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Introduction

The written responses in this document are examples of Social Studies 30–1 diploma 
examination writing that received scores of Satisfactory (S), Proficient (Pf), and Excellent (E). 
These example responses are taken from the January 2018 Social Studies 30–1 Diploma 
Examination. Along with the commentaries that accompany them, they should help you and your 
students to understand the standards for Social Studies 30–1 diploma examination writing in 
relation to the scoring criteria.

The purpose of the example responses is to illustrate the standards that governed the 
January 2018 marking session. The example responses and the commentaries were also used to 
train markers to apply the scoring criteria consistently and to justify their decisions about scores 
in terms of an individual student’s work and the criteria.

These example responses represent a small sample of how students successfully approached the 
assignments. 

Selection and Use of Example Papers 

The teachers on the Standards Confirmation Committee for the January 2018 marking session 
selected the examples of student papers included here. They also wrote the commentaries that 
discuss the students’ writing in terms of the scoring criteria.

During their preparation for the marking session, group leaders (teachers specially selected to 
assist Assessment Sector staff during the marking session) reviewed and validated the standards 
represented by these example papers. Group leaders then used these example papers for training 
the teachers who marked the written‑response sections of the January 2018 Social Studies 30–1 
Diploma Examination.

Cautions

1. The commentaries are brief.

 The commentaries were written for groups of markers to discuss and then to apply during 
the marking session. Although brief, they provide a model for relating specific examples of 
student writing to the details in a specific scoring criterion.
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2. Neither the scoring guide nor the assignments are meant to limit students to a single 
organizational or rhetorical approach in completing any diploma examination 
assignment.

 Students must be free to select and organize their materials in a manner that they feel will 
enable them to best present their ideas. In fact, part of what is being assessed is the final 
effectiveness of the content, as well as the organizational and rhetorical choices that 
students make.

 The examples of student writing in this document illustrate just a few of the many 
organizational and rhetorical strategies used successfully by students in January 2018.

 We strongly recommend that you caution your students that there is no preferred approach 
to an assignment except the one that best accomplishes the individual student’s goal of 
effectively communicating his or her own ideas about the topic.

 We advise you not to draw any conclusions about common patterns of approach taken by 
students.

3. The example papers presented in this document must not be used as models for 
instructional purposes.

 Because these example papers are illustrations only, and because they are example 
responses to a set topic, students must be cautioned not to memorize the content of any of 
these assignments and not to use them either when completing classroom assignments or 
when writing future diploma examinations. Examination markers and staff at Alberta 
Education take any hint of plagiarism or cheating extremely seriously. The consequences 
for students are grave.

 The approaches taken by students at the standard of excellence are what other students 
should consider emulating, not their words or ideas. In fact, it is hoped that the variety of 
approaches presented here will inspire students to take risks—to experiment with diction, 
syntax, and organization as a way to develop an individual style and to engage the reader in 
ideas that the student has considered.

4. It is essential that you consider each of the examples of student writing within the 
constraints of the examination situation.

 Under examination conditions, students produce first‑draft writing. Given access to 
additional resources, students would be expected to produce papers of considerably 
improved quality, particularly in the dimension of Communication.
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Social Studies 30–1 January 2018
Written-Response Assignment I

Examine all three sources on pages 2 and 3 and complete the assignment on page 5.

Assignment I – Sources

Source I

Note: The individual standing at the door is a government official.

Source I Patrick Chappatte, Courtesy of Cagle Cartoons
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Source II © Ramin Talaie/Corbis Historical/Getty Images

Source II

Note: New York, September 2003—This photograph is of a protest 
organized by the New York Civil Liberties Union (NYCLU) held 
while United States Attorney General John Ashcroft was promoting 
security legislation in a speech to law‑enforcement personnel.

Source III

The Canadian Charter of Rights and Freedoms guarantees civil liberties 
to our citizens, but there are challenges inherent in this document. These 
freedoms allow individuals to pursue beliefs that counter democratic ideals 
and may threaten the system itself. This reality justifies the security and 
emergencies legislation that the Government of Canada has at its disposal. 
Without this protection, our way of life would face continual danger from 
both internal and external threats.
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Social Studies 30–1 January 2018
Written-Response Assignment I

ASSIGNMENT I: Value: 20% of the total examination mark
Source Interpretation Suggested time: 60 to 75 minutes

Examine all three sources on pages 2 and 3 and complete the following assignment.

Assignment

Examine each source.

Write a response in paragraph form in which you must:

• interpret each source to demonstrate your understanding of how each 
source links to liberalism

AND

• explain one or more of the relationships that exist among all three sources

Reminders for Writing
• Organize your response 

• Proofread your response
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Examples of Students’ Writing with Rationales

Social Studies 30–1, January 2018
Assignment I Responses
Example Scored Satisfactory (S) 

page 1 of 3
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Social Studies 30–1, January 2018
Assignment I Responses
Example Scored Satisfactory (S) (continued)

page 2 of 3
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Social Studies 30–1, January 2018
Assignment I Responses
Example Scored Satisfactory (S) (continued)

page 3 of 3
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Social Studies 30–1 January 2018
Assignment I

EXAMPLE RESPONSE—Satisfactory

SCORING CRITERIA RATIONALE SCORE

Interpretation of Source I

• Interpretation of the source is 
adequate, straightforward, and 
conventional, demonstrating 
a generalized understanding of 
links to liberalism.

The writer’s interpretation that the cartoonist contends 
civil liberties should not be removed is straightforward. 
The writer’s discussion of the cartoonist’s desire “to 
get rid of the patriot act, as they would believe spying 
on people without a reason would be illiberal” (p. 1) 
and that Locke’s belief that this infringes on natural 
rights demonstrates a generalized understanding of 
links to liberalism.

S

Interpretation of Source II

• Interpretation of the source is 
adequate, straightforward, and 
conventional, demonstrating 
a generalized understanding of 
links to liberalism.

The writer demonstrates an adequate interpretation of 
the source by stating that the protestors are in support 
of stopping security legislation because it would 
restrict civil liberties. The writer’s recognition that 
freedom of speech protects the right to dissent, and that 
police action in response to peaceful dissent would be 
inappropriate, demonstrates a generalized link to 
liberalism.

S

Interpretation of Source III

• Interpretation of the source is 
adequate, straightforward, and 
conventional, demonstrating a 
generalized understanding of 
links to liberalism.

The writer is straightforward in their interpretation that 
protecting a citizen’s ability to pursue ideals that 
threaten democracy, could endanger Canada’s system 
of government. The writer adequately interprets the 
source as being in favour of the suspension of rights 
and would justify creating laws for greater security. A 
generalized link to liberalism is established by 
acknowledging the need to protect society from both 
domestic and foreign threats.

S

Relationships

• The explanation of 
relationship(s) is adequate and 
straightforward.

The writer’s identification of the relationship as to 
what extent governments will restrict civil liberties to 
provide security is adequately developed. The writer 
connects each source back to this common theme in a 
straightforward manner.

S
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Communication

• Vocabulary is conventional and 
generalized. 

• Sentence structure is controlled 
and straightforward. 

• The writing demonstrates basic 
control of mechanics and 
grammar and is adequately 
organized.

The vocabulary is conventional and generalized; 
for example: “poking fun” (p. 1) and “perfect 
world” (p. 2).

The sentence structure is controlled and 
straightforward; for example: “The cartoonist believes 
that civil liberties are sacred and the government 
should not take them away from anyone” (p. 2).

The writing demonstrates basic control of mechanics 
and grammar is adequately organized.

S
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Examples of Students’ Writing with Rationales

Social Studies 30–1, January 2018
Assignment I Responses
Example Scored Proficient (Pf)

page 1 of 3
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page 2 of 3

Social Studies 30–1, January 2018
Assignment I Responses
Example Scored Proficient (Pf) (continued)
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page 3 of 3

Social Studies 30–1, January 2018
Assignment I Responses
Example Scored Proficient (Pf) (continued)
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Social Studies 30–1 January 2018
Assignment I

EXAMPLE RESPONSE—Proficient

SCORING CRITERIA RATIONALE SCORE

Interpretation of Source I

• Interpretation of the source is 
logical, specific, and adept, 
demonstrating a sound 
understanding of links to 
liberalism. 

The writer is specific in explaining that the surveillance 
depicted in the cartoon, as a result of the 
implementation of the PATRIOT Act, had “ulterior 
motives” (p. 1). The writer adeptly notes that citizens 
seem compliant, a consequence of the manipulative 
and controlling environment in which they reside.

The writer identifies that America “trades privacy for 
security” (p. 1), demonstrating a sound understanding 
of links to liberalism.

Pf

Interpretation of Source II

• Interpretation of the source is 
logical, specific, and adept, 
demonstrating a sound 
understanding of links to 
liberalism. 

The interpretation of the source is logical, recognizing 
that the citizens protesting are opposed to changes to 
the Bill of Rights because they would diminish their 
rights and freedoms. The writer solidifies their 
interpretation by linking dissent to the protestors’ 
“devotion to the free America they wish to see 
continue” (p. 2).

The writer associates the people’s right‑wing views in 
the source with supporting the status quo, freedom and 
individuality, which are principles often associated 
with American conservatism. These ideas demonstrate 
a sound understanding of links to liberalism. 

Pf

Interpretation of Source III

• Interpretation of the source is 
logical, specific, and adept, 
demonstrating a sound 
understanding of links to 
liberalism. 

The writer logically interprets the source as “liberal in 
nature” (p. 2). The writer’s identification that citizens 
may represent “a completely viable threat” (p. 2) to 
Canadian democracy, similar to an external threat, is 
adept. 

The writer demonstrates a sound understanding of 
links to liberalism by identifying that the author of the 
source believes citizens deserve the privileges of the 
Canadian Charter of Rights and Freedoms, but these 
privileges could be used to challenge the “good of
the state” (p. 2).

Pf
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Relationships

• The explanation of 
relationship(s) is capable and 
purposeful.

The writer’s statement that the common relationship 
among the sources was “the extent to which 
government should regulate society, and how it would 
affect the rights and freedoms of citizens” (p. 3) is 
capably developed by the variety of comparisons 
between the sources. The relationships are purposely 
developed by relating both the subtle and obvious 
similarities and differences among the sources.

Pf

Communication

• Vocabulary is appropriate and 
specific. 

• Sentence structure is controlled 
and effective. 

• The writing demonstrates 
capable control of mechanics 
and grammar and is 
purposefully organized.

Sentence structure is, for the most part, controlled and 
effective; for example: “The people in the photograph 
are most likely conservative due to their pushing for 
freedom and individuality to prevail. The source 
implies that more security is not worth giving up any 
kind of freedom for, and that no changes should be 
made to the Bill of Rights” (p. 2).

The vocabulary is appropriate and specific; for 
example: “searches without consent” (p. 1), “placid
smiles on the faces of the imprisoned citizens” (p. 1),
and “entails the use of emergency legislation” (p. 3).

Pf
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Examples of Students’ Writing with Rationales

Social Studies 30–1, January 2018
Assignment I Responses
Example Scored Excellent (E)

page 1 of 5
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page 2 of 5

Social Studies 30–1, January 2018
Assignment I Responses
Example Scored Excellent (E) (continued)
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page 3 of 5

Social Studies 30–1, January 2018
Assignment I Responses
Example Scored Excellent (E) (continued)
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page 4 of 5

Social Studies 30–1, January 2018
Assignment I Responses
Example Scored Excellent (E) (continued)
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page 5 of 5

Social Studies 30–1, January 2018
Assignment I Responses
Example Scored Excellent (E) (continued)
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SCORING CRITERIA RATIONALE SCORE

Interpretation of Source I

• Interpretation of the source is 
sophisticated, insightful, and 
precise, demonstrating a 
perceptive understanding of 
links to liberalism.

The recognition that the room depicted in the source 
“promotes the feelings of imprisonment created by the 
government through its severe intervention” (p. 1) 
demonstrates the writer’s perceptive understanding of 
the source.

The writer’s discussion of the government’s ability to 
regulate information through media and confinement is 
insightful and sophisticated.

The writer’s acknowledgment that the classical liberal 
perspective on individualism “believes that the rights 
and freedoms of everyone should be guaranteed, even 
during possible times of crisis” (p. 1‑2) is a precise 
link to liberalism.

E

Interpretation of Source II

• Interpretation of the source is 
sophisticated, insightful, and 
precise, demonstrating a 
perceptive understanding of 
links to liberalism.

The writer demonstrates an insightful understanding of 
the source by recognizing that Attorney General John 
Ashcroft’s goal is to intervene for the purposes of 
providing security to the citizens.

The writer links the ideas of the two main placards 
from the source in a sophisticated manner when noting 
that “the right to dissent may be taken away with 
increased security legislation” (p. 2) and “that is the 
issue that the people in the photograph are protesting” 
(p. 2‑3).

E

Interpretation of Source III

• Interpretation of the source is 
sophisticated, insightful, and 
precise, demonstrating a 
perceptive understanding of 
links to liberalism.

The writer demonstrates an insightful and precise 
understanding of the source when they suggest that the 
Charter of Rights and Freedoms allows the opportunity 
for extremists to “threaten the system” (p. 3) that 
necessitates the infringement on individual rights to 
promote “the security of the nation” (p. 3).

A perceptive understanding of liberalism is revealed 
when the writer notes that the source promotes modern 
liberal values of collective interests.

E

Social Studies 30–1 January 2018
Assignment I

EXAMPLE RESPONSE—Excellent
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Relationships

• The explanation of 
relationship(s) is perceptive 
and thorough.

The writer thoroughly explains a single overarching 
theme of intervention for security in society.

The writer perceptively relates Source I to Source III, 
suggesting Source I as a warning of what might happen 
if Source III is implemented.

The writer also demonstrates perceptiveness in the 
subtle distinction that, for example, “The third source 
partially agrees with the first two sources in that, 
during normal every day times, civil liberties should be 
guaranteed under legislation like the Canadian
Charter” (p. 4).

E

Communication

• Vocabulary is precise and 
deliberately chosen. 

• Sentence structure is controlled 
and sophisticated. 

• The writing demonstrates 
skillful control of mechanics 
and grammar and is judiciously 
organized.

The writer demonstrates precise vocabulary; for 
example: “this would infringe on the core beliefs of the 
ideology” (p. 1).

The sentence structure is controlled and sophisticated; 
for example: “It states that the Canadian Charter of 
Rights and Freedoms, which entrenches the rights and 
freedoms of the individual so that they cannot be 
infringed on, guarantees civil liberties and everyday 
freedoms to every citizen” (p. 3).

The writer’s work is judiciously organized throughout.

E
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Social Studies 30–1 January 2018
Written-Response Assignment II

ASSIGNMENT II: Value: 30% of the total examination mark
Position Paper Suggested time: 90 to 105 minutes

Analyze the following source and complete the assignment.

Source

A government involved in the lives of its 
citizens is crucial to ensure the common good. 
Without government intervention, self‑interest 
would undermine society.

Assignment

To what extent should we embrace the ideological 
perspective(s) reflected in the source?

Write an essay in which you must:

• analyze the source to demonstrate an understanding of the ideological 
perspective(s) reflected in the source

• establish and argue a position in response to the question presented

• support your position and arguments by using evidence from your knowledge and 
understanding of social studies

Reminders for Writing
• Organize your essay

• Proofread your essay
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Examples of Students’ Writing with Rationales

Social Studies 30–1, January 2018
Assignment II Responses
Example Scored Satisfactory (S)

page 1 of 4
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page 2 of 4

Social Studies 30–1, January 2018
Assignment II Responses
Example Scored Satisfactory (S) (continued)



26

page 3 of 4

Social Studies 30–1, January 2018
Assignment II Responses
Example Scored Satisfactory (S) (continued)
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page 4 of 4

Social Studies 30–1, January 2018
Assignment II Responses
Example Scored Satisfactory (S) (continued)
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SCORING CRITERIA RATIONALE SCORE

Analysis of Source

• The analysis of the source is 
conventional and 
straightforward; a generalized 
understanding of the 
ideological perspective(s) is 
demonstrated.

The writer identifies the ideological perspective of the 
source as left wing. The analysis is conventional and 
straightforward in that it describes the perspective of 
the source as well as that of those who may oppose it.

The writer’s recognition that self‑interest can lead to 
exploitation demonstrates a generalized understanding 
of the flaws of classical liberalism.

S

Argumentation

• The position established is 
generally supported by 
appropriately chosen and 
developed argument(s). 

• The argumentation is 
straightforward and 
conventional, demonstrating an 
adequate understanding of the 
assignment. 

• The relationship between the 
position taken, argumentation, 
and the ideological perspective 
presented in the source is 
generally developed.

The stated position that government intervention 
benefits society is generally supported by appropriately 
chosen and developed arguments.

The argument “When one starts a business with their 
self‑interest only in mind, it harms everyone else 
around them with their exploitation” (p. 1) is 
conventional and demonstrates an adequate 
understanding of the assignment.

The writer’s recognition that “Government intervention 
also helps create a feeling of trust with its citizens, 
with them knowing that their worker rights are being 
insured” (p. 2) is generally developed. 

S

Social Studies 30–1 January 2018
Assignment II

EXAMPLE RESPONSE—Satisfactory
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Evidence

• Evidence is conventional and 
straightforward. 

• The evidence may contain 
minor errors and a mixture of 
relevant and extraneous 
information. 

• A generalized and basic 
discussion reveals an 
acceptable understanding of 
social studies knowledge and 
its application to the 
assignment. 

The writer’s discussion of the Industrial Revolution is 
conventional and straightforward.

The writer demonstrates a generalized and basic 
understanding in their discussion of Reaganomics and 
Stalin’s economic policies. The application of this 
evidence to the assignment reveals an acceptable 
understanding of social studies knowledge and its 
application to the assigned task.

S

Communication

• The writing is straightforward 
and functionally organized.

• Control of syntax, mechanics, 
and grammar is adequate. 

• Vocabulary is conventional and 
generalized.

• There may be occasional 
lapses in control and minor 
errors; however, the 
communication remains 
generally clear.

The writing is straightforward and functionally 
organized; for example: “In a society that is built 
around individualism, it becomes a fight to own the 
most and the strongest” (p. 1).

The vocabulary is conventional and generalized; for 
example: “self‑interest” (p. 1) and ”Laissez Faire” 
(p. 2).

The word exploitation is appropriate vocabulary in the 
context of the writer’s discussion, but the repetitive use 
of this term without variance is sometimes 
characteristic of a writer at the Satisfactory level.

S
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Examples of Students’ Writing with Rationales

Social Studies 30–1, January 2018
Assignment II Responses
Example Scored Proficient (Pf) 

page 1 of 4
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page 2 of 4

Social Studies 30–1, January 2018
Assignment II Responses
Example Scored Proficient (Pf) (continued)
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page 3 of 4

Social Studies 30–1, January 2018
Assignment II Responses
Example Scored Proficient (Pf) (continued)
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page 4 of 4

Social Studies 30–1, January 2018
Assignment II Responses
Example Scored Proficient (Pf) (continued)
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Social Studies 30–1 January 2018
Assignment II

EXAMPLE RESPONSE—Proficient

SCORING CRITERIA RATIONALE SCORE

Analysis of Source

• The analysis of the source is 
capable and adept; a sound 
understanding of the 
ideological perspective(s) is 
demonstrated.

The writer recognizes the collectivist nature of the 
source by noting its cooperative tendencies that strive 
for “economic equality through the introduction of 
social welfare programs and minimum wage laws” 
(p. 1), resulting in citizens living a “prosperous
life” (p. 1). 

Aside from this acknowledgement, the writer makes 
the adept extension that “the source believes that 
selfishness is at the core of basic human nature, and 
that individuals require the guidance of government for 
society to properly function” (p. 1) and references 
Hobbes’ support for “the necessity for government 
intervention” (p. 1).

Pf

Argumentation

• The position established is 
persuasively supported by 
purposefully chosen and 
developed argument(s).

• The argumentation is logical 
and capably developed, 
demonstrating a sound 
understanding of the 
assignment.

• The relationship between the 
position taken, argumentation, 
and the ideological perspective 
presented in the source is 
clearly developed.

The writer’s position that “government should not have  
complete control” (p. 1) but should have an increased 
role to improve “the day to day lives of citizens” (p. 1) 
is capably supported by references to the Industrial 
Revolution, Franklin Delano Roosevelt and the 
New Deal, and contemporary Canada.

The relationship between the position taken, 
argumentation, and the ideological perspective 
presented in the source is clearly developed, as 
illustrated by the writer’s purposeful connection of 
arguments back to the thesis.

Pf
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Evidence

• Evidence is specific and 
purposeful.

• Evidence may contain some 
minor errors.

• A capable and adept discussion 
of evidence reveals a solid 
understanding of social studies 
knowledge and its application 
to the assignment. 

The writer’s treatment concerning the reactions to the 
Industrial Revolution that led to the “shift towards a 
welfare state” (p. 2) as evidenced by the introduction 
of “new legislation involving worker’s rights” (p. 2) is  
purposeful.

A capable discussion of the nuances of the 
Emergencies Act in Canada reveals a solid 
understanding of social studies knowledge and its 
application to the assignment.

Pf

Communication

• The writing is clear and 
purposefully organized.

• Control of syntax, mechanics, 
and grammar is capable. 

• Vocabulary is appropriate and 
specific. 

• Minor errors in language do 
not impede communication.

The writer demonstrates a capable control of syntax, 
mechanics, and grammar; for example: “Canada also 
has collective rights, such as Aboriginal and 
Francophone rights, entrenched in their constitution to 
ensure the equal and fair treatment of all citizens, and 
to create a more harmonious society” (p. 3‑4).

Vocabulary is appropriate and specific; for example: 
“Nouveau Riche” (p. 2), “measly” (p. 2), and 
“turmoil” (p. 3).

Pf
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Examples of Students’ Writing with Rationales

Social Studies 30–1, January 2018
Assignment II Responses
Example Scored Excellent (E) 

page 1 of 5
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page 2 of 5

Social Studies 30–1, January 2018
Assignment II Responses
Example Scored Excellent (E) (continued)
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page 3 of 5

Social Studies 30–1, January 2018
Assignment II Responses
Example Scored Excellent (E) (continued)
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page 4 of 5

Social Studies 30–1, January 2018
Assignment II Responses
Example Scored Excellent (E) (continued)
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page 5 of 5

Social Studies 30–1, January 2018
Assignment II Responses
Example Scored Excellent (E) (continued)
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Social Studies 30–1 January 2018
Assignment II

EXAMPLE RESPONSE—Excellent

SCORING CRITERIA RATIONALE SCORE

Analysis of Source

• The analysis of the source is 
insightful and sophisticated; a 
comprehensive understanding 
of the ideological 
perspective(s) is demonstrated.

In the discussion of governments overstepping their 
boundaries, the writer insightfully acknowledges that 
“As such, the perspective presented in the source 
should be altered to the extent that government 
intervention does not interfere with the fundamental 
democratic rights of individuals, and allows for a 
system where the pursuit of self‑interest is allowed to 
coexist with partial govermnent regulation of the 
economy, so as to prevent either self‑interest or 
complete government intervention from undermining 
each other” (p. 1‑2).

A comprehensive understanding of the source is 
reflected with an analysis of both capitalist and 
socialist perspectives. This is further enhanced through 
sophisticated links acknowledging the strengths and 
challenges to both systems; for example: “Moreover, 
the lack of a safety net does not bode well for private 
enterprises, as should they begin to fail, the 
government is unable to provide financial aid” (p. 1).

E

Argumentation

• The position established is 
convincingly supported by 
judiciously chosen and 
developed argument(s). 

• The argumentation is 
consistent and compelling, 
demonstrating an insightful 
understanding of the 
assignment. 

• The relationship between the 
position taken, argumentation, 
and the ideological perspective 
presented in the source is 
perceptively developed.

The writer’s position regarding the ideological 
perspective of modern liberalism is convincingly 
supported throughout the response.

The writer’s astute recognition that Roosevelt alone 
was not responsible for bringing an end to the Great 
Depression but that his “hand‑on approach prevented 
the economy from stagnating any further” (p. 4) is 
insightful.

The writer effectively embeds related concepts of the 
source, such as the need for government intervention to 
create greater stability, throughout their argumentation. 
At the end of each paragraph, the writer’s compelling 
arguments are effectively tied to the evidence chosen. 

E
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Evidence

• Evidence is sophisticated and 
deliberately chosen.

• The relative absence of error is 
impressive. 

• A thorough and comprehensive 
discussion of evidence reveals 
an insightful understanding of 
social studies knowledge and 
its application to the 
assignment. 

The discussion of the contrast between Hoover and 
Roosevelt and their respective policies when dealing 
with the Great Depression, and the discussion of 
Stalin’s economic policies and effects on the Soviet 
Union, demonstrate a sophisticated and deliberate 
choice of evidence.

An insightful understanding of social studies 
knowledge is revealed when the writer acknowledges 
the shift in the role of government in society; for 
example: “In doing so, Roosevelt redefined the role of 
government towards the people, and moved America 
from a classic libertarian stance to one that adopted a 
modern liberalist approach” (p. 4).

E

Communication

• The writing is fluent, skillfully 
structured, and judiciously 
organized. 

• Control of syntax, mechanics, 
and grammar is sophisticated. 

• Vocabulary is precise and 
deliberately chosen. 

• The relative absence of error is 
impressive.

The writing is skillfully structured and judiciously 
organized. The writer’s fluent communication is 
consistent throughout the paper; for example: 
“Foregoing Lenin’s New Economic Plan, Stalin 
decided that massive industrialization was the only 
way that the USSR could defend itself against 
detestable capitalist policies, and created five‑year 
plans in hopes to match the industrial revolution of the 
West” (p. 3).

Vocabulary is precise and deliberately chosen, for 
example: “does not bode well” (p. 1), “egalitarian 
system” (p. 1), “quell” (p. 3), and “classic libertarian 
stance” (p. 4). 

E
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INTERPRETATION OF SOURCES (12 marks)

When marking Interpretation of Sources, markers should consider how 
effectively the student
• interprets each source to demonstrate an understanding of how each source 

links to liberalism

Note: Students are expected to address all three sources.

Excellent

E
Interpretation of the source is sophisticated, insightful, and precise, 
demonstrating a perceptive understanding of links to liberalism.

Proficient

Pf
Interpretation of the source is logical, specific, and adept, demonstrating a 
sound understanding of links to liberalism.

Satisfactory

S
Interpretation of the source is adequate, straightforward, and conventional, 
demonstrating a generalized understanding of links to liberalism.

Limited

L
Interpretation of the source is incomplete, vague, and simplistic, 
demonstrating a confused understanding of links to liberalism.

Poor

P
Interpretation of the source is scant, inaccurate, and irrelevant, and/or the 
source is copied, demonstrating little or no understanding of links to 
liberalism.

Zero

Z
Zero is assigned to a response that fails to meet the minimum requirements 
of Poor.

Note: When “and” is used in the marking criteria as part of a list of 
descriptors, it is important to note that the writing may contain one or  
more of the descriptors listed. This applies to both Assignment I and 
Assignment II.
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RELATIONSHIPS (6 marks)

When marking Relationships, markers should consider how effectively the 
student
• explains the relationship(s) that exist among all sources

Note: Students may explain the relationship(s) in one part of the response or 
the explanation of relationship(s) may be embedded.

Excellent

E
The explanation of relationship(s) is perceptive and thorough.

Proficient

Pf
The explanation of relationship(s) is capable and purposeful.

Satisfactory

S
The explanation of relationship(s) is adequate and straightforward.

Limited

L
The explanation of relationship(s) is superficial, incomplete, redundant, and 
of questionable accuracy.

Poor

P
The explanation of relationship(s) is scant, illogical, and tangential.

Zero

Z
Zero is assigned to a response that fails to meet the minimum requirements 
of Poor.
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COMMUNICATION (2 marks)

When marking Communication, markers should consider how effectively 
the student communicates, including control of
• vocabulary
• sentence structure
• mechanics, grammar, and organization

Note: Students are expected to use paragraph form for the response. 
Consider the proportion of error in terms of the complexity and length of the 
response for the assigned task.

Excellent

E
Vocabulary is precise and deliberately chosen. Sentence structure is 
controlled and sophisticated. The writing demonstrates skillful control of 
mechanics and grammar and is judiciously organized.

Proficient

Pf
Vocabulary is appropriate and specific. Sentence structure is controlled and 
effective. The writing demonstrates capable control of mechanics and 
grammar and is purposefully organized.

Satisfactory

S
Vocabulary is conventional and generalized. Sentence structure is controlled 
and straightforward. The writing demonstrates basic control of mechanics 
and grammar and is adequately organized.

Limited

L
Vocabulary is imprecise, simplistic, and inappropriate. Sentence structure is 
awkward. The writing demonstrates a faltering control of mechanics and 
grammar and is ineffectively organized.

Poor

P
Vocabulary is overgeneralized and inaccurate. Sentence structure is 
uncontrolled. The writing demonstrates a profound lack of control of 
mechanics and grammar and is haphazardly organized.

Zero

Z
Zero is assigned to a response that fails to meet the minimum requirements 
of Poor.
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Scoring Categories and Scoring Criteria for 2017 Assignment II

ANALYSIS OF SOURCE (6 marks)

When marking Analysis of Source, markers should consider how effectively 
the student
• analyzes the source to demonstrate an understanding of ideological 

perspective(s) reflected in the source

Note: Students may demonstrate their understanding of an ideological 
perspective(s) in one part of their essay or demonstrate their understanding 
of an ideological perspective(s) throughout.

Excellent

E
The analysis of the source is insightful and sophisticated; a comprehensive 
understanding of the ideological perspective(s) is demonstrated.

Proficient

Pf
The analysis of the source is capable and adept; a sound understanding of the 
ideological perspective(s) is demonstrated.

Satisfactory

S
The analysis of the source is conventional and straightforward; a generalized 
understanding of the ideological perspective(s) is demonstrated.

Limited

L
The analysis of the source is incomplete and lacks depth; a confused 
understanding of the ideological perspective(s) is demonstrated.

Poor

P
The analysis of the source is illogical, tangential, and/or the source is  
simply copied; a minimal understanding of the ideological perspective(s) is 
demonstrated.

Insufficient

INS
Insufficient is a special category. It is not an indicator of quality. It is 
assigned to responses that do not contain a discernible attempt to address the 
assignment or responses that are too brief to assess in one or more scoring 
categories.
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ARGUMENTATION (8 marks)

When marking Argumentation, markers should consider how effectively the 
student 
• establishes a position
• develops one or more arguments based on logic and reason
• establishes a relationship between position taken, argumentation, and the 

ideological perspective presented in the source.

Note: DO NOT evaluate evidence in this category.

Excellent

E
The position established is convincingly supported by judiciously chosen and 
developed argument(s). The argumentation is consistent and compelling, 
demonstrating an insightful understanding of the assignment. The 
relationship between the position taken, argumentation, and the ideological 
perspective presented in the source is perceptively developed.

Proficient

Pf
The position established is persuasively supported by purposely chosen and 
developed argument(s). The argumentation is logical and capably developed, 
demonstrating a sound understanding of the assignment. The relationship 
between the position taken, argumentation, and the ideological perspective 
presented in the source is clearly developed.

Satisfactory

S
The position established is generally supported by appropriately chosen and 
developed argument(s). The argumentation is straightforward and 
conventional, demonstrating an adequate understanding of the assignment. 
The relationship between the position taken, argumentation, and the 
ideological perspective presented in the source is generally developed.

Limited

L
The position established is confusing and largely unrelated to the 
argument(s). The argumentation is repetitive, contradictory, simplistic, and 
based on uninformed belief. The relationship between the position taken, 
argumentation, and the ideological perspective presented in the source is 
superficially developed.

Poor

P
The position established has little or no relationship to the source or 
argument(s). The argumentation is irrelevant and illogical. The relationship 
between the position taken, argumentation, and the ideological perspective 
presented in the source is minimally developed.

Insufficient

INS
Insufficient is a special category. It is not an indicator of quality. It is 
assigned to responses that do not contain a discernible attempt to address the 
assignment or responses that are too brief to assess in one or more scoring 
categories.
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EVIDENCE (8 marks)

When marking Evidence, markers should consider how effectively the 
student uses evidence that
• is relevant and accurate
• reflects depth and/or breadth

Note: Evidence from social studies may include a theoretical, historical, 
contemporary, and/or current events discussion.

Excellent

E
Evidence is sophisticated and deliberately chosen. The relative absence of 
error is impressive. A thorough and comprehensive discussion of evidence 
reveals an insightful understanding of social studies knowledge and its 
application to the assignment.

Proficient

Pf
Evidence is specific and purposeful. Evidence may contain some minor 
errors. A capable and adept discussion of evidence reveals a solid 
understanding of social studies knowledge and its application to the 
assignment.

Satisfactory

S
Evidence is conventional and straightforward. The evidence may contain 
minor errors and a mixture of relevant and extraneous information. A 
generalized and basic discussion reveals an acceptable understanding of 
social studies knowledge and its application to the assignment.

Limited

L
Evidence is potentially relevant but is unfocused and incompletely 
developed. The evidence contains inaccuracies and extraneous detail. The 
discussion reveals a superficial and confused understanding of social studies 
knowledge and its application to the assignment.

Poor

P
Evidence is irrelevant and inaccurate. The evidence contains major and 
revealing errors. A minimal or scant discussion reveals a lack of 
understanding of social studies knowledge and its application to the 
assignment.

Insufficient

INS
Insufficient is a special category. It is not an indicator of quality. It is 
assigned to responses that do not contain a discernible attempt to address the 
assignment or responses that are too brief to assess in one or more scoring 
categories.
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COMMUNICATION (8 marks)

When marking Communication, markers should consider the effectiveness 
of the student’s
• fluency and essay organization
• syntax, mechanics, and grammar
• use of vocabulary and social studies terminology

Note: Consider the proportion of error in relation to the complexity and 
length of the response to the assigned task.

Excellent

E
The writing is fluent, skillfully structured, and judiciously organized. 
Control of syntax, mechanics, and grammar is sophisticated. Vocabulary is 
precise and deliberately chosen. The relative absence of error is impressive.

Proficient

Pf
The writing is clear and purposefully organized. Control of syntax, 
mechanics, and grammar is capable. Vocabulary is appropriate and specific. 
Minor errors in language do not impede communication.

Satisfactory

S
The writing is straightforward and functionally organized. Control of syntax, 
mechanics, and grammar is adequate. Vocabulary is conventional and 
generalized. There may be occasional lapses in control and minor errors; 
however, the communication remains generally clear.

Limited

L
The writing is awkward and lacks organization. Control of syntax, 
mechanics, and grammar is inconsistent. Vocabulary is imprecise, simplistic, 
and inappropriate. Errors obscure the clarity of communication.

Poor

P
The writing is unclear and disorganized. Control of syntax, mechanics, and 
grammar is lacking. Vocabulary is overgeneralized and inaccurate. Jarring 
errors impede communication

Insufficient

INS
Insufficient is a special category. It is not an indicator of quality. It is 
assigned to responses that do not contain a discernible attempt to address the 
assignment or responses that are too brief to assess in one or more scoring 
categories.




