voice created by the
student is convincing.
• Stylistic choices are precise
and the student’s creation of
tone is adept.
• The unifying and/or aesthetic
effect is skillfully developed.

E

RATIONALE
The student creates three distinct and convincing voices in the
response, reinforced by the adept tone in the text messages. Amy’s
simpering message, “I feel like you don’t really understand” (4),
contrasts with Caitlyn’s accusation, “REAL friends support each
other” (4), and validates Sara’s frustration at their whining and
hypocrisy: “Each of them was ridiculous. Absolutely ridiculous!”
(4). The incorporation of the text messages within the narration
gives credence to the narrator’s aggravated and convincing voice
throughout the story.
Stylistic choices are precise with the use of rhetorical questions
and battle metaphors such as “No-Man’s Land” (3), “victor”
(3), and “Switzerland” (4) that serve to highlight Sara’s internal
struggle as she wonders “when had the secrets we shared become
ammunition against one another in a battle I wasn’t even fighting?”
(5). As the response progresses, the student adeptly moves between
an exasperated and a reflective tone. Although “there was nothing
peaceful about blasting deafeningly-loud music to drown out the
thoughts in my head, or about the hours I had already spent crying”
(3), Sara knows that ultimately “all it would come to was more
tears” (3).
Sara’s paradox of trying to reconcile her contradictory intellectual
and emotional desires contributes to a skillfully developed
aesthetic effect as this idea is returned to throughout the response.
The student uses the text messages on the phone to mark both time
passing and Sara’s need for solitude to reflect on her situation. The
unifying effect is skillfully developed with the passage of time,
from the opening lines, “My phone vibrated on top of my dresser
across the room. A piece of me wanted to jump up and look at
whatever new notification I had received, but the rest of me knew
better” (3), followed by “the messages had been coming less often”
(3), and then the narrator’s sudden need for music as she “snatched
up my phone to plug it into my speaker” (4) so that her “eyes fell
upon the two messages” (4) on the screen. The student effectively
incorporates a flashback to establish the relationship’s foundation
and returns the reader back to the present with the rhetorical
question, “Where had those moments gone?” (5). The repetition
of the text messages reinforces the aesthetic effect throughout the
response. The student’s choice to conclude with “Everything will
be okay. I never needed them anyway. Then I cried some more” (5)
demonstrates the unresolved conflict and a skillfully developed
unifying effect.
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EXAMPLE PAPER—SATISFACTORY
SCORING CRITERIA

RATIONALE

Thought and Understanding (S)

The student presents the straightforward idea that
without “emotional courage during a time of separation,
it will often result in individuals to feel isolated and
result in them to make irrational decisions” (3). The
student identifies that the rural winter setting worsens
Anne’s seclusion and “As more of the cold weather
creeps in the house, the less courageous she becomes
and the more isolated she begins to feel” (3). The
relevant and straightforward idea that “As time
increases, the storm begins to worsen, and so does
Ann’s sense of isolation” (4) leads to the general
literary interpretation that Ann experiences a “failure
to be emotionally courageous when dealing with
separation” (4).
The student moves to a generalized examination of
Ann’s views of her marriage and how “She craves
stimulus and begins to believe that John is not capable
of providing this” (4). Noting that “John would rather
work present day, and have happiness in the future” (4),
the student moves to the general but plausible literary
interpretation that Ann is “questioning her faith in her
husband” (4), which causes her “to make the irrational
decision of sleeping with Stephen” (4). The student
demonstrates a generalized comprehension of the
text and the topic in “Ann has an epiphany that she
threw her whole seven years of marriage by sleeping
with Stephen” (4–5) and that her “lack of emotional
courage” (5) “leads to the death of her husband” (5).
The student concludes by restating the relevant
and straightforward idea that there is a “need
for individuals to have emotional courage when
experiencing separation, if not it will result in mass
isolation, and for individuals to make irrational
decisions” (5).

• Ideas are relevant and
straightforward, demonstrating
a generalized comprehension
of the literary text(s) and the
topic.
• Literary interpretations are
general but plausible.

S
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EXAMPLE PAPER—SATISFACTORY
SCORING CRITERIA
Supporting Evidence (S)
• Support is general, adequate,
and appropriately chosen
to reinforce the student’s
ideas in an acceptable way
but occasionally may lack
persuasiveness.
• A reasonable connection to
the student’s ideas is suitably
maintained.

S

RATIONALE
The student offers appropriately chosen support for
Ann’s separation, such as “Ann’s husband John goes
to help his father during a life-threatening storm” (3).
The detail that “While Ann disagrees on his travels, her
husband continues on, but he promises to make it home
no matter what” (3) is general and adequate support
for the idea about the separation in the couple’s attitudes
towards responsibility. A reasonable connection to the
student’s idea that Ann’s remote environment intensifies
her dissatisfaction is suitably maintained in “As the
storm rages on throughout the short story, so does the
internal storm inside of Ann” (4).
The student substantiates Ann’s marital discontent in an
acceptable way: “She would rather be happy now” (4),
whereas John would prefer to have “happiness in the
future” (4) and “the two have trouble communicating”
(4). The student moves on to generally present Ann’s
attraction to Stephen as the impetus for her “irrational
decision” (4) in “Stephen is a very handsome man, who
is tall, and clean shaven, unlike John” (4) and “Ann
wishes that she would have a man more like Stephen”
(4). However, the reference to “Stephen’s effort in
the game of cards” (4) may lack persuasiveness in
foreshadowing “how he will win over Ann” (4).
The student’s mention of Ann’s recognition that “John
made it home like he promised, but died because of her
acts with Stephen” (5) suitably maintains the idea that
Ann has made “irrational decisions” (5) as a result of
her “lack of emotional courage when presented with
separation” (5).
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EXAMPLE PAPER—SATISFACTORY
SCORING CRITERIA
Form and Structure (S)
• A straightforward
arrangement of ideas and
details provides direction
for the discussion that is
developed appropriately.
• The unifying effect or
controlling idea is generally
presented and maintained;
however, coherence may
falter.

S

RATIONALE
On the Initial Planning page, the student states “how
Ann fails to show emotional courage when dealing with
separation” (1), which leads to feeling “isolated” (1) and
Ann making the “irrational decision” (1) to sleep with
Stephen. The introduction follows this intent through
the controlling idea that Ann is an “example of an
individual failing to deal with the norms of separation,
due to the lack of emotional courage” (3). The student’s
discussion is then developed through a chronological
character analysis in a straightforward arrangement of
ideas and details.
The discussion develops appropriately through
details of Ann’s separation from John and how “Ann’s
environment she resides in helps to diminish her
emotional courage” (3). The student’s discussion that
Ann’s “flux of emotions” (4) leads to her decision to
sleep with Stephen and her sudden realization “that she
threw her whole seven years of marriage” (4–5) away
provides direction that is developed appropriately.
While coherence may falter, overall the controlling
idea is presented and maintained throughout the
response.
The student concludes in an appropriate and
straightforward manner by restating the controlling
idea, in “‘The Painted Door’ is an adequate example
of an individual failing to find their emotional courage
when experiencing separation” (5), followed by a brief
summary of Ann’s character and situation.
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EXAMPLE PAPER—SATISFACTORY
SCORING CRITERIA
Matters of Choice (S)
• Diction is adequate.
• Syntactic structures are
straightforward, but attempts
at complex structures may be
awkward.
• Stylistic choices contribute to
the creation of a conventional
composition with an
appropriate voice.

S

RATIONALE
The student’s diction is adequate, as in “succumb to
the effects” (3), “flux of emotions” (3), and “Ann has
no emotional courage whatsoever when she is separated
from her husband” (5).
Syntactic structures are straightforward, as in “As
time increases, the storm begins to worsen, and so
does Ann’s sense of isolation and feelings towards
her husband” (4). However, attempts at complex
structures may be awkward, as in “Consequently this
results in her to have mass feelings of isolation, and to
make irrational decisions” (3) and “This leads for her to
question her faith in her husband” (4).
Stylistic choices, such as “Ann’s failure to garner a sense
of emotional courage” (3), “As more of the cold weather
creeps in the house, the less courageous she becomes
and the more isolated she begins to feel” (3), and
“Ann’s incapability of being emotionally courageous”
(4), contribute to the creation of a conventional
composition with an appropriate voice.
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EXAMPLE PAPER—SATISFACTORY
SCORING CRITERIA
Matters of Correctness (S)
• This writing demonstrates
control of the basics of
correct sentence construction,
usage, grammar, and
mechanics.
• There may be occasional
lapses in control and
minor errors; however, the
communication remains clear.

S

RATIONALE
The student’s writing demonstrates control of the
basics of correct sentence construction in sentences
such as “If an individual has a strong sense of courage,
they will be able to deal with the norms of separation”
(3) and “Little does Ann know, that Stephen is extremely
self-righteous, and sly, talking to Ann for his own self
gain” (4).
There may be minor errors, such as “result in them to
make irrational decisions” (3), “While Ann disagrees
on his travels” (3), and “they find John dead with paint
on his,” (5). There are occasional lapses in control, as
in “She begins to think more and more that her husband
is no good for her, only caring about the future, and not
caring about what she wants present day” (4); however,
the communication remains clear.
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EXAMPLE PAPER—PROFICIENT
SCORING CRITERIA

RATIONALE

Thought and Understanding (Pf)

On the Initial Planning pages, the student plots a
considered timeline of Biff’s “lack of emotional
courage when faced with the separation from his
own individuality” (1) when younger to when Biff
finally develops “the emotional courage to separate
from Willy” (2) and “reclaim his own individuality”
(2). In the introduction, the student establishes the
thoughtful idea that individuals may be “separated
from their own individuality by somebody they love,
and without enough emotional courage they can not
even realize how separated they have become” (4). In
the ensuing analysis of Biff, the student demonstrates
a competent comprehension of the text and topic.
The student’s considered idea that as a youth Biff
“does not have the emotional courage to prevent his
father from separating him from his own morals and
ethics” (5) leads to the revealing interpretation that
Biff has a “lack of emotional courage when it comes
to being separated from what is comfortable” (6).
These considered ideas continue with the student’s
suggestion that individuals who possess emotional
courage “can embrace the idea of separation easily,
quickly making changes and attempting to grow” (6),
as demonstrated in the restaurant scene where “Biff is
attempting to separate himself from the toxicity of the
lies” (6) and at the Loman house “by exposing rubber
tube that Willy has been attempting to kill himself
with, thus shining a light upon physical evidence of
those lies” (7). These ideas contribute to a thoughtful
comprehension of Biff’s character arc.
The student concludes with the sensible idea that
“Many times an individual can react to separation
with fear and discomfort due to a lack of emotional
courage” (7) but that “through growth they are able to
grow that emotional courage to help them successfully
deal with the impact of that separation” (7), revealing
a competent comprehension of the literary text and
the topic.

• Ideas are thoughtful and
considered, demonstrating a
competent comprehension of the
literary text(s) and the topic.
• Literary interpretations are
revealing and sensible.

Pf
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EXAMPLE PAPER—PROFICIENT
SCORING CRITERIA
Supporting Evidence (Pf)
• Support is specific, and
well chosen to reinforce the
student’s ideas in a persuasive
way.
• A sound connection to the
student’s ideas is capably
maintained.

Pf

RATIONALE
The student persuasively reinforces ideas about Biff’s
separation from his identity and his lack of emotional
courage through the use of specific details. The plan
“constructed by Willy to further attempt to push his
own aspirations for him upon him” (4−5) suggests that
Biff “lacks the emotional courage to stand up against
the idea of cheating” (5). This idea is enhanced by the
specific and persuasive observation that Biff’s “lack of
emotional courage is presented with Biff when he steals
from his place of work” (5), which suggests that Biff
attempts to achieve Willy’s idea of success “through
immoral means” (5).
Biff’s growth as a character is supported by the well
chosen support that after Biff “sees his father having an
affair” (5), Biff is “separated from every thing that made
Biff what he was” (5). The student maintains a sound
connection to ideas about Biff’s struggle by stating
that Biff “retreats to his comfort zone of Willy’s view of
success” (5) by talking to “his old employer, Bill Oliver,
about securing a loan to start a sporting goods business”
(6) which “begins, once again, to tear Biff away from his
own individuality” (6). The student maintains a sound
connection to ideas with the specific evidence that
Biff’s theft of Oliver’s pen reveals that he is “slipping
back into the desperate lengths he will go to to achieve
Willy’s success” (6).
The student capably develops the final stage of Biff’s
character arc through the specific support that “instead
of giving into Happy and Willy’s demands he instead
continues to tell the truth” (6), indicating a “significant
boost of emotional courage within Biff’s character” (7).
These specific pieces of evidence persuasively reinforce
the student’s ideas about Biff’s gradual development of
emotional courage and acceptance of his separation from
his father.
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EXAMPLE PAPER—PROFICIENT
SCORING CRITERIA
Form and Structure (Pf)
• A purposeful arrangement of
ideas and details contributes
to a controlled discussion that
is developed capably.
• The unifying effect or
controlling idea is coherently
presented and sustained.

Pf

RATIONALE
The student frames a controlled discussion of the topic
with the coherently presented controlling idea that
“With emotional courage one can act rationally and
in their own best interest, but with a lack of emotional
courage, that same individual can slip back into what
they worked desperately to separate themselves from”
(4).
The student capably develops Biff’s journey of growth
through his need to develop the emotional courage
to separate himself from Willy’s ideals. The student
purposefully discusses Biff’s childhood where “Willy is
pushing and separating Biff from his own individuality”
(4), but “Biff does not contain the emotional courage
powerful enough to realize this is even happening” (4).
Subsequently, the student examines how the discovery
of Willy’s affair “brings Biff to the sudden realization
that he has been torn away from his own individuality”
(5). The student coherently sustains the controlling
idea that once Biff begins to separate himself from
the toxic relationship with Willy, it is natural that he
occasionally “slips back and reconnects himself with
Willy” (6) because of his desire “to appease him” (6). It
is through Biff’s theft of Bill Oliver’s pen that he realizes
how easily he “will abandon his emotional courage” (6)
to achieve Willy’s version of success. This realization
shocks Biff. The final body paragraph focuses on Biff
as he “gains the emotional courage to finally separate
himself from Willy and his warped perspective of the
world” (6).
The student capably concludes with the assertion that
“with strong emotional courage that same individual can
embrace the idea of separation, and break away from the
ideas and people toxic in their lives” (7).
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EXAMPLE PAPER—PROFICIENT
SCORING CRITERIA
Matters of Choice (Pf)
• Diction is specific.
• Syntactic structures are
generally effective.
• Stylistic choices contribute to
the creation of a considered
composition with a capable
voice.

Pf

RATIONALE
Throughout the response, the student uses specific
diction, such as “attempts to appease” (4), “individual
aspirations” (6) and “harkens back” (6), to demonstrate
a capable voice. Through these specific choices, the
student indicates the damaging effect that Willy’s
expectations have had on Biff’s emotional courage.
Syntactic structures, such as “While he is a young
adult his father, Willy Loman, continually attempts and
succeeds to push his own warped ideas and aspiration
of success upon him” (4) and “This begins, once again,
to tear Biff away from his own individuality” (6), are
generally effective.
Stylistic choices, such as “imposed ideas of success” (5),
“toxicity of the lies” (6) and “Biff continually attempts
to separate himself from the lies of Willy, and now his
mother and Happy too” (7), contribute to the creation
of a considered composition with a capable voice.
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EXAMPLE PAPER—PROFICIENT
SCORING CRITERIA
Matters of Correctness (Pf)
• This writing demonstrates
competent control of correct
sentence construction, usage,
grammar, and mechanics.
• Minor errors in complex
language structures are
understandable considering
the circumstances.

Pf

RATIONALE
The student demonstrates competent control of
correct sentence construction, usage, grammar, and
mechanics throughout the response: “Through this,
Willy is pushing and separating Biff from his own
individuality” (4) and “Doing this finally gives Biff the
boost of emotional courage he needs to separate himself
from Willy and the toxic and monetarily driven view
upon the world” (7).
Minor errors in complex language structures, such
as “Another point in Biff’s young adulthood where his
own separation from his individuality occurs in when his
neighbour Bernard is expected to help Biff cheat” (4),
“instead submitting to his fathers desires for him” (5),
and “However when Biff enters his fathers hotel room
he sees his father having an affair with his mother with
another woman” (5), are understandable considering
the circumstances.
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EXAMPLE PAPER—EXCELLENT
SCORING CRITERIA

RATIONALE

Thought and Understanding (E)

The student begins this response with a carefully
considered idea that both narrows and explicitly
addresses the topic: “when an individual is faced with
the threat of separation from society because of his
opposing values to society, acting courageously in
terms of himself as an individual is more favourable
because he is able to remove the negative feelings
of separation” (3). This idea is then connected
to an insightful idea from “On the Rainy River”
that demonstrates a comprehension of a subtle
distinction within the text: “Tim O’Brien ultimately
fails to act in favour of himself, because of his lack
of courage, which allows the negative implications of
separation to manipulate him” (3).
The insightful ideas are examined further through the
student’s perceptive and illuminating interpretations
about the degree, type, and origin of interaction
between the topic and the text. The student sets out how
O’Brien “has some emotional courage in doing what is
meaningful in terms of himself” (4), but he also “risks
being separated from society” (4) if he does not go
to war. As a result, “O’Brien, after facing the societal
implication of separation because of his beliefs, loses
his sense of confidence” (5).
The student also demonstrates subtle distinctions in
the literary text and the topic by dealing with the
consequences of the topic and how “since O’Brien
accepted and took the negative implications of
separation to heart, he is blindly manipulated by the
expectations of society, implying the importance of
being courageous in terms of oneself” (7). Finally,
the student concludes this insightful exploration
by universalizing the illuminating literary
interpretations to explore the ramifications on the
human condition: “People like to be with other people,
but separation from others should not stop individuals
from pursuing what they want” (8).

• Ideas are insightful and
carefully considered,
demonstrating a comprehension
of subtle distinctions in the
literary text(s) and the topic.
• Literary interpretations are
perceptive and illuminating.

E
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EXAMPLE PAPER—EXCELLENT
SCORING CRITERIA
Supporting Evidence (E)
• Support is precise, and
astutely chosen to reinforce
the student’s ideas in a
convincing way.
• A valid connection to the
student’s ideas is efficiently
maintained.

E

RATIONALE
The student offers precise support about O’Brien’s
internal conflict, his “‘modest stance against the war’”
(4), and his physical journey to the lodge to reinforce
ideas in a convincing way. Because O’Brien “does
not maintain his emotional courage” (8), his experience
of separation ultimately “leads him to make the wrong
decision” (8).
By identifying the invasive nature of the impending
separation upon O’Brien’s subconscious in comments
such as “society begins to manipulate him, as the
draft letter ‘was always tucked away in [his] wallet’”
(4), the student employs astutely chosen support
in a convincing way. The student also efficiently
maintains the valid connection between quotations
and the student’s own ideas. The underlying implication
that “The main building of the lodge is ‘sagging
towards Canada’” (6) supports the idea that “O’Brien
is manipulated by the negative effects of separation”
(6). This valid connection is also demonstrated in the
paraphrasing that “Even his unborn daughter and wife
are shown, indicating that O’Brien cannot feel separated
from the familiarity of everything he knew” (6).
The student also identifies and synthesizes O’Brien’s
precise use of literary techniques, such as how the water
gun “symbolizes the weapons he is foreshadowed to
use during the war and the bloody imagery depicts the
horrors of war” (4). The student recognizes that O’Brien
“switches to second person to appeal to and ask the
reader, ‘What would you do?’” (6) and that he uses
olfactory imagery of “He would be labelled as a ‘smelly’
conscientious objector” (5) to establish the narrator’s
guilt in a convincing way. By identifying precise
authorial choices and exploring the impact of those
choices, the student provides precise support that is
astutely chosen to reinforce the ideas in a convincing
way.
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EXAMPLE PAPER—EXCELLENT
SCORING CRITERIA
Form and Structure (E)
• A judicious arrangement of
ideas and details contributes
to a fluent discussion that is
developed skillfully.
• The unifying effect or
controlling idea is effectively
presented and integrated.

E

RATIONALE
The student’s judicious arrangement of ideas is
skillfully reflected throughout the response in the
shaping of the interplay between various types of
separation: O’Brien’s philosophical separation in
“questioning the motives of the war” (4), intellectual
separation in “as an intellectual, he did not deserve to go
into the war” (4), social separation in “feel alienation”
(5), physical separation in “his decision to drive to the
Canadian border” (5), and emotional separation in “he
feels shame and ironically, personal embarrassment for
trying to avoid societal embarrassment” (7). The skillful
development of this fluent discussion demonstrates the
student’s intentional movement through the response;
the student is effectively presenting and integrating
the controlling idea that “ironically, trying to avoid
separation ultimately leads to more separation” (7).
Within each paragraph, the student skillfully shapes and
arranges the ideas by discussing the external sources of
separation before focusing on O’Brien’s reflections of
their impact on his psyche. In the first body paragraph,
the student begins by discussing O’Brien “abruptly
receiving a draft letter” (4), which contributes to his
“sense of guilt” (5). In the second body paragraph, the
student effectively frames the discussion with O’Brien’s
trip to “Tip Top Lodge” (5), which allows him to come
to terms with his “lack of courage in overcoming the
negative feelings associated with isolation” (6). In the
final body paragraph, the student effectively revisits the
Vietnam War as a way of shaping the discussion about
O’Brien’s “moral emergency” (7). The parallels between
each paragraph contribute to an effectively presented
and integrated unifying effect.
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EXAMPLE PAPER—EXCELLENT
SCORING CRITERIA
Matters of Choice (E)
• Diction is precise.
• Syntactic structures are
effective and sometimes
polished.
• Stylistic choices contribute
to the creation of a skillful
composition with a
convincing voice.

E

RATIONALE
The student’s choice of diction is precise in establishing
O’Brien’s struggle with his own personal “objections to
the war” (4), and how O’Brien “realizes that if he agrees
to himself unilaterally” (4) that “He would be labelled
as a ‘smelly’ conscientious objector” (5), reinforcing his
“feelings of desolation and separation from society” (5).
The syntactic structures are effective and sometimes
polished: “Since O’Brien is manipulated by the negative
effects of separation, his extended six day stay at the
Tip Top Lodge further shows his hesitation and lack of
confidence” (6) and “Ultimately, O’Brien fails to make
the decision to flee to Canada, because he simply cannot
stand the ‘shame’ and ‘embarrassment’ of separating
himself from his American values” (6).
The student’s stylistic choices contribute to a skillful
composition with a convincing voice, as evident in
“The fact that the second last sentence of his entire
experience in the Vietnam War is condensed into one
sentence highlights that familiarity and the desire to not
be separated forces him to make a decision that he did
not want to talk about” (7) and “He claims that he did
not share the story to anyone, not his wife nor family,
and kept the story secret for 20 years, revealing that
ironically, trying to avoid separation ultimately leads to
more separation because of the shame branching from
the lack of emotional courage” (7).
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EXAMPLE PAPER—EXCELLENT
SCORING CRITERIA
Matters of Correctness (E)
• This writing demonstrates
confident control of correct
sentence construction, usage,
grammar, and mechanics.
• The relative insignificance
of error is impressive
considering the complexity
of the response and the
circumstances.

E

RATIONALE
The student’s writing demonstrates confident control
of correct grammar and mechanics: “He was ‘no
soldier’ because he hated mud and the outdoors,
indicating that as an intellectual, he did not deserve to go
into the war, and he defends himself by bringing in the
idea of conscripting the people who want to serve in the
war, such as a ‘dumb jingo with a bomb Hanoi button,’
to take his place” (4) and “His negative feelings of anger,
frustration, and bewilderment branching from separation
take away his rationality” (5).
Sentence construction and usage are equally
controlled: “Everything he knew, such as his childhood
as a Little League player, his memorable experiences in
life, his family, and the values of an entire country such
as actors and cheerleaders, are standing on the American
shore of the Rainy River” (6) and “O’Brien returns
to what is familiar to him, at a tremendous cost to his
confidence and sense of self” (7).
The relative insignificance of error is impressive
considering the complexity of the response and the
circumstances.
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Scoring Categories and Criteria
Scoring Categories and
Scoring Criteria for
2018–2019
Personal Response to
Texts Assignment

Ideas and Impressions (10% of total examination mark)
Cross-Reference to the Program of Studies for Senior High School
English Language Arts 2.1, 2.2, 2.3, 4.1

When marking Ideas and Impressions, the marker should consider
• the student’s exploration of the topic in relation to the prompting
text(s)
• the student’s ideas and reflection
Because students’ responses to • support in relation to the student’s ideas and impressions
the Personal Response to Texts
Assignment vary widely—from
philosophical discussions to
personal narratives to creative
approaches—assessment of
the Personal Response to Texts
Assignment on the diploma
examination will be in the
context of Louise Rosenblatt’s
suggestion:
… the evaluation of the
answers would be in terms of
the amount of evidence that the
youngster has actually read
something and thought about
it, not a question of whether,
necessarily, he has thought
about it the way an adult
would, or given an adult’s
“correct” answer.
Rosenblatt, Louise. “The
Reader’s Contribution in the
Literary Experience: Interview
with Louise Rosenblatt.”
By Lionel Wilson. English
Quarterly 14, no.1 (Spring,
1981): 3–12.
Markers will also consider
Grant P. Wiggins’ suggestion
that we should assess students’
writing “with the tact of
Socrates: tact to respect the
student’s ideas enough to enter
them fully—even more fully
than the thinker sometimes—
and thus the tact to accept apt
but unanticipatable or unique
responses.”
Wiggins, Grant P. Assessing
Student Performance:
Exploring the Purpose
and Limits of Testing. San
Francisco: Jossey-Bass
Publishers, 1993, p. 40.

Excellent

The student’s exploration of the topic is insightful.
Perceptions and/or ideas are confident and
discerning. Support is precise and aptly reinforces
the student’s ideas and impressions.

Proficient

The student’s exploration of the topic is
purposeful. Perceptions and/or ideas are
thoughtful and considered. Support is specific and
strengthens the student’s ideas and impressions.

E

PF

Satisfactory The student’s exploration of the topic is

S

Limited

L

generalized. Perceptions and/or ideas are
straightforward and relevant. Support is adequate
and clarifies the student’s ideas and impressions.
The student’s exploration of the topic is vague.
Perceptions and/or ideas are superficial
and/or ambiguous. Support is imprecise and/or
ineffectively related to the student’s ideas and
impressions.

Poor

The student’s exploration of the topic is minimal.
Perceptions and/or ideas are undeveloped and/or
irrelevant. Support is lacking and/or unrelated to
the student’s ideas and impressions.

Insufficient

Insufficient is a special category. It is not an
indicator of quality. Assign Insufficient when
• the student has responded using a form other
than prose or
• the student has written so little that it is not
possible to assess Ideas and Impressions or
• there is no evidence that the topic presented in
the assignment has been addressed or
• there is no connection between the text(s)
provided in the assignment and the student’s
response or
• there is no evidence of an attempt to fulfill the
task presented in the assignment

P

INS

90

Scoring Categories and
Scoring Criteria for
2018–2019
Personal Response to
Texts Assignment
(continued)

Presentation (10% of total examination mark)
Cross-Reference to the Program of Studies for Senior High
School English Language Arts 3.1, 3.2, 4.1, 4.2
When marking Presentation, the marker should consider the
effectiveness of
• voice in relation to the context created by the student in
the chosen prose form
• stylistic choices (including quality and correctness of
language and expression) and the student’s creation of
tone
• the student’s development of a unifying and/or aesthetic
effect
Consider the complexity of the response in terms of its
context and length.

Excellent

The voice created by the student is
convincing. Stylistic choices are precise
and the student’s creation of tone is adept.
The unifying and/or aesthetic effect is
skillfully developed.

Proficient

The voice created by the student is distinct.
Stylistic choices are specific and the
student’s creation of tone is competent. The
unifying and/or aesthetic effect is capably
developed.

E

PF

Satisfactory The voice created by the student is

S

apparent. Stylistic choices are adequate
and the student’s creation of tone is
conventional. The unifying and/or aesthetic
effect is appropriately developed.

Limited

The voice created by the student is
undiscerning and/or unsuitable. Stylistic
choices are imprecise and the student’s
creation of tone is inconsistent. The
unifying and/or aesthetic effect is
inadequately developed.

Poor

The voice created by the student is
confused. Stylistic choices impede
communication and the student’s creation
of tone is ineffective. A unifying and/or
aesthetic effect is haphazard or obscure.

L
P
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Scoring Categories and
Scoring Criteria for
2018–2019
Critical / Analytical
Response to Literary
Texts Assignment
Because students’ responses
to the Critical / Analytical
Response to Literary Texts
Assignment vary widely—
from philosophical discussions
to personal narratives to
creative approaches—
assessment of the Critical
/ Analytical Response to
Literary Texts Assignment on
the diploma examination will
be in the context of Louise
Rosenblatt’s suggestion:
… the evaluation of the
answers would be in terms of
the amount of evidence that the
youngster has actually read
something and thought about
it, not a question of whether,
necessarily, he has thought
about it the way an adult
would, or given an adult’s
“correct” answer.
Rosenblatt, Louise. “The
Reader’s Contribution in the
Literary Experience: Interview
with Louise Rosenblatt.”
By Lionel Wilson. English
Quarterly 14, no.1 (Spring,
1981): 3–12.
Markers will also consider
Grant P. Wiggins’ suggestion
that we should assess students’
writing “with the tact of
Socrates: tact to respect the
student’s ideas enough to enter
them fully—even more fully
than the thinker sometimes—
and thus the tact to accept apt
but unanticipatable or unique
responses.”
Wiggins, Grant P. Assessing
Student Performance:
Exploring the Purpose
and Limits of Testing. San
Francisco: Jossey-Bass
Publishers, 1993, p. 40.

Thought and Understanding (7.5% of total examination mark)
Cross-Reference to the Program of Studies for
Senior High School English Language Arts 2.1, 2.2, 4.1, 4.2
When marking Thought and Understanding, the marker should
consider
•
•

how effectively the student’s ideas relate to the assignment
the quality of the literary interpretations to show
understanding of the text relative to the topic

Excellent

Ideas are insightful and carefully considered,
demonstrating a comprehension of subtle
distinctions in the literary text(s) and the topic.
Literary interpretations are perceptive and
illuminating.

Proficient

Ideas are thoughtful and considered,
demonstrating a competent comprehension
of the literary text(s) and the topic. Literary
interpretations are revealing and sensible.

E

PF

Satisfactory Ideas are relevant and straightforward,

S

demonstrating a generalized comprehension
of the literary text(s) and the topic. Literary
interpretations are general but plausible.

Limited

Ideas are superficial or oversimplified,
demonstrating a weak comprehension of
the literary text(s) and the topic. Literary
interpretations are incomplete and/or literal.

L

Poor

P

Insufficient

INS

Ideas are largely absent or irrelevant, and/or do
not develop the topic. Little comprehension of
the literary text(s) is demonstrated.
Insufficient is a special category. It is not an
indicator of quality. Assign Insufficient when
• the student has written so little that it
is not possible to assess Thought and
Understanding and/or Supporting Evidence
or
• no reference has been made to literature
studied or
• the only literary reference present is to the
text(s) provided in the first assignment or
• there is no evidence of an attempt to fulfill
the task presented in the assignment.
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Scoring Categories and
Scoring Criteria for
2018–2019
Critical / Analytical
Response to Literary
Texts Assignment

Supporting Evidence (7.5% of total examination mark)
Cross-Reference to the Program of Studies for
Senior High School English Language Arts 2.3, 3.2, 4.1, 4.2
When marking Supporting Evidence, the marker should
consider
•
•

the selection and quality of evidence
how well the supporting evidence is employed,
developed, and synthesized to support the student’s ideas

Consider ideas presented in the Personal Reflection on
Choice of Literary Text(s).

Excellent

Support is precise and astutely chosen to
reinforce the student’s ideas in a convincing
way. A valid connection to the student’s
ideas is efficiently maintained.

Proficient

Support is specific and well chosen to
reinforce the student’s ideas in a persuasive
way. A sound connection to the student’s
ideas is capably maintained.

E

PF

Satisfactory Support is general, adequate, and

S

appropriately chosen to reinforce the
student’s ideas in an acceptable way but
occasionally may lack persuasiveness.
A reasonable connection to the student’s
ideas is suitably maintained.

Limited

Support is inadequate, inaccurate, largely a
restatement of what was read,
and/or inappropriately chosen in relation
to the student’s ideas and thus lacks
persuasiveness. A weak connection to the
student’s ideas is maintained.

Poor

Support is irrelevant, overgeneralized,
lacks validity, and/or is absent. Little or no
connection to the student’s ideas is evident.

L
P
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Scoring Criteria for
2018–2019
Critical / Analytical
Response to Literary
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Form and Structure (5% of total examination mark)
Cross-Reference to the Program of Studies for
Senior High School English Language Arts 2.2, 3.1, 4.1, 4.2
When marking Form and Structure, the marker should
consider
•
•

the manner in which the student focuses, arranges, and
shapes the discussion in response to the assignment
how well a unifying effect or a controlling idea is
developed and maintained

Excellent

A judicious arrangement of ideas and
details contributes to a fluent discussion that
is developed skillfully. The unifying effect
or controlling idea is effectively presented
and integrated.

Proficient

A purposeful arrangement of ideas
and details contributes to a controlled
discussion that is developed capably.
The unifying effect or controlling idea is
coherently presented and sustained.

E

PF

Satisfactory A straightforward arrangement of ideas

S

and details provides direction for the
discussion that is developed appropriately.
The unifying effect or controlling idea
is generally presented and maintained;
however, coherence may falter.

Limited

A discernible but ineffectual arrangement
of ideas and details provides some direction
for the discussion that is underdeveloped.
A unifying effect or controlling idea is
inconsistently maintained.

Poor

A haphazard arrangement of ideas and
details provides little or no direction for the
discussion, and development is lacking or
obscure. A unifying effect or controlling
idea is absent.

L
P
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Scoring Criteria for
2018–2019
Critical / Analytical
Response to Literary
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Matters of Choice (5% of total examination mark)
Cross-Reference to the Program of Studies for
Senior High School English Language Arts 4.2
When marking Matters of Choice, the marker should
consider how effectively the student’s choices enhance
communication. The marker should consider
•
•
•

diction
choices of syntactic structures (such as parallelism,
balance, inversion)
the extent to which stylistic choices contribute to the
creation of voice

Excellent

Diction is precise. Syntactic structures are
effective and sometimes polished. Stylistic
choices contribute to the creation of a
skillful composition with a convincing
voice.

Proficient

Diction is specific. Syntactic structures
are generally effective. Stylistic choices
contribute to the creation of a considered
composition with a capable voice.

E

PF

Satisfactory Diction is adequate. Syntactic structures

S

are straightforward, but attempts at
complex structures may be awkward.
Stylistic choices contribute to the creation
of a conventional composition with an
appropriate voice.

Limited

Diction is imprecise and/or inappropriate.
Syntactic structures are frequently awkward
and/or ambiguous. Inadequate language
choices contribute to the creation of a vague
composition with an undiscerning voice.

Poor

Diction is overgeneralized and/or
inaccurate. Syntactic structures are
uncontrolled and/or unintelligible. A lack of
language choices contributes to the creation
of a confused composition with an obscure
voice.

L
P
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Scoring Criteria for
2018–2019
Critical / Analytical
Response to Literary
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Matters of Correctness (5% of total examination mark)
Cross-Reference to the Program of Studies for
Senior High School English Language Arts 4.2
When marking Matters of Correctness, the marker should
consider the correctness of
•
•
•
•

sentence construction (completeness, consistency,
subordination, coordination, predication)
usage (accurate use of words according to convention and
meaning)
grammar (subject-verb/pronoun-antecedent agreement,
pronoun reference, consistency of tense)
mechanics (punctuation, spelling, capitalization)

Consider the proportion of error in terms of the
complexity and length of the response.

Excellent

This writing demonstrates confident control
of correct sentence construction, usage,
grammar, and mechanics. The relative
insignificance of error is impressive
considering the complexity of the response
and the circumstances.

Proficient

This writing demonstrates competent
control of correct sentence construction,
usage, grammar, and mechanics. Minor
errors in complex language structures
are understandable considering the
circumstances.

E

PF

Satisfactory This writing demonstrates control of the

S

basics of correct sentence construction,
usage, grammar, and mechanics. There
may be occasional lapses in control and
minor errors; however, the communication
remains clear.

Limited

This writing demonstrates faltering control
of correct sentence construction, usage,
grammar, and mechanics. The range of
errors blurs the clarity of communication.

L

Poor

P

This writing demonstrates lack of control
of correct sentence construction, usage,
grammar, and mechanics. Jarring errors
impair communication.
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