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Introduction

The written responses in this document are examples of English Language Arts 30–1 Diploma 
Examination student writing that received scores of Satisfactory (S), Proficient (Pf), or Excellent 
(E). These sample responses are taken from the January 2017 administration. Along with the 
commentaries that accompany them, they should help teachers and students to understand the 
standards for English Language Arts 30–1 Diploma Examination writing in relation to the 
scoring criteria.

The purpose of the sample responses is to illustrate the standards that governed the January 
2017 marking session. The sample papers and the commentaries were used to train markers to 
apply the scoring criteria consistently and to justify their decisions about scores in terms of each 
student’s work and the criteria.

The sample responses included in this document represent a very small sample of successful 
approaches to the assignments.

Selection and Use of Sample Papers

The teachers on the Standards Confirmation Committee for the January 2017 marking session 
selected the examples of student responses included here. They also wrote the commentaries that 
discuss the students’ writing in terms of the scoring criteria used for marking.

During their preparation for the January 2017 marking session, markers reviewed and validated 
the standards represented by these sample responses. Markers then used these sample responses 
as guidelines for marking the written-response sections of the January 2017 English Language 
Arts 30–1 Diploma Examination.

Cautions

1. The commentaries are brief.

 The commentaries were written for groups of markers to discuss and apply during the 
marking session. Although brief, they provide a model for relating specific examples from 
student work to the details in a specific scoring criterion.

2. Neither the scoring guide nor the assignments are meant to limit students to a single 
organizational or rhetorical approach in completing any diploma examination 
assignment.

 Students are free to select and organize their materials in a manner that they feel will enable 
them to present their ideas most successfully. In fact, part of what is being assessed is the 
final effectiveness of the content, the form and structure, and the rhetorical choices that 
students make.

 The student writing in this document illustrates just a few of the many organizational and 
rhetorical strategies used in January 2017.
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 There is no preferred approach to an assignment except the approach that accomplishes the 
student’s goal of effectively communicating his or her own ideas about the topic.

 We advise you not to draw any conclusions about common patterns of approach taken by 
students.

3. The sample papers presented in this document must not be used as models for 
instructional purposes.

 Because these papers are illustrations only, and because they are sample responses to a set 
topic, students must be cautioned not to memorize the content of any of these assignments 
or to use them when completing classroom assignments or when writing future diploma 
examinations.

 The approaches taken by students at the standard of excellence, not their words or ideas, are 
what students being examined in the future should consider emulating. In fact, it is hoped 
that the variety of approaches presented here will inspire students to experiment with diction, 
syntax, form, and structure as a way of developing an engaging and thoughtful individual 
voice.

 Examination markers and staff at Alberta Education take any possibility of plagiarism or 
cheating seriously. The consequences for students are grave.

4. It is essential that you consider each of these examples of student writing in light of the 
constraints of the examination situation.

 Under examination conditions, students produce first-draft writing.

5. More information about student performance on the Part A: Written Response can be 
found in the English Language Arts 30–1 Subject Information Bulletin.

https://education.alberta.ca/english-language-arts-10-12/diploma-exam-info/
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English Language Arts 30–1, January 2017 
 Writing Assignments

Description

Time: 3 hours. You have a total of 3 hours 
to complete this examination.

Part A: Written Response consists of 
two assignments worth 50% of the total 
English Language Arts 30–1 diploma 
examination mark.

Assignment I:  
Personal Response to Texts 
Value 20% of total examination mark

Assignment II: 
Critical/Analytical Response to  
Literary Texts  
Value 30% of total examination mark

Recommendation: Plan your time 
carefully. Use the initial planning 
pages. Time spent in planning will 
result in better writing.

 • You may use the following print 
references:
–an English and/or bilingual dictionary
–a thesaurus
–an authorized writing handbook

 • Space is provided in this booklet for 
planning. 

Instructions

 • Complete Assignment I first. The 
Personal Response to Texts Assignment 
is designed to allow you time to think 
and reflect upon the ideas that you may 
also explore in Assignment II:  
Critical/Analytical Response to 
Literary Texts. The two assignments are 
thematically linked, but are not identical. 
Complete both assignments.

 • It is your responsibility to print out  
(or handwrite) and staple all of your final 
written work to the designated pages in 
this booklet. You must also verify that 
this has been done correctly. Page 9 
illustrates how to attach your final work 
to the booklet.

Additional Instructions for Students 
Using Word Processors

 • Format your work using an easy-to-
read 12-point font, double space, and 
use headers and footers as illustrated 
on page 9.

Additional Instructions for Students 
Who are Handwriting

 • Use the paper provided by your school 
for handwritten work. Note that there 
is no paper provided in this booklet for 
final written work. 

 • Use blue or black ink for handwritten 
work.Do not write your name anywhere in this 

booklet or on your response. Feel free to 
make handwritten revisions directly on 
your final response.

January 2017

English Language Arts 30–1
Part A: Written Response
Grade 12 Diploma Examination
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from THE ROAD PAST ALTAMONT

 I had gone out that evening, I remember, to breathe the scented air for a few minutes. 
Two paces from the house, a sort of impenetrable night began, just as in the times so 
often described to us by Maman. I went down to the end of the farm road, to the edge of 
the immense plateau, so somber at that hour and rustling like a great cloak spread out in 
the wind. How easy it was, with the darkness blotting out all traces of habitation, to 
imagine these places in the primitive reverie that had so excited my grandfather but 
always rebuffed my grandmother. On those nights of mild and vaguely plaintive wind, 
I was always aware of those two profoundly divided spirits. And my own adventurous 
heart perhaps divided them even further by inclining me so strongly toward the one who 
had so loved adventure. …
 In the big living room, where a few of our people were lingering, I found my mother 
and Uncle Cléophas, sitting a little to one side and engaged at this very moment in calling 
to mind the character of my grandmother.
 “Do you remember the sudden anger she turned on us, Eveline,” said my uncle, “that 
first night on the wagon trail when we couldn’t find a house to stop in and had to camp 
out under the stars? Was it because the fire wouldn’t catch? Or in fear of the naked prairie 
all around? She stood up, calling us gypsies, and said threateningly, ‘All right. I’ve had 
enough of following you, you band of strangers. You go your way then. I’ll go mine.’”
 Maman smiled rather sadly.
 “Those are the sorts of threats one makes when one is at the end of one’s tether. 
Before she left her village, she probably didn’t realize how different everything would be. 
The night you speak of must have been when she finally saw all the implications.”
 “But to call us strangers!”
 “Weren’t we, in a sense,” said Maman, “when we all turned against her to extract her 
consent by force?”
 “We had to,” my uncle insisted. “We had to leave. Back in the hills, you remember, 
Eveline, it was nothing but rocks, thin soil….”
 “No doubt,” said Maman. “But she was attached to it, and you must know now 
yourself that one doesn’t only become attached to what is soft and easy.” 
 Hidden in a corner of the room, a very young man was softly playing a harmonica. 
The slightly languid air formed a discreet accompaniment to their speech and perhaps 
urged them a little toward nostalgia.
 “What could we have done but what we did?” my uncle continued. “The west was 
calling us. It was the future then. Besides, it proved to be right.”
 “It was the future,” said Maman. “Now it’s our past. At least let’s try, in the light of 
what we’ve learned by living, to understand what it was like for her to have to leave her 
past when she was no longer young. Would you, Cléophas, willingly leave this farm 
you’ve inherited?”

ASSIGNMENT I: PERSONAL RESPONSE TO TEXTS
Suggested time: approximately 45 to 60 minutes

Carefully read and consider the texts on pages 1 to 4, and then complete the assignment 
that follows.

Roy, Gabrielle. The Road Past Altamont. Translated by Joyce Marshall. Toronto: New Canadian Library, 
2010. Reproduced with permission from Fonds Gabrielle-Roy.
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 “That’s not the same thing,” said my uncle defensively. “I’ve worked so hard here.”
 Maman appeared to be listening to someone invisible, a soul that had vanished 
perhaps but had not yet stopped trying to make itself heard. She raised her eyes to her 
brother and gave him a smile of indulgent rebuke.
 “Cléophas, haven’t you ever understood how hard she had to work on that wretched 
farm in order to make a life for us that was pleasant on the whole?”
 “That’s true,” said my uncle, somewhat ashamed. “But I was so young when we left 
the hills. I scarcely remember them. What about you? Do you remember?”
 Maman stared dreamily at her clasped hands.
 “I remember them, yes, quite well.”
 But what was she recalling exactly? The bygone hills she had not seen since 
childhood? Or the quite unexpected ones in Manitoba, which we had one day discovered, 
which had restored so much else to her memory and which must have been the source of 
the change I had observed in her, for, come to think of it, it was only since the 
reappearance of hills in our life that I had noticed that attention to voices from the past 
that I found so bewildering and that took her to some extent away from me.
 Suddenly I had had enough of all this chiaroscuro. After all, since hills were in some 
way involved in all this, we might as well speak of them openly, settle the matter once for 
all. It occurred to me that she had not spoken of them to me even once in this whole year, 
although she thought of them incessantly, I was convinced.
 I broached the subject.
 “Uncle Cléophas,” I said, “do you know the village of Altamont? Less a village, 
actually—just a few houses …” 
 “Altamont!” my uncle repeated, tranquilly smoking his pipe. “Queer little spot, isn’t 
it? It’s been half dead for a long time. I’ve never liked that region. It’s too cramped and 
narrow. I’ve never been able to understand why, with the choice of homesteads on the 
level easy prairie, anyone would look at that clump of hills. Yet it happened some fifty 
years ago. At least the region attracted some Scottish immigrants who, I imagine, found 
there a smaller edition of the country they had left. But what folly! The Highlanders 
didn’t make a go of it and scattered after a short while, some returning home, others 
going to the towns. An experiment that turned into a disaster, that’s Altamont.”
 “Nevertheless,” I said, hearing myself speak on Maman’s behalf, “there are some 
extraordinary views to be seen when you cross the entire little range.”
 “Do you say there’s a road right across the range? If so, it must be in a bad state of 
repair, for almost no one, to my knowledge, ever goes there now.”
 I noticed then that Maman was watching me nervously, as if she feared I might let my 
uncle too far into our secrets, and with her eyes she cautioned me against it. Good and 
affable as he was, my uncle was not much given to flights of the imagination and knew 
how to squelch them sometimes with a single, too concrete word. It was curious: the true 
son, at heart, of my grandmother, the one most exactly like her, with his realistic spirit 
and his attachment to what he possessed, he was because of his lack of imagination the 
one least capable of understanding her.

Gabrielle Roy
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About My Father’s Plot to Get Home

It didn’t come from the high mountaintops
as one might think, or the white fire of fear
from the razor’s sudden flash in the dark,
nor did it come from the cloud lost 
after the rains had poured from the skies.
I remember my father took my arm
and set out struggling for his apparent home.

It did not know its own past.
It looked the way it always had,
with the pain in its bones and the pleasure
bursting out of its face, and it felt
all knowledge sleepily turning within it,
wrapped in the innocent folds of its skin.

Soon it will return to its nakedness,
as it always has. But it will not matter
if it rises above the vast fields of blood.
And if mountains rise, and rivers flood.
And bland cracks appear like bad dreams
in the flawless skin of a father’s world.

Jayanta Mahapatra

Mahapatra, Jayanta. “About My Father’s Plot to Get Home.” In The Times Literary Supplement, August 
24/31, 2007. Reproduced with permission from Jayanta Mahapatra.
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This photograph is from the book Habitar La Oscuridad (Inhabiting the Dark). Over a 
period of many years, Cruz photographed the blind and visually impaired in Mexico.

Marco Antonio Cruz

from HABITAR LA OSCURIDAD

Marco Antonio Cruz/Habitar la oscuridad
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ASSIGNMENT I: PERSONAL RESPONSE TO TEXTS
Suggested time: approximately 45 to 60 minutes

You have been provided with three texts on pages 1 to 4. In the excerpt from 
Gabrielle Roy’s The Road Past Altamont, the narrator’s mother and uncle share contrasting 
perspectives about their past. In Jayanta Mahapatra’s poem “About My Father’s Plot to Get 
Home,” the speaker considers the desire to return home. The photograph by Marco Antonio 
Cruz is part of a long-term project.

The Assignment

What do these texts suggest to you about the ways in which individuals deal with the 
prospect of an uncertain future? Support your idea(s) with reference to one or more of 
the prompting texts presented and to your previous knowledge and/or experience.

In your writing, you must

• use a prose form

• connect one or more of the prompting texts provided in this examination to the topic and 
to your own ideas and impressions

Jan&June (next page)
Masterpage 
Todd 
textbox 
36p0 wide
stays within the margins

April&August (secured)
Masterpage 
E-S-ELA story
textbox 
36p0 wide
stays within the left margin & the ruler 
guide on the right
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Use additional paper for planning if required.

7

Assignment I: Personal Response to Texts

Initial Planning

To which of the provided texts are you responding? What is the connection between the 
text(s) and your response?

What idea about the prompting text(s) do you intend to explore and how does it address 
the topic?

State your choice of prose form. Choose from prose forms that you have practised in 
English Language Arts 30–1. You may respond using a personal, creative, or analytical 
perspective. Do NOT use a poetic form.
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ASSIGNMENT II: 
CRITICAL/ANALYTICAL RESPONSE TO LITERARY TEXTS
Suggested time: approximately 1½ to 2 hours

Do not use the texts provided in this booklet for the Critical/Analytical Response to Literary 
Texts Assignment. Choose from short stories, novels, plays, screenplays, poetry, films, or 
other literary texts that you have studied in English Language Arts 30–1. When considering 
the works that you have studied, choose a literary text (or texts) that is meaningful to you 
and relevant to the following assignment.

The Assignment

Discuss the idea(s) developed by the text creator in your chosen text about how 
imagination affects an individual’s willingness to embrace or reject an uncertain 
future.

In your planning and writing, consider the following instructions.

• Carefully consider your controlling idea and how you will create a strong unifying effect 
in your response.

• As you develop your ideas, support them with appropriate, relevant, and meaningful 
examples from your choice of literary text(s).
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Assignment II: Critical /Analytical Response to Literary Texts

Initial Planning

You may use this space for your initial planning. This information assists markers in 
identifying the text you have chosen to support your ideas. The markers who read your 
composition will be very familiar with the literary text you have chosen.

Literary Text and 
Text Creator

Note: Write the title of your chosen literary text on the back cover of this examination 
booklet.

Personal Reflection on Choice of Literary Text
Suggested time: 10 to 15 minutes

Briefly explore your reasons for selecting the literary text as support for your response. 
Markers will consider the information you provide here when considering the 
effectiveness of your supporting evidence.
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English Language Arts 30–1 Part A: Written Response  
Standards Confirmation

Background

For all diploma examination scoring sessions, Provincial Assessment Sector staff use a process of 
standards confirmation to establish and illustrate expectations for students’ work in relation to the 
scoring criteria and to ensure scoring consistency within and between marking sessions. Because 
there are several diploma examination administrations and scoring sessions each school year, the 
standards must remain consistent for each scoring session in the school year and, similarly, from 
year to year.

Standards for student achievement start with both the demands of the Program of Studies for 
senior high school English Language Arts and the interpretation of those demands through 
learning resources and classroom instruction. These agreed-upon standards are also exemplified 
in the kinds of tasks and the degree of independence expected of students. All these complex 
applications of standards precede the design, development, and scoring of each diploma 
examination.

The Standards Confirmation Committee is composed of experienced teachers from representative 
regions of the province. These teachers work with the Provincial Assessment Sector staff 
responsible for the development, scoring, and results-reporting for each diploma examination. 
Teacher-members participate over a two-year period and are required to serve as group leaders or 
markers during at least one of the subsequent marking sessions.

There are two essential parts to applying standards at the point of examination scoring: the 
expectations embedded in the scoring criteria and the examples of students’ work that illustrate 
the scoring criteria within each scoring category. The scoring categories and scoring criteria are 
available to teachers and students via the English Language Arts 30–1 Information Bulletin. 
During each of the January and June marking sessions, example papers selected by members of 
the Standards Confirmation Committee are used to train markers. Subsequent to each January 
marking session, the example papers that received scores of Satisfactory (S), Proficient (Pf), 
and Excellent (E) are posted on the Alberta Education website at education.alberta.ca in the 
documents entitled Examples of the Standards for Students’ Writing.

During the standards confirmation process,
• the appropriateness of the standards set by the examination in relation to students’ work is 

confirmed
• student responses that clearly illustrate the standards in the scoring categories and the scoring 

criteria are selected and are used when training markers
• rationales that explain and support the selection of sample papers in terms of the scoring 

categories, scoring criteria, and students’ work are written

https://education.alberta.ca/english-language-arts-10-12/programs-of-study/
https://education.alberta.ca/english-language-arts-10-12/diploma-exam-info/
https://education.alberta.ca/
https://education.alberta.ca/writing-diploma-exams/exemplars/
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Examples of Students’ Writing with Teachers’ Commentaries

English Language Arts 30–1, January 2017 
Personal Response to Texts Assignment

Example Scored Satisfactory–1 (S)

(Page 1 of 5)
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English Language Arts 30–1, January 2017 
Personal Response to Texts Assignment

Example Scored Satisfactory–1 (S)

(Page 2 of 5)
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English Language Arts 30–1, January 2017 
Personal Response to Texts Assignment

Example Scored Satisfactory–1 (S)

(Page 3 of 5)
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English Language Arts 30–1, January 2017 
Personal Response to Texts Assignment

Example Scored Satisfactory–1 (S)

(Page 4 of 5)
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English Language Arts 30–1, January 2017 
Personal Response to Texts Assignment

Example Scored Satisfactory–1 (S)

(Page 5 of 5)
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English Language Arts 30–1 January 2017
Personal Response to Texts Assignment

EXAMPLE PAPER—SATISFACTORY–1

SCORING CRITERIA RATIONALE

Ideas and Impressions (S)

• The student’s exploration of 
the topic is generalized.

• Perceptions and/or ideas are 
straightforward and relevant.

• Support is adequate and 
clarifies the student’s ideas 
and impressions.

In the introduction, the student states the intention 
to examine “the hesitance an individual may have 
when turning the corner to indulge his or herself in 
an uncertain future” (3), initiating a generalized 
exploration of the topic.

The student begins the second paragraph with the 
straightforward idea that because “the blind man is 
dwelling in the dark” (3), the “prospect of his uncertain 
future drives him to live a hesitant life” (3). The student 
uses adequate support, such as “The dark shadows 
of the walls and the stairs could perhaps symbolize 
the darkness he has been living in” (3), to clarify the 
relevant perception that “Sometimes an individual’s 
prospect of his or her uncertain future can hold him or 
her back from living in the present” (4).

In the third paragraph, the student creates a generalized 
parallel to the photograph, stating “As excited as I should 
be to turn the corner to a new phase in my life, I am 
uncertain of what to expect” (4). The adequate support 
of “Having to pay bills, buy a car, make supper and study 
without my mom nagging me” (4) clarifies the relevant 
idea that the student is “uncertain whether to turn the 
corner and face my future head on or just hope that good 
things come my way” (4).

The student concludes with the straightforward 
idea that “Sometimes all a person can do is indulge 
themselves in their future if they want to create the life 
they want for themselves, otherwise they may be living 
in fear their whole lives” (4) to end the generalized 
exploration of the topic in relation to the prompting 
text.

S



19

English Language Arts 30–1 January 2017
Personal Response to Texts Assignment

EXAMPLE PAPER—SATISFACTORY–1

SCORING CRITERIA RATIONALE

Presentation (S)

• The voice created by the 
student is apparent.

• Stylistic choices are adequate 
and the student’s creation of 
tone is conventional.

• The unifying and/or aesthetic 
effect is appropriately 
developed.

The student’s voice is apparent in phrases such as 
“Sometimes an individual’s prospect of an uncertain 
future can hold him or her back from creating a happy 
life” (3) and “All I can do is hope that when I turn the 
corner there is nothing but good things that will be in 
store for me” (4).

Adequate stylistic choices are demonstrated in 
sentences such as “The visually impaired man in the 
photograph seems to be unsure of what may be around 
the corner due to his inability to foreshadow what may 
be ahead of him” (3). The repeated use of “Sometimes” 
(3, 4, 5) and the use of clichés, such as “dive head first” 
(3), create a conventional tone.

The student draws parallels between personal 
experiences and the analysis of the visual text in 
statements such as “I relate to this image in which I do 
not know what to expect when I turn the corner to a 
whole new world of being an adult” (4), demonstrating 
an appropriately developed unifying effect. 
The student uses similar phrasing in the topic and 
concluding sentences of body paragraphs: “Sometimes 
an individual’s prospect of an uncertain future can 
result in great strains on his or her happiness” (4) 
and “Sometimes an individual’s prospects of his or 
her uncertain future may hold him or her back from 
the happiness around the corner” (4). The use of this 
structural device to bookend body paragraphs develops 
an appropriate unifying effect.

S
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English Language Arts 30–1, January 2017 
Personal Response to Texts Assignment

Example Scored Satisfactory–2 (S)

(Page 1 of 4)
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English Language Arts 30–1, January 2017 
Personal Response to Texts Assignment

Example Scored Satisfactory–2 (S)

(Page 2 of 4)
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English Language Arts 30–1, January 2017 
Personal Response to Texts Assignment

Example Scored Satisfactory–2 (S)

(Page 3 of 4)
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English Language Arts 30–1, January 2017 
Personal Response to Texts Assignment

Example Scored Satisfactory–2 (S)

(Page 4 of 4)
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English Language Arts 30–1 January 2017
Personal Response to Texts Assignment

EXAMPLE PAPER—SATISFACTORY–2

SCORING CRITERIA RATIONALE

Ideas and Impressions (S)

• The student’s exploration of 
the topic is generalized.

• Perceptions and/or ideas are 
straightforward and relevant.

• Support is adequate and 
clarifies the student’s ideas 
and impressions.

The student begins the narrative response with the 
straightforward idea that Lucas plans to “study music 
and become a professional trombonist” (2), but his 
parents “‘don’t think it’s a good idea’” (2). Lucas’s 
reflection that although he “had his doubts in the past” 
(2) and belief that “he would find a way to make it 
work” (2) is contrasted with his father’s uncertainty 
about how Lucas “‘could possibly be happy’” (3) with 
a music career. This generalized exploration of the 
topic is further reinforced by Lucas’s relevant statement 
that money “‘isn’t the only thing that’s important to be 
happy’” (3). Lucas’s actions and observations culminate 
with his straightforward decision to “take a leap and 
believe in himself” (4).

The student provides adequate support for Lucas’s 
response to his father’s disapproval with observations 
such as “simply playing a scale could relax him” (2) 
and “He ate most of the meal in silence as he faced his 
father” (3). Like “a blind man walking down the stairs” 
(4), Lucas decides to “take a leap and believe in himself” 
(4), which is a generalized exploration of an individual 
dealing with an uncertain future. Lucas’s final resolve is 
adequately established as he “didn’t care if his parents 
thought it was the right choice or not” (4) and is clarified 
by the fact that he “auditioned for universities” (4).

S
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English Language Arts 30–1 January 2017
Personal Response to Texts Assignment

EXAMPLE PAPER—SATISFACTORY–2

SCORING CRITERIA RATIONALE

Presentation (S)

• The voice created by the 
student is apparent.

• Stylistic choices are adequate 
and the student’s creation of 
tone is conventional.

• The unifying and/or aesthetic 
effect is appropriately 
developed.

The student establishes an apparent voice in details 
such as “Lucas walked drudgingly out of the rehearsal 
hall and towards his father’s small, expensive car” (2). 
This apparent voice continues in the parents’ dialogue, 
such as in his father’s statement “‘Lucas, we need to 
have a talk about your future’” (2) and his mother’s 
suggestion that “‘We need to talk about what you’re 
going to do next year…’” (3).

The student uses a conventional tone, displayed in 
Lucas’s pleas with his parents, “‘I want to do something 
that makes me happy, something that I genuinely enjoy’” 
(3) and “‘Have faith in me, believe me, support my 
decisions as those are the ones that are likely to make 
me happy’” (3). The student employs adequate stylistic 
choices in narration such as “So that’s what he did, he 
practiced and he calmed down” (2).

The unifying effect is appropriately developed in the 
repetition of Lucas’s consistent belief that uncertainty 
can be overcome because “He had faith in himself” 
(2), in his explicit statement to his parents “‘I believe 
that I can succeed in my chosen path no matter what 
happens’” (3), and in the final paragraph, which reveals 
that Lucas “still had faith” (4). These recurring ideas 
about faith and the references to Lucas practising help to 
develop an appropriate aesthetic effect.
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EXAMPLE PAPER—PROFICIENT–1

SCORING CRITERIA RATIONALE

Ideas and Impressions (Pf)

• The student’s exploration of 
the topic is purposeful.

• Perceptions and/or ideas are 
thoughtful and considered.

• Support is specific and 
strengthens the student’s 
ideas and impressions.

The student establishes a purposeful exploration of 
the topic in acknowledging “blind people’s courage” 
(3) in situations “when it is easier to succumb to the 
fears that accompany uncertainty, when it would be 
easier to not try and not fail, than to take a plunge into 
the future, not knowing the outcome” (3). The student 
moves to the considered perception that the subject of 
the visual “does not know what is to come, but he knows 
what he has faced in the past, and it is his perseverance 
through previous hardships that gives him certainty in 
the midst of incredible uncertainty” (4). The student 
employs specific support to strengthen this idea 
by acknowledging that “he is without a guide dog or 
walking stick. No one is there to help him” (3).

A parallel experience about deriving certainty from 
past resiliency is thoughtfully echoed in the student’s 
personal anecdote. The student explains how “At times 
when I am fearful of my future, I look into my past for 
inspiration” (4). The student utilizes specific support to 
strengthen the idea of certainty in “I grew up playing 
hockey. I remember countless hours spent in the rink 
or on the pond in the back yard with my dad” (4). The 
student identifies the considered perception that “as my 
talent increased, my love for the game decreased. I had 
the skills, but not the passion” (4−5). This realization 
causes the student to “quit playing hockey” (5) and to 
“try out for the school volleyball team” (5). The student 
reveals that “I am now still playing volleyball” (5) 
and despite an initial “reluctance” (5) about playing 
volleyball, it has “turned to love” (5). This support is 
specific and strengthens the student’s impression that 
“Recalling on this pivotal event in my life gives me the 
strength to face the fear of my uncertain future” (5).

Pf
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EXAMPLE PAPER—PROFICIENT–1

SCORING CRITERIA RATIONALE

Presentation (Pf)

• The voice created by the 
student is distinct.

• Stylistic choices are specific 
and the student’s creation of 
tone is competent.

• The unifying and/or aesthetic 
effect is capably developed.

The student creates a distinct personal voice in 
examples such as “Of course at a time like this it seems 
the only certainty is the daunting pile of homework after 
a long day at school, dinner with my family, volleyball 
practice, and then too little sleep to prepare me for the 
almost identical next day” (4).

A reflective and competent tone is established with 
the initial claim that “The ability to overcome fear of 
an uncertain future is a difficult skill to acquire, but 
none the less a necessary skill to achieve prosperity 
and peace in an individual’s life” (3). The student uses 
specific stylistic choices in sentences such as “The 
scars of yesterday give him memory of his resilience; 
he knows that he can face whatever comes before him 
because he has acquired strength through endurance 
of previous hardship” (4) and “I cried, not because I 
wanted to continue playing, but because I was afraid of 
the uncertainties of my future because of my decision to 
quit” (5).

By developing a parallel between the visual text and 
personal anecdote, the student creates a capable 
unifying effect in stating how visually impaired people 
“encourage me to take the step in the dark, face my fears 
with fortitude, and deal with the prospect of an uncertain 
future” (3). This parallel is capably developed as it is 
threaded throughout the response in comments such as 
“His assurance in life lies with the knowledge of what he 
has faced in the past” (4) and “I rely on the strength that 
I have acquired over past experiences” (5).

Pf
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EXAMPLE PAPER—PROFICIENT–2

SCORING CRITERIA RATIONALE

Ideas and Impressions (Pf)

• The student’s exploration of 
the topic is purposeful.

• Perceptions and/or ideas are 
thoughtful and considered.

• Support is specific and 
strengthens the student’s 
ideas and impressions.

On the Planning page, the student sets out to develop 
a response wherein a person with anxiety “constantly 
requires reassurance from others to deal with their 
uncertain future” (2) because “the world is set, but the 
future is not” (2). This thoughtful connection to both 
topic and text is purposefully explored throughout the 
response.

The dramatized details about the car, the grass, and the 
neighbour provide specific support for the narrator’s 
anxious and emotional thought processes. Once these 
concrete elements of the narrator’s world are “all in the 
places I wished they would be” (3), the student conveys 
the thoughtful idea that physical reality helps to counter 
the narrator’s inner torment. Although the narrator’s 
“mind could not stop imagining and stressing over the 
changes in the world, the world somehow remained the 
same” (3), allowing the narrator to gain confidence.

In the second paragraph, the narrator describes the 
anxiety of being called into the boss’s office. The 
specific support of the “spelling error” (4), “the 
cookies” (4), and the boss’s body language strengthen 
the student’s ideas as the narrator arrives at the 
considered perception that the reassurance of others 
“was really all I could rely on, since I could not rely on 
myself” (4). The narrator thoughtfully reflects that “My 
friendships, my job and maybe even the events in my life 
may not be certain” (5), but that the tangible things in the 
narrator’s world will be there “tomorrow” (5).

Pf
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EXAMPLE PAPER—PROFICIENT–2

SCORING CRITERIA RATIONALE

Presentation (Pf)

• The voice created by the 
student is distinct.

• Stylistic choices are specific 
and the student’s creation of 
tone is competent.

• The unifying and/or aesthetic 
effect is capably developed.

The student begins the response in medias res with the 
narrator experiencing an anxiety attack as she leaves her 
house. By the end of the response, we see the ubiquitous 
nature of anxiety in the narrator’s life towards every 
prospect of an uncertain future. The aesthetic effect 
of the narrator’s experiences blends into a capable 
unifying effect through the use of deliberate repetition to 
highlight the distinction between the narrator’s emotional 
states and the external world: “Staring, at the door” (3), 
“Staring at my boss” (4), “heart racing” (3, 4, 5), “tears” 
(4, 5), and the “pale metallic car” (3, 5).

A distinct voice and competent tone become evident in 
the student’s use of imagery, such as “I took three deep 
breaths and quickly grabbed the handle and sprinted 
with my eyes closed, my heart racing in panic and wind 
pushing against my face until I felt the warm metal of 
my car press against my outstretched hands”(3) and “I 
dragged a hand against my eyes, pushing away the tears 
that soaked my cheek so I could more clearly see her and 
lift her onto my lap” (5).

Stylistic choices are specific and the creation of tone 
is competent, as demonstrated by the narrator revealing 
the impending sense of doom in her experiences: “Who 
knows though, my car could be gone, the grass soaked 
with blood, and a raging serious killer on the loose” 
(3) and “all that was in my head was the overwhelming 
feeling that I had messed up” (5). This panic is 
contrasted by the necessary physical reassurances that 
calm her down, such as finding “Green grass, a confused 
neighbour, and my pale metallic car, all in the places I 
wished they would be” (3) and the cat’s “relaxing purr” 
(5).

Pf
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EXAMPLE PAPER—EXCELLENT–1

SCORING CRITERIA RATIONALE

Ideas and Impressions (E)

• The student’s exploration of 
the topic is insightful.

• Perceptions and/or ideas are 
confident and discerning.

• Support is precise and aptly 
reinforces the student’s ideas 
and impressions.

On the Initial Planning page, the student compares the poem’s 
“journey…in quest of returning home” (1) to her ongoing 
personal “quest to accept my entrance into Canada: a new 
world” (1). The student identifies that she is “not yet there 
but making efforts” (1), establishing a basis for an insightful 
exploration of the topic.

The student begins with a vivid memory of “the plane’s wheels 
skidding across the rocky surface of the airport’s main road” 
(2) and this event foreshadows both her “anticipation” (2) 
and “trepidation” (2). These elements establish a discerning 
perception of her continuous struggle between her past 
“emotional connection with Malaysia’s land” (4) and the 
“uncertainties of what Canada or fate had planned for me” 
(4). The student confidently juxtaposes her spirited nature 
and how she wished to “discover the world” (3) with her 
uncertainties “about what the future had in store for my life” 
(2) and her feeling of “somewhat betraying my country” (3).

Amidst the student’s preconceptions of Canada as “‘Glorious, 
and free’” (3) she inserts precise memories of Malaysia such 
as “the sweet aromas of Campung rice freshly baked in banana 
leaves” (3). These memories aptly support “a sense of pride 
and connection to my home country” (3), and she recognizes 
that she “had to enter Canada, a foreign land. But my heart, 
did not” (3). Her anxieties about starting school in Canada are 
precisely supported by thoughts such as “I’d have to enrol 
in classes that I probably wouldn’t like, sit with students who 
would probably make fun of me” (3). However, in retrospect, 
the student insightfully admits that her resistance to change 
led her to have “negative thoughts” (4) and she is “plagued 
with the shame of how I suppressed the explorer in me, how 
when provided the opportunity, I didn’t take it” (3).

Ultimately, the student deals with her uncertain future by 
finding a connection with a new “girl - shy, silent” (4) who 
reassured her that “it was okay, and that we were all in this 
together” (5), concluding that “Change was alright, I guess” 
(5). This conclusion shows her gradual willingness yet 
continuing hesitation to open herself up to the prospect of 
uncertainty, which aptly reinforces the student’s ideas and 
impressions.

E
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EXAMPLE PAPER—EXCELLENT–1

SCORING CRITERIA RATIONALE

Presentation (E)

• The voice created by the 
student is convincing.

• Stylistic choices are precise 
and the student’s creation of 
tone is adept.

• The unifying and/or aesthetic 
effect is skillfully developed.

The student skillfully organizes the personal reflection 
utilizing a stream of consciousness perspective, which 
emulates the fluidity between her memories and 
changing identity as a result of the inevitable uncertainty 
associated with moving from Malaysia to Canada. The 
student interweaves fragments of memory, impressions, 
and reflections throughout the response, creating a 
skillfully developed aesthetic effect. For example, 
the student begins with the memory of arriving in an 
unfamiliar land, but convincingly interjects memories 
of Malaysia, “the homeliness of the small, tiny nation” 
(3) and “the beauty of the many faces I passed” (3), to 
counteract her fears and anxieties of “moving on into 
the Promise Land” (4). The student fears that “Stepping 
through that door, I knew I would lose a piece of myself - 
my identity” (3), reflecting an adept tone.
The student’s precise simile of Canada as a “melting 
pot of nationalities” (3) and her eventual “Transitioning” 
(5) between the two places lead to her conclusion that 
“that was all life really was - a stream of events, a stream 
of randomness” (5). However hesitantly, the student 
accepts the uncertainty of her life. The precise stylistic 
choices skillfully parallel the speaker’s changing identity 
alongside this self-reflexive form, which ultimately 
contributes to a unified effect.
The student’s stylistic choices are precise in the way that 
she creates a convincing voice of a naive but thoughtful 
narrator, commenting on the airline attendant’s “uniform 
that wouldn’t keep a polar bear warm!” (2), assuming 
that her family had “integrated so quickly within a 
span of three seconds” (4), and realizing that she “was 
just a silly little girl” (4). The student’s precise use of 
allusions, comparing her uneasy thoughts about the 
move to “the Tower of Jericho” (4) and “Goliath” (4), 
contributes to an adept tone.

E



47

English Language Arts 30–1, January 2017
Personal Response to Texts Assignment

Example Scored Excellent–2 (E)

(Page 1 of 6)



48

English Language Arts 30–1, January 2017
Personal Response to Texts Assignment

Example Scored Excellent–2 (E)

(Page 2 of 6)



49

English Language Arts 30–1, January 2017
Personal Response to Texts Assignment

Example Scored Excellent–2 (E)

(Page 3 of 6)



50

English Language Arts 30–1, January 2017
Personal Response to Texts Assignment

Example Scored Excellent–2 (E)

(Page 4 of 6)



51

English Language Arts 30–1, January 2017
Personal Response to Texts Assignment

Example Scored Excellent–2 (E)

(Page 5 of 6)



52

English Language Arts 30–1, January 2017
Personal Response to Texts Assignment

Example Scored Excellent–2 (E)

(Page 6 of 6)



53

English Language Arts 30–1, January 2017
Personal Response to Texts Assignment

EXAMPLE PAPER—EXCELLENT–2

SCORING CRITERIA RATIONALE

Ideas and Impressions (E)

• The student’s exploration of 
the topic is insightful.

• Perceptions and/or ideas are 
confident and discerning.

• Support is precise and aptly 
reinforces the student’s

In responding to the photograph and the topic, the student 
confidently uses the metaphor of blindness and the weight of 
fateful necessity to direct this creative response: “Living in a 
world where you are essentially blind -› don’t know what comes 
next but you have to face it” (1). The student proposes to examine 
the topic fully by describing the “internal deliberation” (2) of 
a character when faced with the “prospect of uncertain future” 
(2), and the resulting “feelings of extreme fear and uncertainty” 
(2). To raise the stakes of this fictional exploration of the topic, 
the student insightfully uses Janus, the two-faced Roman god 
of gates, doorways, and transitions. In an anonymous room with 
“blank walls” (4), a woman faces two identical doors. According 
to Janus, “The human had to choose her own path” (4) and 
“become her own oracle” (4). In creating this scene, the student 
insightfully explores how the woman deals with the process of 
making a choice that will determine her fate absolutely.

The student notes discerningly the woman’s resistance to 
choosing: “The woman didn’t know - she couldn’t make that 
choice” (3) because the doors are “each blank and undescriptive. 
They told nothing of what lay behind them” (3). The fear and 
uncertainty of the woman are supported aptly with precise 
physical details that reinforce the emotional weight of the 
situation: “Rubbing clammy hands together, the woman shivered 
as her stomach turned uneasily” (3) and “Her heart began 
to pound as she turned around to look at the figure, her fists 
clenching and unclenching” (4).

The student insightfully recognizes that the woman finally 
makes her choice through “resignation” (5) and with “confidence 
she didn’t feel” (5). Anticipating a reader’s desire for some grand 
revelation behind the door, the student stays confidently faithful 
to the photograph and topic regarding an uncertain future by 
offering the paradox of the “anticlimactic” (6) and terrifying 
“staircase” (6) that leads “into the darkness below” (6). The 
student reveals a discerning understanding that a choice that may 
prove both fateful and ambiguous. That the response ends with 
“She stared” (6) reveals the student’s confident and insightful 
recognition that the uncertainty of the future continues, and that 
the torment of the human condition “never goes away” (2).

E
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EXAMPLE PAPER—EXCELLENT–2

SCORING CRITERIA RATIONALE

Presentation (E)

• The voice created by the 
student is convincing.

• Stylistic choices are precise 
and the student’s creation of 
tone is adept.

• The unifying and/or aesthetic 
effect is skillfully developed.

The student skillfully develops the aesthetic effect 
of this story through the frame of the first and last 
sentences: “He stared, waiting” (3) and “She stared” 
(6). Although Janus and the woman are not intended 
to be equated, this device does seem to imply that the 
woman’s fate, in the end, is in her hands: “She had to. 
She had to pick a door” (4). The god observes and waits; 
the woman also “stared” (6), but she must eventually act. 
The student’s use of the staircase from the photograph, 
“its wrought iron railing guiding its descent into the 
darkness below” (6) skillfully reinforces the unifying 
effect that humans are essentially “blind” (4) and 
that the consequence of any choice is fundamentally 
unknowable. Neither the featureless white room nor the 
“darkness below” (6) reveals any certainty.

The voices created by the student are convincing. 
Janus has two voices: one humorous and casual, “‘Come 
on, it’s not that hard. Pick a door, left or right, both seem 
nice’” (3), and the other more ominous, “‘What you 
find behind those doors - you might not like it’” (3). The 
ambivalent thoughts of the woman are also convincing: 
“The woman felt blind - she couldn’t see what lay ahead. 
Distantly she wondered if she really wanted to” (4). The 
narrative voice is convincing and controlled, moving 
easily from vivid description of the woman’s agitation, 
“shaking hands coming up to grip tightly at her hair” (4), 
to the spare narration of setting and action: “She poked 
it. The door did nothing” (5).

The student’s stylistic choices are precise, as in “the 
full weight of that prophetic gaze held her captive” 
(3), “His two heads, his four eyes continued to gaze 
unerringly into her soul” (3) and “Click” (6). The 
student’s creation of tone is adept, whether conveying 
the woman’s uneasiness, “The woman only blinked in 
response, still uncertain. She couldn’t. Didn’t he know? 
It wasn’t that easy to make a decision” (3), or capturing 
the god’s unsettling divinity, “The god nodded and his 
heads both smiled and frowned” (5).

E
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EXAMPLE PAPER—SATISFACTORY

SCORING CRITERIA RATIONALE

Thought and Understanding (S)

• Ideas are relevant and 
straightforward, demonstrating 
a generalized comprehension 
of the literary text(s) and the 
topic.

• Literary interpretations are 
general but plausible.

The student begins by introducing the straightforward 
idea that “an individual can use imagination to reject 
the idea of an uncertain future. Because for some 
people, an uncertain future can be a frightening event 
which causes them to try and stay clear of the idea” (3) 
and then follows this claim with the relevant idea that 
“Willy uses his imagination to escape from that idea” 
(3).

In reference to Willy’s career, the student makes the 
general but plausible literary interpretations that 
in Willy’s imagination “he can continue to work 
and believes he will make it to a higher rank in the 
business” (3) and that “His imagination affects his 
willingness to embrace that fact that he is not a good 
salesman” (4). The student moves to a discussion of 
Biff and identifies the relevant idea that “Willy refuses 
to accept the future that his son has laid out for himself” 
(4).

In the last body paragraph, the student states the 
general but plausible idea that Willy’s imagination 
is “getting worse and worse” (5) and is “beginning to 
over control his sense of reality” (5). This discussion 
culminates in the straightforward assertion that 
Willy’s imagination “goes too far” (5) and it causes 
him to commit suicide and pay “the ultimate price” (5). 
These ideas lead to the generalized comprehension of 
the literary text and the topic.

S
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EXAMPLE PAPER—SATISFACTORY

SCORING CRITERIA RATIONALE

Supporting Evidence (S)

• Support is general, adequate, 
and appropriately chosen 
to reinforce the student’s 
ideas in an acceptable way 
but occasionally may lack 
persuasiveness.

• A reasonable connection to 
the student’s ideas is suitably 
maintained.

Throughout the response, the student uses general, 
adequate support to reinforce the assertion that Willy 
uses his imagination to ignore his current problems 
and reject an uncertain future. For example, the student 
points to Willy’s evasion of his ineffectiveness as a 
salesman: “As his career starts to die down, Willy 
doesn’t believe that he is done. In his imagination he can 
continue to work” (3). Additionally, the appropriate 
support that “when Willy is going through a hard time 
and doesn’t want to accept his future he daydreams back 
in time to talk to his brother” (3) and “He loses his job, 
and denies another opportunity from his friend Charlie 
who also lends him money every week to pay for his 
house bills and damages” (5) reinforces the student’s 
ideas in an acceptable way.

The student’s discussion of Biff may lack 
persuasiveness in mistaking him as a “phenomenal 
basketball player” (4) rather than a football player or by 
stating that “Willy has yet to let go of that idea” (4) that 
Biff will find success in the athletic world. However, the 
student’s general use of Biff’s failures to reinforce how 
Willy is “influenced by his eldest son Biff” (4) and his 
hope for Biff’s future success is appropriately chosen 
support that is reasonably connected to the student’s 
ideas.

S
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EXAMPLE PAPER—SATISFACTORY

SCORING CRITERIA RATIONALE

Form and Structure (S)

• A straightforward 
arrangement of ideas and 
details provides direction 
for the discussion that is 
developed appropriately.

• The unifying effect or 
controlling idea is generally 
presented and maintained; 
however, coherence may 
falter.

On the Planning page, the student identifies a premise 
for three potential body paragraphs, setting up a 
straightforward arrangement of ideas and details. 
The introduction provides direction for the discussion, 
stating that because Willy “is uncertain about his future” 
(3) he “uses his imagination to escape from that idea” 
(3), a straightforward approach that is generally 
presented and maintained.

The student begins this straightforward discussion 
of ideas by establishing the sources of uncertainty in 
Willy’s life: he is “a mediocre travelling salesman but 
thinks that he is one of the best and very popular in 
the business” (3) and Biff, who “has not yet fulfilled 
what he believes to be a successful life which Willy 
doesn’t accept” (4). Even though the controlling 
idea is generally maintained in these first two body 
paragraphs, coherence falters when the student inserts 
the statement about Linda “interfering” (4) in the dispute 
between Willy and Biff, despite having earlier identified 
her role as someone who “encourages his imagination” 
(4).

In the student’s final body paragraph, the student 
appropriately develops the controlling idea by 
asserting that Willy is “certain that what he is imagining 
is true and that affects his willingness to embrace the 
idea of an uncertain future” (5), leading to his suicide. 
The student straightforwardly concludes that “For some 
people, an uncertain future can be a frightening event 
which causes them to try and stay clear of the idea” (5).
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EXAMPLE PAPER—SATISFACTORY

SCORING CRITERIA RATIONALE

Matters of Choice (S)

• Diction is adequate.
• Syntactic structures are 

straightforward, but attempts 
at complex structures may be 
awkward.

• Stylistic choices contribute to 
the creation of a conventional 
composition with an 
appropriate voice.

The student’s diction is adequate, as in “a huge success 
in his life” (3), “incredible imagination” (4), “interfering 
with their dispute” (4), “a big time salesman” (5), and 
“puts up a big fuss” (5).

Syntactic structures are straightforward, but 
attempts at complex structures may be awkward, as 
in “Willy is motivated to believe that his imaginations 
are real and that he doesn’t have to deal with the idea of 
the future especially if it is uncertain where his life will 
lead him” (3−4) and “This event sends Willy’s mind into 
an uprising state of anger” (4).

Stylistic choices, such as “Every time Willy and his son 
Biff get into an argument, he immediately daydreams to 
the past where his son was a success and a good boy” (4) 
and “he doesn’t know whether or not he is daydreaming 
in the past or in the present” (5), contribute to the 
creation of a conventional composition with an 
appropriate voice.

S
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EXAMPLE PAPER—SATISFACTORY

SCORING CRITERIA RATIONALE

Matters of Correctness (S)

• This writing demonstrates 
control of the basics of 
correct sentence construction, 
usage, grammar, and 
mechanics.

• There may be occasional 
lapses in control and 
minor errors; however, the 
communication remains clear.

The student’s writing demonstrates control of the 
basics of correct sentence construction in sentences 
such as “Willy believes that the only way to be 
successful is to be attractive and popular, and he thinks 
he has these attributes” (3) and “His imagination also 
leads him to believe that he has an abundance of friends 
that he has made over the years as a travelling salesman” 
(5).

There may be minor errors, such as “Which has 
also lead to him imagining that he is a very popular, 
attractive, and over all well liked mad in the business 
world” (5). Occasional lapses in control exist in 
sentences such as “Willy is motivated to believe that 
his imaginations are real and that he doesn’t have 
to deal with the idea of the future especially if it is 
uncertain where his life will lead him” (3−4) and 
“Which is exactly what Willy Loman did with the 
use of his Imagination to help him escape from the 
disturbing idea of an uncertain future” (5); however, the 
communication remains clear.

S
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EXAMPLE PAPER—PROFICIENT

SCORING CRITERIA RATIONALE

Thought and Understanding 
(Pf)

• Ideas are thoughtful and 
considered, demonstrating 
a competent comprehension 
of the literary text(s) and the 
topic.

• Literary interpretations are 
revealing and sensible.

In the introduction, the student states that “When 
somebody’s imagination is shaped by trauma, the world 
becomes much more frightening to that individual, 
meaning that the willingness to reject an uncertain 
future will become far more prominent than for a person 
who had not experienced major trauma in life, however 
when someone reaches a total downfall, he/she will be 
more likely to embrace an uncertain future as he/she 
will have nothing more to lose” (2). This thoughtful 
and considered idea about individuals who may have 
suffered like Blanche demonstrates a competent 
comprehension of the literary text and topic.

The student explains how Blanche is “less willing to 
embrace new courses of action where uncertainty lies 
ahead” (3) because of her negative past. This sensible 
literary interpretation is furthered in an examination of 
Blanche’s reaction to Allan Grey’s suicide, which “shapes 
Blanche’s imagination quite fundamentally, for the guilt 
which she feels in regard to causing Allen’s suicide keeps 
her in a state of constant illusion” (3). The student’s claim 
that Blanche “cannot open herself up to new people while 
still keeping the illusions she relies upon” (3) is revealing 
and shows that the student competently comprehends 
the significance of Blanche’s motives in relation to the 
topic.

By providing a sensible examination of the significance 
of Blanche’s relationship to Stanley and a revealing view 
of the culmination of Blanche’s choices and traumas in 
the play, the student crafts a thoughtful and considered 
argument that “when one loses all touch with reality and 
falls deeply into his/her own world of illusion, that person 
will likely find it easier to embrace future uncertainties, 
because the imagination which is possessed by the 
individual is no longer shaped by the harshness of reality, 
but by the illusion which that person now lives in” (6).

The student’s explanation of considered ideas reveals 
a competent comprehension of the literary text and 
topic.

Pf
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EXAMPLE PAPER—PROFICIENT

SCORING CRITERIA RATIONALE

Supporting Evidence (Pf)

• Support is specific, and 
well chosen to reinforce the 
student’s ideas in a persuasive 
way.

• A sound connection to the 
student’s ideas is capably 
maintained.

The student employs specific and well-chosen support, 
such as Blanche being seen by the audience “as an 
outcast from the rough New Orleans setting that she 
arrives in, as her first description through the stage 
directions is that ‘She is incongruous to this setting’” 
(2), to reinforce the student’s ideas in a persuasive 
way.

The student employs well-chosen details that develop a 
capably maintained and sound connection to literary 
interpretations. This is evident in Blanche’s reaction 
to her discovery of her husband’s sexuality: “After 
seeing this, Blanche confronted Allen and said ‘I saw! 
I know! You disgust me’” (3) and that Blanche “makes 
Mitch believe that she has ‘…never been more than 
kissed’ when in reality, she had engaged with multiple 
lovers” (3−4). The student’s explanation that Blanche’s 
deception is intentional, as in “She even tells Stella 
that she ‘want[s] to deceive [Mitch] enough to make 
him−want [her]’” (4), cites a specific quotation that 
reinforces the interpretation in a persuasive way.

The student provides specific descriptions of Blanche’s 
fateful interactions with Stanley, such as “On Blanche’s 
birthday, she receives a bus ticket back to Laurel, which 
shocks her and breaks her heart” (4). The student’s 
selection of Blanche’s relationships with Allan, Mitch, 
Stanley, and the imagined Shep Huntleigh constitutes 
well-chosen evidence that reinforces the student’s 
ideas persuasively. The connection between Blanche’s 
imagination and the finality of her devolution is 
illustrated in a persuasive way through this final stage 
of Blanche’s interactions, where she sees the doctor and 
“believes that he is a gentleman, who had come there to 
take her away from the past into a brighter future” (5). 
The student’s selection of this set of relationships and 
interactions builds a sound connection to the student’s 
ideas that is capably maintained.

Pf
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EXAMPLE PAPER—PROFICIENT

SCORING CRITERIA RATIONALE

Form and Structure (Pf)

• A purposeful arrangement of 
ideas and details contributes 
to a controlled discussion that 
is developed capably.

• The unifying effect or 
controlling idea is coherently 
presented and sustained.

The student initiates a controlled discussion of the 
topic with the purposeful idea that “when a person’s 
imagination is controlled by past disparities and harsh 
realities, he/she will become trapped inside a world of 
illusion, and thus make him/her less likely to embrace an 
uncertain future until he/she simply has nothing more to 
lose” (2).

The capable discussion of Blanche’s character begins 
by establishing how her “imagination grows throughout 
the play, making her less willing to embrace new courses 
of action where uncertainty lies ahead” (3). The student 
then suggests that Blanche’s deceptions toward others 
help make “her certain of how they will react to her 
false personality” (3) and to connect Blanche’s past with 
Allan Grey to the future with Mitch that she desires. The 
discussion of Stanley’s treatment of Blanche shows how 
he “essentially kills Blanche’s soul, and forces her to 
lose all touch with reality” (4−5). As a result, the student 
asserts that “Blanche has simply convinced herself that 
her imagination is reality” (5) and “When she finally 
succumbed to the total illusion, Blanche had nothing to 
do but put trust in those she did not know” (6).

The student concludes that when Blanche’s 
“metaphorical demise is reached, she no longer has 
touch with the austerity of her reality, and therefore finds 
it easier to embrace an unknown future” (6), offering a 
purposeful arrangement of ideas and details that leads 
to a unifying effect that is coherently sustained.

Pf
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EXAMPLE PAPER—PROFICIENT

SCORING CRITERIA RATIONALE

Matters of Choice (Pf)

• Diction is specific.

• Syntactic structures are 
generally effective.

• Stylistic choices contribute to 
the creation of a considered 
composition with a capable 
voice.

The student uses specific diction, as in “distraught” (2), 
“guilt-ridden past” (3), “unencumbered world” (3), and 
“metaphorical demise” (5) throughout the response.

Syntactic structures, such as “There are many things 
which can affect an individual’s imagination, such 
as a difficult past, a harsh reality, or a traumatizing 
experience” (2) and “Because of this, she is forced to 
stay with her sister, Stella, and her husband, Stanley” 
(2), are generally effective.

Stylistic choices, such as “Because Blanche relies so 
heavily upon her illusion, it is difficult for her to live 
with someone who is so firmly based in reality” (4) and 
“When imagination is all that she had left, Blanche could 
no longer take her own harsh reality into account” (6), 
create a considered composition with a capable voice.

Pf
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EXAMPLE PAPER—PROFICIENT

SCORING CRITERIA RATIONALE

Matters of Correctness (Pf)

• This writing demonstrates 
competent control of correct 
sentence construction, usage, 
grammar, and mechanics.

• Minor errors in complex 
language structures are 
understandable considering 
the circumstances.

The student demonstrates competent control of 
correct sentence construction, usage, grammar, 
and mechanics throughout the response: “As the play 
continues, the audience learns about her late husband, 
Allen Grey” (3) and “While earlier in the play she had 
very little sense of reality, after the rape takes place she 
has reached the lowest point that she can possibly get to, 
and in this point of no return, there is nowhere to go but 
up” (5).

Minor errors, such as “she arrives to Elysian Fields” 
(2), “therefor” (3), and other punctuation or syntactical 
errors (3), are understandable considering the 
circumstances and the student’s use of complex 
language structures.

Pf
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EXAMPLE PAPER—EXCELLENT

SCORING CRITERIA RATIONALE

Thought and Understanding  
(E)

• Ideas are insightful and 
carefully considered, 
demonstrating a 
comprehension of subtle 
distinctions in the literary 
text(s) and the topic.

• Literary interpretations are 
perceptive and illuminating.

The student begins with a carefully considered idea that 
“Children understand the concept of an uncertain future 
differently than most adults do, and are more willing to 
embrace it” (2), before suggesting that as circumstances 
limit individuals’ imagination, “their willingness to 
embrace their uncertain future is weakened” (2). The 
student also makes carefully considered assertions that 
the narrator’s society may have “already laid out her 
future, but her imagination allows her to rise above this” 
(3) through her “ability to imagine these endless stories 
of heroism” (3). The student suggests that the narrator’s 
experience “wears down her resilience” (3), causing 
“her imagination to be withered by reality” (4), and, as 
a result, her “willingness to embrace an uncertain future 
also diminishes” (4), highlighting subtle distinctions 
in the text. Furthermore, the student insightfully notes 
that changes in the narrator are evident in the fact that in 
her later bedroom stories “she is now the person being 
saved by others” (5) and that she is “no longer willing to 
embrace an uncertain future, instead succumbing to the 
assumptions and expectations within her society” (5).

The student’s literary interpretations are perceptive, 
such as “the narrator already realizes that there is a 
divide between the perceived role of a man and of 
a woman in society” (3) but this “does not stop her 
from holding the idea that her future is uncertain” (3). 
These perceptions are further developed through an 
illuminating discussion of the narrator’s shock at 
witnessing Mack’s death, noting that “regardless of her 
understanding that it was a necessity impacts her belief 
that she can work with her father on the farm” (4). The 
student insightfully notes that the narrator’s brother, 
“still with a boundless imagination” (4), is unaffected 
by Mack’s death. The student interprets the story’s 
symbolism in an illuminating way, suggesting that Flora 
represents “the narrator’s imagination, her dreams, or her 
resilience” (4) and that when Flora is shot, “with her, the 
narrator’s boundless imagination is gone” (5).

E
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EXAMPLE PAPER—EXCELLENT

SCORING CRITERIA RATIONALE

Supporting Evidence (E)

• Support is precise, and 
astutely chosen to reinforce 
the student’s ideas in a 
convincing way.

• A valid connection to the 
student’s ideas is efficiently 
maintained.

Support is precise. Short quotations from the story, 
such as referring to the narrator’s father as “‘tirelessly 
inventive’” (2), astutely connect the narrator’s 
perceptions of the father’s world to her imagination. 
Similarly, short phrases, such as the narrator noting it 
is “‘odd to see her mother outside’” (3), referring to 
her mother’s tone as “‘dead-quiet, regretful’” (3), or 
overhearing her mother’s comment “‘wait until [her 
brother] grows a little, then you’ll have real help’” (3), 
all convincingly reinforce the student’s idea of the 
narrator’s awareness of gender roles in her society.

The student astutely paraphrases several significant 
sections of the story: “the narrator tells herself stories, 
placing herself into situations where she has the 
opportunity to be heroic. In her stories, she is riding 
horses, shooting guns, being the hero while her teachers 
cower behind her” (3) and, later, “the stories she tells 
herself at night change; she is no longer the hero” (5). 
Despite the lack of more concrete details from each 
of these sections of the story, the student efficiently 
maintains a valid connection to the idea that “The 
vision a child holds for their future is only limited by 
their own imagination” (2), but that “young adults find 
themselves limited by their reality and their situations in 
life” (2).

E
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EXAMPLE PAPER—EXCELLENT

SCORING CRITERIA RATIONALE

Form and Structure (E)

• A judicious arrangement of 
ideas and details contributes 
to a fluent discussion that is 
developed skillfully.

• The unifying effect or 
controlling idea is effectively 
presented and integrated.

The student judiciously establishes a context for the 
response with a fluent discussion of imagination and 
how “When children think of their future, the extent of 
their imagination is shown through their aspirations to 
be, supposedly, anything they want to become” (2). The 
student then skillfully develops the idea that, as children 
mature into young adults, they “find themselves limited 
by their reality and situations in life, often forgetting 
or abandoning their childhood dreams” (2). This 
preliminary discussion effectively sets the stage for an 
examination of the narrator of “Boys and Girls.”

The student notes that the adults in the narrator’s life 
“see her future as one that is set, one that will follow her 
societal duties” (2). The student then presents a judicious 
arrangement of ideas and details by examining the 
process whereby the narrator initially exercises her “wild 
imagination” (2), “embraces the prospect of an uncertain 
future” (2), gradually feels the constraining pressure of 
“her mother, father, and grandmother” (2), and ultimately 
loses “her sense of imagination” (2) and “rejects the 
prospect of an uncertain future” (2). This unifying effect 
or structure is effectively presented.

The effective use of transitions between the body 
paragraphs, such as “Children often dream” (2) and 
“As the narrator begins to grow” (5), also reinforces 
the fluent and skillful discussion of the response, 
establishing a judicious arrangement of ideas and 
details. Within each paragraph, the student also offers 
integrated and skillful arrangements of ideas and 
details, such as the examination of the narrator’s 
recognition of and resistance to the “divide between the 
perceived roles” (3) of men and women.

E
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EXAMPLE PAPER—EXCELLENT

SCORING CRITERIA RATIONALE

Matters of Choice (E)

• Diction is precise.

• Syntactic structures are 
effective and sometimes 
polished.

• Stylistic choices contribute 
to the creation of a skillful 
composition with a 
convincing voice.

The student’s choice of diction is precise in creating the 
context for childhood, adolescent, and adult reactions 
to an uncertain future: “the ability of an individual to 
form images and think in a creative or inventive way” 
(2), “abandoning their childhood dreams” (2), and 
“her teachers cower behind her” (3). In describing the 
progression of the narrator’s realizations from childhood 
to adulthood, the student uses such precise diction, as 
“heroic” (2, 3), “resilience” (3, 4, 5), “disheartened” (3), 
and “succumbing” (5).

The syntactic structures are effective and sometimes 
polished: “She truly believes that her parents will allow 
her to pursue her dreams of working outside of the 
house, rather than her perceived societal role within the 
house” (2) and “Her father says that she is ‘just a girl’ 
and instead of rejecting this, she admits to herself that 
perhaps it is true” (5).

The student’s stylistic choices contribute to a skillful 
composition with a convincing voice, as evident in 
the student’s commentary: “Although the narrator is 
somewhat disheartened by this, she also becomes more 
determined to prove that she can be an asset to her father, 
even in the future” (3), and “The last shred of hope she 
holds to fulfill her dream of being an asset to her father is 
torn away when her brother reveals that it was her fault 
that Flora got away” (5).

E
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EXAMPLE PAPER—EXCELLENT

SCORING CRITERIA RATIONALE

Matters of Correctness (E)

• This writing demonstrates 
confident control of correct 
sentence construction, usage, 
grammar, and mechanics.

• The relative insignificance 
of error is impressive 
considering the complexity 
of the response and the 
circumstances.

The student’s writing demonstrates confident control 
of correct sentence construction, usage, grammar, and 
mechanics as the student carefully traces the narrator’s 
development: “The vision a child holds for their future 
is only limited by their own imagination, whereas young 
adults find themselves limited by their reality and their 
situations in life, often forgetting or abandoning their 
childhood dreams” (2), “When her grandmother comes 
to visit, the narrator begins to see more of how the adults 
around her reject the idea of an uncertain future” (3−4), 
and “When her father and her uncle return, she knows 
that Flora has been shot, and with her, the narrator’s 
boundless imagination is gone, now limited by reality” 
(5). The relative insignificance of error is impressive 
considering the complexity of the response and the 
circumstances.

E
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Scoring Categories and Criteria

Scoring Categories and 
Scoring Criteria for 
2017–2018  
Personal Response to 
Texts Assignment

Because students’ responses to 
the Personal Response to Texts 
Assignment vary widely—from 
philosophical discussions to 
personal narratives to creative 
approaches—assessment of 
the Personal Response to Texts 
Assignment on the diploma 
examination will be in the 
context of Louise Rosenblatt’s 
suggestion:
… the evaluation of the 
answers would be in terms of 
the amount of evidence that the 
youngster has actually read 
something and thought about 
it, not a question of whether, 
necessarily, he has thought 
about it the way an adult 
would, or given an adult’s 
“correct” answer.

Rosenblatt, Louise. “The 
Reader’s Contribution in the 
Literary Experience: Interview 
with Louise Rosenblatt.” 
By Lionel Wilson. English 
Quarterly 14, no.1 (Spring, 
1981): 3–12.

Markers will also consider 
Grant P. Wiggins’ suggestion 
that we should assess students’ 
writing “with the tact of 
Socrates: tact to respect the 
student’s ideas enough to enter 
them fully—even more fully 
than the thinker sometimes—
and thus the tact to accept apt 
but unanticipatable or unique 
responses.”

Wiggins, Grant P. Assessing 
Student Performance: 
Exploring the Purpose 
and Limits of Testing. San 
Francisco: Jossey-Bass 
Publishers, 1993, p. 40.

Ideas and Impressions (10% of total examination mark)
Cross-Reference to the Program of Studies for Senior High School 
English Language Arts 2.1, 2.2, 2.3, 4.1

When marking Ideas and Impressions, the marker should consider
• the student’s exploration of the topic in relation to the prompting 

text(s)
• the student’s ideas and reflection
• support in relation to the student’s ideas and impressions

Excellent

E
The student’s exploration of the topic is insightful. 
Perceptions and/or ideas are confident and 
discerning. Support is precise and aptly reinforces 
the student’s ideas and impressions.

Proficient

PF
The student’s exploration of the topic is 
purposeful. Perceptions and/or ideas are 
thoughtful and considered. Support is specific and 
strengthens the student’s ideas and impressions.

Satisfactory

S
The student’s exploration of the topic is 
generalized. Perceptions and/or ideas are 
straightforward and relevant. Support is adequate 
and clarifies the student’s ideas and impressions.

Limited

L
The student’s exploration of the topic is vague. 
Perceptions and/or ideas are superficial  
and/or ambiguous. Support is imprecise and/or 
ineffectively related to the student’s ideas and 
impressions.

Poor

P
The student’s exploration of the topic is minimal. 
Perceptions and/or ideas are undeveloped and/or 
irrelevant. Support is lacking and/or unrelated to 
the student’s ideas and impressions.

Insufficient

INS
Insufficient is a special category. It is not an 
indicator of quality. Assign Insufficient when
• the student has responded using a form other 

than prose or
• the student has written so little that it is not 

possible to assess Ideas and Impressions or
• there is no evidence that the topic presented in 

the assignment has been addressed or
• there is no connection between the text(s) 

provided in the assignment and the student’s 
response or

• there is no evidence of an attempt to fulfill the 
task presented in the assignment
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Scoring Categories and
Scoring Criteria for
2017–2018
Personal Response to
Texts Assignment 
(continued)

Presentation (10% of total examination mark)
Cross-Reference to the Program of Studies for Senior High 
School English Language Arts 3.1, 3.2, 4.1, 4.2

When marking Presentation, the marker should consider the 
effectiveness of
• voice in relation to the context created by the student in 

the chosen prose form
• stylistic choices (including quality and correctness of 

language and expression) and the student’s creation of 
tone

• the student’s development of a unifying and/or aesthetic 
effect

Consider the complexity of the response in terms of its 
context and length.

Excellent

E
The voice created by the student is 
convincing. Stylistic choices are precise 
and the student’s creation of tone is adept. 
The unifying and/or aesthetic effect is 
skillfully developed.

Proficient

PF
The voice created by the student is distinct. 
Stylistic choices are specific and the 
student’s creation of tone is competent. The 
unifying and/or aesthetic effect is capably 
developed.

Satisfactory

S
The voice created by the student is 
apparent. Stylistic choices are adequate 
and the student’s creation of tone is 
conventional. The unifying and/or aesthetic 
effect is appropriately developed.

Limited

L
The voice created by the student is 
undiscerning and/or unsuitable. Stylistic 
choices are imprecise and the student’s 
creation of tone is inconsistent. The 
unifying and/or aesthetic effect is 
inadequately developed.

Poor

P
The voice created by the student is 
confused. Stylistic choices impede 
communication and the student’s creation 
of tone is ineffective. A unifying and/or 
aesthetic effect is haphazard or obscure.
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Scoring Categories and 
Scoring Criteria for 
2017–2018 
Critical / Analytical 
Response to Literary 
Texts Assignment

Because students’ responses 
to the Critical / Analytical 
Response to Literary Texts 
Assignment vary widely—
from philosophical discussions 
to personal narratives to 
creative approaches—
assessment of the Critical 
/ Analytical Response to 
Literary Texts Assignment on 
the diploma examination will 
be in the context of Louise 
Rosenblatt’s suggestion:
… the evaluation of the 
answers would be in terms of 
the amount of evidence that the 
youngster has actually read 
something and thought about 
it, not a question of whether, 
necessarily, he has thought 
about it the way an adult 
would, or given an adult’s 
“correct” answer.
 
Rosenblatt, Louise. “The 
Reader’s Contribution in the 
Literary Experience: Interview 
with Louise Rosenblatt.” 
By Lionel Wilson. English 
Quarterly 14, no.1 (Spring, 
1981): 3–12.

Markers will also consider 
Grant P. Wiggins’ suggestion 
that we should assess students’ 
writing “with the tact of 
Socrates: tact to respect the 
student’s ideas enough to enter 
them fully—even more fully 
than the thinker sometimes—
and thus the tact to accept apt 
but unanticipatable or unique 
responses.”

Wiggins, Grant P. Assessing 
Student Performance: 
Exploring the Purpose 
and Limits of Testing. San 
Francisco: Jossey-Bass 
Publishers, 1993, p. 40.

Thought and Understanding (7.5% of total examination mark)
Cross-Reference to the Program of Studies for
Senior High School English Language Arts 2.1, 2.2, 4.1, 4.2

When marking Thought and Understanding, the marker should 
consider

• how effectively the student’s ideas relate to the assignment
• the quality of the literary interpretations to show 

understanding of the text relative to the topic

Excellent

E
Ideas are insightful and carefully considered, 
demonstrating a comprehension of subtle 
distinctions in the literary text(s) and the topic. 
Literary interpretations are perceptive and 
illuminating.

Proficient

PF
Ideas are thoughtful and considered, 
demonstrating a competent comprehension 
of the literary text(s) and the topic. Literary 
interpretations are revealing and sensible.

Satisfactory

S
Ideas are relevant and straightforward, 
demonstrating a generalized comprehension 
of the literary text(s) and the topic. Literary 
interpretations are general but plausible.

Limited

L
Ideas are superficial or oversimplified, 
demonstrating a weak comprehension of 
the literary text(s) and the topic. Literary 
interpretations are incomplete and/or literal.

Poor

P
Ideas are largely absent or irrelevant, and/or do 
not develop the topic. Little comprehension of 
the literary text(s) is demonstrated.

Insufficient

INS
Insufficient is a special category. It is not an 
indicator of quality. Assign Insufficient when
• the student has written so little that it 

is not possible to assess Thought and 
Understanding and/or Supporting Evidence 
or

• no reference has been made to literature 
studied or

• the only literary reference present is to the 
text(s) provided in the first assignment or

• there is no evidence of an attempt to fulfill 
the task presented in the assignment.
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Scoring Categories and
Scoring Criteria for
2017–2018
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Supporting Evidence (7.5% of total examination mark)
Cross-Reference to the Program of Studies for
Senior High School English Language Arts 2.3, 3.2, 4.1, 4.2

When marking Supporting Evidence, the marker should 
consider

• the selection and quality of evidence
• how well the supporting evidence is employed, 

developed, and synthesized to support the student’s ideas

Consider ideas presented in the Personal Reflection on 
Choice of Literary Text(s).

Excellent

E
Support is precise and astutely chosen to 
reinforce the student’s ideas in a convincing 
way. A valid connection to the student’s 
ideas is efficiently maintained.

Proficient

PF
Support is specific and well chosen to 
reinforce the student’s ideas in a persuasive 
way. A sound connection to the student’s 
ideas is capably maintained.

Satisfactory

S
Support is general, adequate, and 
appropriately chosen to reinforce the 
student’s ideas in an acceptable way but 
occasionally may lack persuasiveness. 
A reasonable connection to the student’s 
ideas is suitably maintained.

Limited

L
Support is inadequate, inaccurate, largely a 
restatement of what was read,  
and/or inappropriately chosen in relation 
to the student’s ideas and thus lacks 
persuasiveness. A weak connection to the 
student’s ideas is maintained.

Poor

P
Support is irrelevant, overgeneralized, 
lacks validity, and/or is absent. Little or no 
connection to the student’s ideas is evident.
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Form and Structure (5% of total examination mark)
Cross-Reference to the Program of Studies for
Senior High School English Language Arts 2.2, 3.1, 4.1, 4.2

When marking Form and Structure, the marker should 
consider

• the manner in which the student focuses, arranges, and 
shapes the discussion in response to the assignment

• how well a unifying effect or a controlling idea is 
developed and maintained

Excellent

E
A judicious arrangement of ideas and 
details contributes to a fluent discussion that 
is developed skillfully. The unifying effect 
or controlling idea is effectively presented 
and integrated.

Proficient

PF
A purposeful arrangement of ideas 
and details contributes to a controlled 
discussion that is developed capably. 
The unifying effect or controlling idea is 
coherently presented and sustained.

Satisfactory

S
A straightforward arrangement of ideas 
and details provides direction for the 
discussion that is developed appropriately. 
The unifying effect or controlling idea 
is generally presented and maintained; 
however, coherence may falter.

Limited

L
A discernible but ineffectual arrangement 
of ideas and details provides some direction 
for the discussion that is underdeveloped. 
A unifying effect or controlling idea is 
inconsistently maintained.

Poor

P
A haphazard arrangement of ideas and 
details provides little or no direction for the 
discussion, and development is lacking or 
obscure. A unifying effect or controlling 
idea is absent.
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Matters of Choice (5% of total examination mark)
Cross-Reference to the Program of Studies for
Senior High School English Language Arts 4.2

When marking Matters of Choice, the marker should 
consider how effectively the student’s choices enhance 
communication. The marker should consider

• diction
• choices of syntactic structures (such as parallelism, 

balance, inversion)
• the extent to which stylistic choices contribute to the 

creation of voice

Excellent

E
Diction is precise. Syntactic structures are 
effective and sometimes polished. Stylistic 
choices contribute to the creation of a 
skillful composition with a convincing 
voice.

Proficient

PF
Diction is specific. Syntactic structures 
are generally effective. Stylistic choices 
contribute to the creation of a considered 
composition with a capable voice.

Satisfactory

S
Diction is adequate. Syntactic structures 
are straightforward, but attempts at 
complex structures may be awkward. 
Stylistic choices contribute to the creation 
of a conventional composition with an 
appropriate voice.

Limited

L
Diction is imprecise and/or inappropriate. 
Syntactic structures are frequently awkward 
and/or ambiguous. Inadequate language 
choices contribute to the creation of a vague 
composition with an undiscerning voice.

Poor

P
Diction is overgeneralized and/or 
inaccurate. Syntactic structures are 
uncontrolled and/or unintelligible. A lack of 
language choices contributes to the creation 
of a confused composition with an obscure 
voice.
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Matters of Correctness (5% of total examination mark)
Cross-Reference to the Program of Studies for
Senior High School English Language Arts 4.2

When marking Matters of Correctness, the marker should 
consider the correctness of

• sentence construction (completeness, consistency, 
subordination, coordination, predication)

• usage (accurate use of words according to convention and 
meaning)

• grammar (subject-verb/pronoun-antecedent agreement, 
pronoun reference, consistency of tense)

• mechanics (punctuation, spelling, capitalization)

Consider the proportion of error in terms of the 
complexity and length of the response.

Excellent

E
This writing demonstrates confident control 
of correct sentence construction, usage, 
grammar, and mechanics. The relative 
insignificance of error is impressive 
considering the complexity of the response 
and the circumstances.

Proficient

PF
This writing demonstrates competent 
control of correct sentence construction, 
usage, grammar, and mechanics. Minor 
errors in complex language structures 
are understandable considering the 
circumstances.

Satisfactory

S
This writing demonstrates control of the 
basics of correct sentence construction, 
usage, grammar, and mechanics. There 
may be occasional lapses in control and 
minor errors; however, the communication 
remains clear.

Limited

L
This writing demonstrates faltering control 
of correct sentence construction, usage, 
grammar, and mechanics. The range of 
errors blurs the clarity of communication.

Poor

P
This writing demonstrates lack of control 
of correct sentence construction, usage, 
grammar, and mechanics. Jarring errors 
impair communication.




