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Introduction

The written responses in this document are examples of English Language Arts 30—-1 Diploma Examination writing that
received scores of Satisfactory (S), Proficient (Pf), and Excellent (E). These sample responses are taken from the January 2023
administration. Along with the commentaries that accompany them, they should help you and your students to understand the
standards for English Language Arts 30—1 Diploma Examination writing in relation to the scoring criteria.

The purpose of the example responses is to illustrate the standards that governed the January 2023 marking session and

that anchor the selection of similar sample responses for subsequent marking sessions in 2023. The sample papers and the
commentaries were used to train markers to apply the scoring criteria consistently and to justify their decisions about scores in
terms of each student’s work and the criteria.

The sample responses included in this document represent a very small sample of successful approaches to the assignments.

Selection and use of example papers

The teachers on the Standards Confirmation Committee for the January 2023 marking session selected the examples of student
responses included here. They also wrote the commentaries that discuss the students’ writing in terms of the scoring criteria
used for marking.

During their preparation for the January 2023 marking session, markers reviewed and validated the standards represented by
these sample responses. Markers then used these sample responses as guidelines for marking the written-response sections of
the January 2023 English Language Arts 30—1 Diploma Examination.

Cautions

1. The commentaries are brief.

The commentaries were written for groups of markers to discuss and apply during the marking session. Although brief, they
provide a model for relating specific examples from student work to the details in a specific scoring criterion.

2. Neither the scoring guide nor the assignments are meant to limit students to a single organizational or
rhetorical approach in completing any diploma examination assignment.

Students must be free to select and organize their materials in a manner that they feel will enable them to best present
their ideas. In fact, part of what is being assessed is the final effectiveness of the content, the form and structure, and the

rhetorical choices that students make.

The student writing in this document illustrate just a few of the many successful organizational and rhetorical strategies in
January 2023.

There is no preferred approach to an assignment except the approach that accomplishes the student’s goal of effectively
communicating their own ideas about the topic.

We advise you not to draw any conclusions about common patterns of approach taken by students.
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The example papers presented in this document must not be used as models for instructional purposes.

Because these papers are illustrations only, and because they are examples of responses to a set topic, students must
be cautioned not to memorize the content of any of these assignments and not to use them when completing classroom
assignments or when writing future diploma examinations.

The approaches taken by students at the standard of excellence, not their words or ideas, are what students should
consider emulating. In fact, it is hoped that the variety of approaches presented here will inspire students to experiment
with diction, syntax, and form and structure as ways of developing an individual voice and engaging the reader in ideas and
forms that the student has considered.

Examination markers and staff at Alberta Education take any possibility of plagiarism or cheating seriously. The
consequences for students are grave.

3. ltis essential that you consider each of these examples of student writing in light of the constraints of the
examination situation.

Under examination conditions, students produce first-draft writing.

4. More information about student performance on the Part A: Written Response can be found in the English Language Arts
301 Information Bulletin.
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English Language Arts 30-1 January 2023 Writing Assignments

January 2023

English Language Arts 30-1

Part A: Written Response

Grade 12 Diploma Examination

Description

Time: 3 hours. This examination was
developed to be completed in 3 hours;
however, you may take up to 6 hours to

complete the examination, should you need it.

Part A: Written Response consists of
two assignments worth 50% of the total
English Language Arts 30—1 Diploma
Examination mark.

Assignment I:
Personal Response to Texts
Value 20% of total examination mark

Assignment I1:

Critical/Analytical Response to
Literary Texts

Value 30% of total examination mark

Recommendation: Plan your time
carefully. Use the initial planning
pages. Time spent in planning will
result in better writing.

* You may use the following print references:
—an English and/or bilingual dictionary
—a thesaurus
—an authorized writing handbook

e Space is provided in your booklet for
planning.

Do not write your name anywhere in this
booklet. Feel free to make corrections and
revisions directly on your written work.
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Instructions

* Complete Assignment I first. The Personal
Response to Texts Assignment is designed
to allow you time to think and reflect upon
the ideas that you may also explore in
Assignment II: Critical/Analytical Response
to Literary Texts. The two assignments are
thematically linked, but are not identical.
Complete both assignments.

e It is your responsibility to print out and
staple all of your final written work to the
designated pages in your booklet. You must
also verify that this has been done correctly.
Page 9 illustrates how to attach your final
work to the booklet.

Additional Instructions for Students Using
Word Processors

* Format your work using an easy-to-read
12-point font, double space, and use headers
and footers as illustrated on page 9.

Additional Instructions for Students Who are
Handwriting

» Use the paper provided by your school
for handwritten work. Note that there is
no paper provided in this booklet for final
written work.

e Use blue or black ink for handwritten work.



Personal Response to Texts

Suggested time: 45 to 60 minutes
Suggested word count range: 600 to 1200 words

Carefully read and consider the texts on pages 1 to 4, and then complete the assignment
that follows.

FOR WHAT BINDS US

There are names for what binds us:
strong forces, weak forces.

Look around, you can see them:

the skin that forms in a half-empty cup,
nails rusting into the places they join,
joints dovetailed on their own weight.
The way things stay so solidly
wherever they’ve been set down—

and gravity, scientists say, i1s weak.

And see how the flesh grows back

across a wound, with a great vehemence,

more strong

than the simple, untested surface before.

There’s a name for it on horses,

when it comes back darker and raised: proud flesh,

as all flesh

is proud of its wounds, wears them
as honors given out after battle,
small triumphs pinned to the chest—

And when two people have loved each other

see how it is like a

scar between their bodies,

stronger, darker, and proud;

how the black cord makes of them a single fabric
that nothing can tear or mend.

Jane Hirshfield

Hirshfield, Jane. “For What Binds Us.” In Of Gravity & Angels. Middletown: Wesleyan University Press, 1988. Reproduced with permission
from Jane Hirshfield.
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In this excerpt from a novel set in a post-apocalyptic future, the narrator, six-year-old
Benjamin Chestnut, is intrigued by his aunt, Sarat Chestnut, who is staying at his parents’
home after spending seven years as a prisoner of war. She recently rescued Ben when he broke
his arm.

from AMERICAN WAR

Often she wandered around the property, walking among the greenhouses. But this was the
first time I’d seen her come near the levee in the daytime. It was as though she was repelled in
some invisible way by the river—not by the sight of it, which was hidden by the seawall, but
by the sound of it, the sound of water moving.

“How’s the arm?” she asked.

“It’s fine,” I replied. “In two weeks it’ll be good as new.”

“It’ll be better than that. Bones that set right grow back stronger.”

It was an amazing thing to hear, and whether it was true or not, instantly I believed it.

I stood up. “Do you wanna see something cool?” I asked.

“Sure.”

“Come on then,” I said. Without thinking I took her hand and led her to a place near the
levee protected by the shade of a hanging willow tree. It was there, in a small pen, that I kept
my pet.

“This is my turtle,” I said, pointing at the mounded, unmoving animal.

She seemed to forget me for a moment. I watched as she knelt down until her face was
almost in the pen, inspecting the yellow, symmetrical markings on the shell.

“He’s real slow,” I said, embarrassed at my pet’s reluctance to even show its head. “Some
days he doesn’t even move at all.”

“She’s a girl,” Sarat said.

I asked her how she knew, but she didn’t answer.

Finally she broke from her trance and stood up. I wiped the dirt from the knees of her
pants.

“Is it true you were in prison?” I asked.

“Yeah.”

“Why?”

“They never told me.”

“How long were you there?”

“Seven years.”

The number was incomprehensible to me; a lifetime.

“What are you gonna do when they get that cast off you?” she asked.

“Play basketball,” I said. For weeks I’d thought about little else. “My team’s in first place,
and if we win the rest of our games, we get to go to the championship in Atlanta. They have a
water park there, got the biggest swimming pool in the whole country.”

“You like swimming?” she asked.

I nodded. “I go twice a week to the pool in Lincolntown. I’d be there today if I didn’t have
the cast.”

“What you doing in a pool in Lincolntown when you got the river right here?”

I laughed. “You can’t swim in the river, silly.”

She looked at me as though I’"d come from some other planet, and then that vague
confusion turned to pity. She walked past me to the levee, shuffling slowly in that way of hers,
the frame hunched and the knees threatening to give.
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Where the seawall passed our backyard, my mother had painted a crude mural, the kind
they have in kindergartens. It was of stick-figure children playing in the field among the apple
trees, a smiling sun watching over them. She had given the children names and sometimes
she’d talk to me about them as though they were real. I never understood why.

Sarat stood by the side of the levee. She was tall enough to see past the wall and through
the willows. She watched the river. It wasn’t until many years later that I understood the
courage she was struggling to summon, the demon she had to bury before she could set foot
once more into the moving water.

She turned to me. “C’mon, then,” she said. “Let’s go swimming.”

Instinctively, I turned to see if my parents were around. Going over the levee was the one
thing I was forbidden to do above all else. Beyond the wall lay death by drowning and death
by disease and all the monsters that populated my mother’s stern warnings. My feet froze to
the soil.

“I can’t swim with my cast on,” I said, but it was not the cast that scared me.

“Yeah, you can,” she said. “C’mon, I won’t let nothing bad happen to you.”

Slowly she climbed down the other side of the levee, and soon she was walking among the
willows to the riverbank. Suddenly the sight of her fading behind the braided leaves filled me
with panic. I imagined she might step into the river and never return, taken by that green snake
to the end of the world. My feet unfroze, a newfound courage took me, and I chased after her.

From atop the levee I saw her walk into the water. She walked barefoot and fully clothed.
I climbed down the wall and ran with my head to the ground, following her footsteps in the
soft riverbank soil.

And then I looked up, and the monster was upon me. For the first time in my life, I was at
the river. Its sound and size astounded me, the banks wild and wide, the speed of the current
readable in the branches and leaves that raced along its surface. I had never seen water move
this way.

She stood waist-high in the river, the water curling around her. I remember the way she
looked in that moment, that violent euphoria barely sheathed behind the lips. The water curled
around her wounded body and as it moved it did not heal her wounds, it cauterized.

She was motionless. I waved at her to come closer to the riverbank, but she seemed not to
see me at all. She was breathing hard, though she had not run. She looked in that moment like
a child, wide-eyed, uncertain. Then it dawned on me: she was afraid.

And then she was gone, fully submerged as though weighted with anvils. When she
surfaced, her baggy shirt held fast to her skin and pins of light glimmered on her shaven head.

“Come here,” she said.

I shook my head. “I’m scared.”

“Good,” she said. “Now you have something you can kill. Come here.”

I faced down the river. Everything I had known of the world suddenly felt very far away.

I saw that beyond the river there was a high wall, lined with razor wire and manned by guards.
And although I wouldn’t be able to articulate what I felt until much later, I knew then that the
bulk of the world was just like this: wild, unvaccinated, malicious. I stepped into the river.

It was only a few footsteps before the soft polished floor fell from beneath my feet, and
I was taken by the current. I screamed, but her hands were quickly on me. She held me afloat
and carried me in further. The sound of water was like a million invisible mouths all
whispering at once. The water was alive; I knew it because the water was moving.

I looked at her then, and I saw a thing I’d never seen before. My aunt was laughing.

Omar El Akkad

Excerpt(s) from AMERICAN WAR: A NOVEL by Omar El Akkad, copyright © 2017 by Omar El Akkad. Used by permission of Alfred A. Knopf, an imprint of the Knopf Doubleday Publishing
Group, a division of Penguin Random House LLC. All rights reserved.

El Akkad, Omar. American War. Copyright © 2017 by Omar El Akkad. Reproduced with permission of the Licensor through PLSclear.
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WORK IN PROGRESS

‘Work in Progress, 2004 © Gilbert Garcin/Courtesy Stephen Bulger Gallery

Gilbert Garcin
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Personal Response to Texts

Suggested time: 45 to 60 minutes
Suggested word count range: 600 to 1200 words

You have been provided with three texts on pages 1 to 4. The speaker in the poem

“For What Binds Us,” by Jane Hirshfield, reflects on the impact of interactions with
others. In the excerpt from Omar El Akkad’s novel American War, the narrator recounts a
unique experience that he shares with his aunt. In the black-and-white photograph

Work in Progress, photographer Gilbert Garcin places himself in the image.

The Assignment
What do these texts suggest to you about the power of recovery in an individual’s

life? Support your idea(s) with reference to one or more of the prompting texts
presented and to your previous knowledge and/or experience.

In your writing, you must
* use a prose form

* connect one or more of the prompting texts provided in this examination to the topic
and to your own ideas and impressions
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Assignment I: Personal Response to Texts

Initial Planning

To which of the provided texts are you responding? What is the connection between the
text(s) and your response?

What idea about the prompting text(s) do you intend to explore and how does it address
the topic?

State your choice of prose form. Choose from prose forms that you have practised in
English Language Arts 30—1. You may respond using a personal, creative, or analytical
perspective. Do NOT use a poetic form.

Use additional paper for planning if required.
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Critical/Analytical Response to Literary Texts

Suggested time: 1'2 to 2 hours
Suggested word count range: 800 to 1600 words

Do not use the texts provided in this booklet for the Critical/ Analytical Response to
Literary Texts Assignment. Choose from short stories, novels, plays, screenplays, poetry,
films, or other literary texts that you have studied in English Language Arts 30—-1. When
considering the works that you have studied, choose a literary text (or texts) that is
meaningful to you and relevant to the following assignment.

The Assignment

Discuss the idea(s) developed by the text creator in your chosen text about the role of
generosity when an individual undergoes the process of recovery.

In your planning and writing, consider the following instructions.

* Carefully consider your controlling idea and how you will create a strong unifying
effect in your response.

* As you develop your ideas, support them with appropriate, relevant, and meaningful
examples from your choice of literary text(s).
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Assignment II: Critical/ Analytical Response to Literary Texts

Initial Planning

You may use this space for your initial planning. This information assists markers in
identifying the text you have chosen to support your ideas. The markers who read your
composition will be very familiar with the literary text you have chosen.

Literary Text and
Text Creator

Note: Write the title of your chosen literary text on the back cover of this examination
booklet.

Personal Reflection on Choice of Literary Text
Suggested time: 10 to 15 minutes

Briefly explore your reasons for selecting the literary text as support for your response.
Markers will consider the information you provide here when considering the
effectiveness of your supporting evidence.
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English Language Arts 30-1 January 2023
Part A: Written Response Standards Confirmation

Background

For all diploma examination scoring sessions, Provincial Assessment Sector staff use a process of standards confirmation to
establish and illustrate expectations for students’ work in relation to the scoring criteria and to ensure scoring consistency within
and between marking sessions. Because there are several diploma examination administrations and scoring sessions each
school year, the standards must remain consistent for each scoring session in the school year and, similarly, from year to year.

Standards for student achievement start with both the demands of the English Language Arts Program of Studies for senior high
school English Language Arts and the interpretation of those demands through learning resources and classroom instruction.
These agreed-upon standards are also exemplified in the kinds of tasks and the degree of independence expected of students.
All these complex applications of standards precede the design, development, and scoring of each diploma examination.

The Standards Confirmation Committee is comprised of experienced teachers from representative regions of the province.
These teachers work with the Provincial Assessment Sector staff responsible for the development, scoring, and results reporting
for each diploma examination. Teacher-members participate over a two-year period and are required to serve as group leaders
or markers during at least one of the subsequent marking sessions.

There are two essential parts to applying standards at the point of examination scoring: the expectations embedded in the
scoring criteria, and the examples of students’ work that illustrate the scoring criteria within each scoring category. The scoring
categories and scoring criteria are available to teachers and students via the English Language Arts 30—1 Information Bulletin.
During each of the January and June marking sessions, example papers selected by members of the Standards Confirmation
Committee are used to train markers. Subsequent to each January marking session, the example papers that received scores of
Satisfactory (S), Proficient (Pf), and Excellent (E) are posted on the Alberta Education website in the documents entitled Examples
of the Standards for Students’ Writing.

During the standards confirmation process,

e the appropriateness of the standards set by the examination in relation to students’ work is confirmed

e student responses that clearly illustrate the standards in the scoring categories and the scoring criteria are selected and are
used when training markers

¢ rationales that explain and support the selection of sample papers in terms of the scoring categories, scoring criteria, and
students’ work are written
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English Language Arts 30-1 January 2023
Examples of Students’ Writing with Teachers’ Commentaries
Assignment I: Personal Response to Texts

Personal Response to Texts Assignment
Example Scored Satisfactory-1 (S)

Permissions not granted to use this response (S-1)
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English Language Arts 30-1 January 2023

Personal Response to Texts Assignment
Example Scored Satisfactory-2 (S)

Assignment I: Personal Response to Texts

Initial Planning

To which of the provided texts are you responding? What is the connection between the
text(s) and your response?
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What idea about the prompting text(s) do you intend to éxplore and how does it address
the topic?
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State your choice of prose form. Choose from prose forms that you have practised in

English Language Arts 30—1. You may respond using a personal, creative, or analytical
perspective. Do NOT use a poetic form.

T v c)/\Oe Siv\o\ ¢ cvec™? P&‘SI;O eo*\\'/?.
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Assignment I: Personal Response to Texts
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The Fall

“My name's Marshall, I hurt myself pretty bad™ Those eight words repeat in my head all the time.
During an outing with my friends I did some stupid stuff, you know trying to look cool so that they would be
impressed. Instead I ended up hurting myself pretty bad in an incident that they decided to call “The Fall” and
those eight words were the first things that were uttered from my mouth when I called for emergency services.
Pretty bad does not even begin to describe how badly I hurt myself, without indulging in what happened I ended
up in the hospital for about 2 weeks and surgery was required.
“MARSHALL. hurry up and get out of bed you're going to be late for school!” Bellowed my mother's voice,
normally I would drive myself but “The Fall” has left me needing to use crutches for a while. I did not really
feel like getting out of bed, this would be my first day back since “The Fall” but since she's driving I cannot
leave her hanging I mean she probably already has a bad reputation because of me and “The Fall” so I do not
need to add onto that by becoming a delinquent who skips school.
“You know Marshall, nobody will care that you hurt yourself, plenty of people do that, I mean maybe not doing
the stunts you did but still nobody will bat an eye.” said my mom
“Yeah well, they don’t exactly have a big I MESSED UP sign like I have with this large cast and these crutches,
everybody mom and I mean everybody will be able to tell I screwed up, that I did something stupid, do you
have any idea what they are going to say when I get there?” I snapped back
“Marshall, how many times do I have to tell you, they wo....” My brain started to drown out whatever my mom
was saying, honestly nothing she could say would make me feel better, I messed up and the whole world will

know that.

We were finally at school, I could just feel the eyes burning the back of my head. I got out of the car as
fast as I could and started heading into school to head to my class. With each bwomp womp of my crutches I

could feel the eyes multiplying, more and more people staring and looking at my mess up, — who knows what

Page 3 of 5
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they could be saying about me, I can’t even imagine — either way their probably rude whispers where drowned
out by the bwomp womp of my crutches as [ moved towards my class.

As I sat down in Mrs. Janes classroom I could only hear the clock ticking,the tap of my classmates foot, the
dripping of precipitation on one of my classmates water bottles, I could hear almost everything except what
people were saying, was this a defense mechanism from my body? Is it trying to stop me from hearing the

horrible comments they have to say or are they truly saying nothing?

“That concludes homeroom, everybody head to your classes except Marshall, you need to stay here.”
Those words from Mrs. Jane broke through this defense mechanism or whatever it is, I knew it, I was going to
be ridiculed, my I messed up sign caught her attention and now another adult’s going to repeat my mom'’s exact
words, words I don’t even remember now because it’s become instinct to drown them out. Mrs. Jane started to
walk towards me.
“I know what your going to say,yes I did something stupid, I should be embarrassed and ashamed and that I’'m
lucky I can still walk and that I'm stupid and dumb and -”
“No Marshall,”she said interrupting me, * I can tell what you're going through right now, you don’t stay a
teacher for |5 years without being able to pick up on obvious signs.”
“So you can tell that everybody thinks I’'m stupid and I should be ashamed of myself?” I retorted
“No Marshall, I mean that’s what you believe, you are embarrassed of your injury that’s easy enough to tell”
“If that all you have to say I’m going to head out™ I said back
“No Marshall! Let me finish, I cannot control how you feel or view yourself but I can provide a bit of
perspective; you hurt yourself doing something stupid — you yourself have recognized that — but that's the step
to recovery,you see this injury you have is a sign of your strength, it shows that you can correct your mistakes,
that you can understand what lead to it and how to avoid it in the future, recovery is powerful and not many get
the chance to, so please Marshall, move past this injury, don’t let it be what stops you, recover and let it be a

sign of your strength, a sign to you and the world.”

Page 4 of 5
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The Ticking of the clock had fallen silent, I could no longer hear the footsteps of fellow classmates outside, as I

got up and went to my first class of the day the bwomp womp of my crutches were no longer as loud as they

used to be.

Page 5 of 5
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English Language Arts 30-1 January 2023|

Personal Response to Texts
Example Paper Rationale Satisfactory-2 (S)

Scoring Criteria

Rationale

Score

Ideas and Impressions (S)

e The student’s exploration of
the topic is generalized.

e Perceptions and/or ideas are
straightforward and relevant.

e Support is adequate and
clarifies the student’s ideas
and impressions.

On the Initial Planning page the student connects the topic to the
poem with the generalized idea that “to recover is beautiful and
strong, and something to be proud of” (1). This idea is integrated
into the response as the narrative begins by referencing Marshall’s
embarrassing fall that resulted from “some stupid stuff” (3) he did
with friends while “trying to look cool” (3). Marshall mentions his
hospital stay “without indulging in what happened” (3), establishing
the straightforward idea that Marshall’s need to recover from
embarrassment is likely more pressing than his need to recover
physically.

The student clarifies the impression that individuals need to
recover from embarrassment through adequate support when
Marshall snaps at his mother saying, “everybody mom and | mean
everybody will be able to tell | screwed up, that | did something stupid,
do you have any idea what they are going to say when | get there?”
(8). This embarrassment is further clarified through the support that
Marshall “could just feel the eyes burning the back of my head” (3)
and that he believes that his body is shielding him “from hearing the
horrible comments” (4) of his classmates when he is at school.

The generalized exploration continues when Marshall rejects Mrs.
Jane’s attempt at a conversation. Her forceful retort “No Marshalll”
(4), and her advice to “recover and let it be a sign of your strength” (4)
adequately support the straightforward and relevant ideas that
“to recover is to be strong and it can be tough to recover” (1), which
were introduced in the Initial Planning.

The student concludes by indicating a shift in Marshall, implying that
he has begun his recovery from embarrassment. This perception is
reinforced through the clarifying support describing how Marshall
“could no longer hear the footsteps of fellow classmates outside” (5)
and how his “crutches were no longer as loud as they used to be”
(5). These details reinforce the student’s relevant and generalized
perception that to recover shows strength.

Satisfactory

S
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Scoring Criteria

Rationale

Presentation (S)

e The voice created by the
student is apparent.

e Stylistic choices are adequate
and the student’s creation of
tone is conventional.

e The unifying and/or aesthetic
effect is appropriately
developed.

The identifiable structure of “Initially” (1), “However” (1), “Consequently”
(1) on the Planning page creates an appropriate unifying effect
that is executed throughout the narrative. Marshall was initially
embarrassed. However, Mrs. Jane gave him advice. Consequently,
Marshall began to recover from his embarrassment. The shift from
Marshall noticing that “With each bwomp womp of my crutches

| could feel the eyes multiplying” (3) to the somewhat diminished
sound in “the bwomp womp of my crutches were no longer as loud”
(5) contribute to the development of an appropriate aesthetic
effect.

The apparent voice of the embarrassed teenage protagonist is
created in statements such as “I did some stupid stuff” (3), “since
she’s driving | cannot leave her hanging” (3) and “l messed up and

the whole world will know that” (3). This voice is maintained through
Marshall’s perception that everyone is talking about him as in “who
knows what they could be saying about me, | can’t even imagine” (3-4)
and his reply to Mrs. Jane in “I know what you’re going to say, yes |
did something stupid, | should be embarrassed and ashamed and that
I'm lucky | can still walk” (4), creating an embarrassed self-conscious-
ness in Marshall’s character. Mrs. Jane’s advice to Marshall that she
“cannot control how you feel or view yourself but | can provide a bit

of perspective” (4), distinguishes her from the emotional Marshall and
indicates her apparent level of care and concern.

The stylistic choice to focus on sounds such as “rude whispers”
(4), “the clock ticking” (4), and “the tap of my classmates foot” (4),
creates a conventional tone. The student’s adequate syntactical
choices and quality and correctness of language as seen in “you
hurt yourself doing something stupid — you yourself have recognized
that — but that’s the step to recovery, you see this injury you have is
a sign of your strength, it shows that you can correct your mistakes,
that you can understand what lead to it and how to avoid it in the
future, recovery is powerful and not many get the chance to, so please
Marshall, move past this injury, don’t let it be what stops you” (4)
reinforce the conventional tone of each character and the narrative
as a whole.

Satisfactory

S
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English Language Arts 30-1 January 2023

Personal Response to Texts Assignment
Example Scored Proficient-1 (Pf)

Carefully read and consider the texts on pages 1 to 4, and then complete the assignment
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Initial Planning

To which of the provided texts are you responding? What is the connection between the
text(s) and your response?

Miy_&ﬂ_ézj Yo Mirshtreld ) _—

What idea about the prompting text(s) do you intend to explore and how does it address
the topic?

Hfﬁf}’l-mk thol o ‘{ 1774] ‘VM&&‘/ L&AWG e /“""‘-‘«A wp

"f&%_
lad, I thenabh  ang fM&&?M!‘/_

State your choice of prose form. Choose from prose forms that you have practised in
English Language Arts 30-1. You may respond using a personal, creative, or analytical
perspective. Do NOT use a poetic form.

Arm9 /"'C’V’
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Assignment |

The poem “For What Binds Us” written by Jane Hirshfield argues there is much to
embrace when faced with the tribulation of heartbreak as the universal experience of pain is

ultimately unavoidable, and that it is the healing process that brings to light the beauty in life.

The poem begins by describing the forces present between humans, claiming forces can
be “weak” or “strong,” and as seen throughout the poem, the force Hirshfield is referring to is
love. By describing “the skin that forms in a half-empty cup” and “nails rusting,” a metaphor is
created as love is often stressed to be to a slow and gradual process. It takes effort for partners
to understand each other, make compromises with each other, and built trust between one
another. This is a process that cannot be rushed. Imagine building a romantic relationship
half-heartedly. Alongside, by mentioning a “half-empty cup,” the author begins to present the

idea of love causing negativity as this phrase brings to mind the well known question:

“Is the glass half empty or half full?”

And as seen by Hirshfield’s diction— “half-empty”—Ilove in this current case is to be viewed in a
negative light. People can develop this pessimistic mindset when it comes to love because love
can result in heartbreak. When individuals put in the time and energy to make a relationship
work, one can feel hopeless when it doesn’t. This idea is further reinforced in the line, “gravity
is weak,” after describing nails being a means of connection. No matter how “dovetailed,”
“solid,” or “set” a relationship can feel, heartbreak can make one believe love was never truly
there. As the first stanza comes to an end, the chosen punctuation allows the reader to
ruminate on the idea of finality as the period brings this idea to a full stop, just as what

heartbreak would do to an individual. The pain is harsh, abrupt, and lasting.

But as the poem progresses the reader is given the notion of healing after the heartache
takes place. Hirshfield states, “flesh grows back across a wound, with a great vehemence.”
Diction is significant in this statement as the author directly communicates how powerful the
act of recovery can be; it brings about energy, passion, and resilience. This idea is further
reinforced as people’s past selves are described to be “untested surface[s],” illustrating the

knowledge brought by experiencing and feeling one’s agony. No matter how “dark” the process
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can be, individuals are able to celebrate the lessons they learn from emotional adversity. By
including imagery of horses, the reader is alternatively able to associate this combination of
words with a dark horse, or in other words, an unexpected champion. It is the route of recovery
that brings triumph into our lives as these lessons of resilience can only be learned through

experience.

To introduce the latter end of the poem, enjambment is intentionally used to create
flow for the reader, further reinforcing the altruistic notion of embracing heartbreak. To end a
relationship is not to end of one’s life. Life can go on. And through the repetition of “wounds”
and “darkness” being something to be proud of, Hirshfield is able to stress her point that the

universal trials of pain are to be celebrated.

As the reader reaches the bottom of the poem, it is worth mentioning the use of words

each beginning with the letter s at the beginning of the final few lines of the poem:

” i

“see,” “scar,” and “stronger”

It can be implied that Hirshfield is once again, emphasizing the notion of seeing the beauty that

can lie in the pain, or in other words, seeing scars as an indication of strength.

Finally, the phrase, “black cord,” metaphorically represents the common thread found in
every human life, no matter how unique each may be—all humans share the knowledge of
what it is like to feel pain, whether it be abandonment, betrayal, or catastrophe. It is what
makes us into a “single fabric that nothing can tear or mend,” signifying that the resilience
brought by and recovery is what has kept the human race alive all of these years—it is “What

Binds Us.”

Through the inclusion of metaphorical and poetic devices, Jane Hirshfield illuminates
the value of experiencing one’s pain, misery, and sorrow, and that is not enough to only feel the
pain and push it all away. The acknowledgment and honouring of one’s hardships are what

allow us to return to our sense of self, but in a smarter and sharper light.

Page 5 of 5
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English Language Arts 30-1 January 2023

Personal Response to Texts
Example Paper Rationale Proficient-1 (Pf)

Scoring Criteria Rationale Score
Ideas and Impressions (Pf)
e The student’s exploration of On the Planning page the student initiates a purposeful exploration
the topic is purposeful. of the topic by considering “All humans can relate/share pain—
universal/inevitable” (3) and “the reason it is so important to heal/
e Perceptions and/or ideas are recover/learn” (3). In the response, the student develops these
thoughtful and considered initial reflections through the considered idea that “The poem ‘For
What Binds Us’ written by Jane Hirshfield argues there is much to
e Support is specific and embrace when faced with the tribulation of heartbreak as the universal
strengthens the student’s experience of pain is ultimately unavoidable, and that it is the healing
ideas and impressions process that brings to light the beauty in life” (4).
The student purposefully analyzes poetic devices from the
prompting text and synthesizes those with a thoughtful interpretation
of the topic, offering a purposeful exploration of the considered Proficient

perception that “It is the route of recovery that brings triumph into
our lives as these lessons of resilience can only be learned through
experience” (5). The student’s thoughtful analysis of “the final few
lines of the poem” (5) lead to the conclusion that “It can be implied
that Hirshfield is once again, emphasizing the notion of seeing the
beauty that can lie in the pain, or in other words, seeing scars as an
indication of strength” (5), and that “the universal trials of pain are to
be celebrated” (5).

Specific support strengthens the student’s ideas about the
power of recovery as in “This idea is further reinforced as people’s
past selves are described to be ‘untested surfacels], illustrating the
knowledge brought by experiencing and feeling one’s agony” (4)

and “Finally, the phrase, ‘black cord,” metaphorically represents the
common thread found in every human life, no matter how unique each
may be—all humans share the knowledge of what it is like to feel pain,
whether it be abandonment, betrayal, or catastrophe” (5).

Pf
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Scoring Criteria Rationale Score
Presentation (Pf)
e The voice created by the The student’s annotations (1) are reinforced on the Initial Planning
student is distinct. page where the student identifies the idea that “Heartbreak should
be embraced because the journey of recovery leads to strength and
e Stylistic choices are specific knowledge that can only be gained through experience” (2). This
and the student’s creation of initiates a unifying effect, which the student establishes in the
tone is competent. opening paragraph, stating “it is the healing process that brings to
light the beauty in life” (4).
* The unifying and/or aesthetic o ) ) .
effect is capably developed. This idea is capably developed through a methodical and sequential
analysis of the poem. The student notes that in the first stanza, “the
author begins to present the idea of love causing negativity” (4) and
that the second stanza explores how “as the poem progresses
the reader is given the notion of healing after the heartache takes
place” (4). The student continues to capably unify the discussion
through the third stanza, showing how in “the latter end of the poem,
enjambment is intentionally used to create flow for the reader, further
reinforcing the altruistic notion of embracing heartbreak” (5) before
Proficient

synthesizing the details in the final stanza to capably develop the
idea that the poem “illuminates the value of experiencing one’s pain,
misery, and sorrow, and that is not enough to only feel the pain and
push it all away” (5).

The student complements this analytic response with a distinctly
contemplative voice, as in “Imagine building a romantic relationship
half-heartedly” (4), “As the first stanza comes to an end, the chosen
punctuation allows the reader to ruminate on the idea of finality as the
period brings this idea to a full stop, just as what heartbreak would
do to an individual” (4), and “The acknowledgment and honouring of
one’s hardships are what allow us to return to our sense of self, but in
a smarter and sharper light” (5).

Specific stylistic choices are represented through considered
diction as in “No matter how ‘dovetailed,” ‘solid,” or ‘set’ a relationship
can feel, heartbreak can make one believe love was never truly there”
(4) and through effective syntax such as “It takes effort for partners

to understand each other, make compromises with each other, and
built trust between one another” (4) and “To end a relationship is not to
end one’s life. Life can go on.” (5), which contribute to the creation of a
competent tone.

Pf
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English Language Arts 30-1 January 2023

Personal Response to Texts Assignment
Example Scored Proficient-2 (Pf)

Initial Planning

To which of the provided texts are you responding? What is the connection between the
text(s) and your response?
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What idea about the prompting text(s) do you intend to explore and how does it address
the topic?
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State your choice of prose form. Choose from
English Language Arts 30-1. You may res
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Her Recovery
January 5, 2010
Dear.. Dear Diary?...
I've always found it quite ridiculous to write about these silly little feelings, but I've
decided | want to keep track of my progress and how I've been managing. It's
been suggested that | use certain tools in an attempt to take control of my life. My
first tool is you, this journal. By taking back control, you take back the power a

situation has on you, and there’s something oddly poetic about that.

The woman flips the page before she continues, taking just a second to slightly
cringe at herself before saying “trust the process.” She continues to write.

I've always wondered what it would take to bind me back together. What type of
forces would be needed knowing that | feel like the epitome of the broken glass
shards that lace the floor when | drop a plate. When someone asks “how do you
see the cup?” I'd always swing the juice a little before | declared ‘half-empty.” It's
funny really, being so inherently negative, but | can’t help it. Today of all days |
feel like a failure, my constant altempts in success have fleeted and | am starring
soullessly into a journal as if it'll remedy my issues. | feel an itch crawl on m y

back and enter my wounds. | want to feel better, | want to feel.

She pauses. She takes a second to laugh at herself, “Gosh, I'm dramatic” is all

she can say before she feels a tear dance underneath her eye. “I'm hopeless”

she says aloud.
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I'm hopeless.

She finishes the line before leaving the rest of the page half-empty.

February 5, 2010

Dear.. Diary?

Sorry, it's been a while, everything still sucks, spoiler alert.

She laughs.

I think | feel slightly better, I've been attempting to mend my relationships with
everyone and | feel a little optimistic. But we’re not out of the woods yet, it’s
difficult, I'm still hurt. | feel like I'm walking on eggshells, everyone seems fine
and then you step on a crack and you break you mom’s back, you know? It's
okay though, this time | won't let it get to me, the wound she normally creates
aren't getting to me anymore. She can say whatever she wants, it’s not getting to
me. And then you can see how the flesh grows back across it's wound. It's like it

was never there.

‘I feel like I'm lying to myself in my own journey” she says as her eyebrows
furrow. He laughs, “I don't think it's a bad thing to be falsely positive in that
journal, maybe you can manifest the feelings you hoped you would be having.”
She smiles to herself, it was oddly comforting that he could say such sweet
somethings like they were nothing. She closes the book and decides to spend

the day being productive instead. As she closes the cover, she smiles at her
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realization that she wants to be productive. That hasn't happened for some time,

she can feel progress course through her veins.

March 5, 2010

Dear...... Diary,

Long time, no see.. Guess what! Everything has been a little better lately, | feel
like I'm finally getting out of my slump and I'm just the tinniest bit excited for
myself. Therapy is going alright, more than alright. And | finally had the courage
to walk away from my family and their situations, | grew a back bone! Perhaps it's
getting better. I'm slightly stressed for what's to come, but that's a problem | will

face when | face it.

April 5, 2010

Today | leamned that it's important to trust the progress and still acknowledge
your pain as a sign of healing. Our flesh is proud of all its wounds and they serve
as little honors and medals when we finally overcome them. | mean that's a little
too positive of a way to go about the complicated feelings of pain, but it's one
way to somewhat recover and grow from them, right? I'm content right now, my
relationships are maturing and I can feel them mending. It’s been exciting lately,
he proposed and I'm expected to get married. This is Joyous. I'm in a good spot
and I'm getting married? That's plenty progress for me. You know what, keeping

track of these dates aren’t as ridiculous as I've thought, there’s power in
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physically seeing difference of January me and me now. | don’t think I'd believe
myself if someone told me I'd be here. But | am, | am content.

She smiles. This time there’s a hint of genuineness behind it. She doesn't feel as
ridiculous or hopeless as before, she feels content, she said it herself and you

read it yourself.

May 10, 2010

Dear Diary,

I think | can proudly and confidently say that | feel better now. Of course, I'll
always have a slight flesh of sadness creep around my thoughts, but it's a normal
amount this time. It isn t unbearable. My life feels stable and that in itself is
powerful. Am | repeating myself? | feel as if | am, but it's okay, you’re getting the

point. | feel stronger! There, | wrote that out confidently.

She laughs to herself, free of embarrassment. She flips through the pages before
attempting to conclude this one. She flips to January and instead of frowning, she
smiles once again. Softly caressing her hand on the pages painted with woe, she
reflects on how much better she is. “It seems like nothing because there’s so few
pages, but it's impact is a lot.” Her husband lifts his head up from his book
acknowledging her words. She doesn’t continue but they both know how happy

she is right now.

I don’t think | could have done this without his support though.
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She looks up at her husband quickly before returning back to the page.

I think when two people have loved each other you can see how the scars fade
and the wounds heal. | think love conquers all. Sorry, these thoughts are all over
the place but | think that's okay. They reflect me, they reflect my growth. It was
messy but there’s something liberating about feeling the power you have over
yourself when recovering. It’s crucial to being able to fill your wounds.

He briefly interrupts her philosophy, “want the rest of my drink, it's almost done”,
She looks at him confused, “What do you mean, there’s still a lot, it's half-full.”

She closes her book and proceeds to take the glass and seal a sip.
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English Language Arts 30-1 January 2023

Personal Response to Texts
Example Paper Rationale Proficient-2 (Pf)

Scoring Criteria Rationale Score
Ideas and Impressions (Pf)
¢ The voice created by the The student’s Initial Planning identifies “the bond between healing
student is distinct. yourself and your relationships” (1) and how “physical recall of our
struggles” (1) can help a character heal. These perceptions are
e Stylistic choices are specific explored in a purposeful manner through a layered conversation
and the student’s creation of between diary entries and the diary writer’s context.
tone is competent.
The student purposefully parallels the diary exploring the woman’s
e The unifying and/or aesthetic journey to recover from her family “situation” (3) with a narrative that
effect is capably developed. reveals the woman’s acceptance of herself. The response opens
with the considered assertion that the writer always “found it quite
ridiculous to write about these silly little feelings” (3) but that she is
using the diary as a “tool” (3) to help her “take control of” (3) her life.
Narrative details thoughtfully support the woman’s discomfort as
she pauses to “slightly cringe at herself” (3). The woman writes further
about her perceived “inherently negative” (3) personality and criticizes
herself as being “dramatic” (3) and “hopeless” (3), strengthening the
impression of her feelings of failure.
Pursuant diary entries maintain a purposeful exploration of Proficient

the topic revealing the woman’s growth. In February, “everything
still sucks” (4) but she also “feels a little optimistic” (4) as she
attempts to “mend my relationships with everyone” (4). As a resullt

of developing “the courage to walk away from my family” (5), her
remaining “relationships are maturing” (5). The impact of these
events is supported with specific comments about her state of
being, moving from feeling “slightly better” (4), to being “the tinniest
bit excited” (5), and eventually feeling “better now” (6). The entries
culminate in the thoughtful reflection that “these thoughts are all
over the place but | think that’s okay. They reflect me, they reflect my
growth. It was messy but there’s something liberating about feeling
the power you have over yourself when recovering.” (7) These details
strengthen the student’s considered idea that seeing evidence of
growth can, itself, be empowering.

The thoughtful exploration of recovery is also purposefully
developed in the narration as the woman moves from self-criticism
to self-acceptance. Specific details about how she spends “the day
being productive” (4) and talks to her partner about her writing, how
she smiles with “a hint of genuineness behind it” (6) and eventually
“laughs to herself, free of embarrassment” (6) support this gradual
shift.

Pf
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Scoring Criteria

Rationale

Score

Presentation (Pf)

e The voice created by the
student is distinct.

e Stylistic choices are specific
and the student’s creation of
tone is competent.

¢ The unifying and/or aesthetic
effect is capably developed.

Through a series of italicized diary entries and plain text third person
narrative, the student capably develops an effective aesthetic
effect with clear transitions and distinct voice shifts. The student
competently maintains control of the aesthetic effect throughout
the response, as seen in January when “The woman flips the page
before she continues” (3) and in May when she “laughs to herself” (6),
interacts briefly with her husband, and then returns to her diary and
notes, “/ don’t think | could have done this without his support though”
(©6).

The student’s specific symbolic choices to plot the narrative over
five months is made clear in the Planning, charted out from “SAD
hopeless” (2) in January to “growth rebirth” (2) in May and to write

the entries on the fifth of each month, “half of 10” (2) to represent
“recovering” (2). The narrative from May 10th breaks this pattern when
the glass is “full” (2) and the character identifies as feeling “recovered”
(2). The symbolism adds a layer of complexity and consideration to
the response and help to unify the response.

The student competently reveals the woman'’s increased confidence
through the evolution of the diary salutations, beginning with the
uncertain “Dear...Dear Diary?”(3), and eventually becoming a
confident “Dear Diary” (6). The woman'’s shifts in tone are competently
carried out through the entries, seeming glib in “everything still sucks,
spoiler alert” (4), pragmatic in “that’s a little too positive of a way to

go about the complicated feelings of pain” (4), and self-aware in “/
don’t think I'd believe myself if someone told me I'd be here”(6). These
distinct shifts capably enhance the development of the woman’s
recovery as she moves through evolving contexts.

Proficient

Pf
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English Language Arts 30-1 January 2023

Personal Response to Texts Assignment
Example Scored Excellent-1 (E)

Initial Planning

To which of the provided texts are you responding? What is the connection between the
text(s) and your response?

\Wack In P(oO\QSS\; Gilbect Ceccin
_ A\J’C\.Sé'é Clgu Qﬁwd\) \Kbnss /“*"(on,‘! pw( ac ‘k ‘U-ﬁ\}" (“"‘S\'(L‘l‘ug
] S\"««ﬁcc 2\ €’ 3

e,

What idea about the prompting text(s) do you intend to explore and how does it address
the topic?

— ‘(V\g‘l F(O‘"\ ng\' \Tqmnc\s Q\ugs <ra \'h& VQL—»FM)’

@a({ e C“’\S\'ﬂ.d’ G A, Y\'rcch.f 21

- QLWc.(L:J\ — Pow«'——? mhnw¥ "\W‘ﬁ\\o ‘Y ',LWH\‘J

State your choice of prose form. Choose from prose forms that you have practised in
English Language Arts 30-1. You may respond using a personal, creative, or analytical
perspective. Do NOT use a poetic form.

- GV\QIU{L&' -~ E@(Sem Q‘ \An L)r‘l é
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On Trauma, Atom Bombs, and the Power of Murals

Trauma is a lot like an atomic bomb. Most obviously in the sense that it is explosive, yes, but also because
it's the shock-waves that are most likely to kill you. Far enough outside the blast zone, safe from the initial
rupture, you can watch the bomb explode on the horizon. It will light up the sky with a violent orange and
be, for a minute or an hour, the one and only thing you can see. Then the shockwaves will come. The after-
image of the apocalypse, the violence that will rip your skin off and tear your house apart until all you've
got left are bones and bricks. You cannot, truly, escape it. You can only relearn how to live in its wake. That
will be the worst of it, the after, because that is the time when you have nothing to do but die or rebuild. It
will be the hardest thing you've ever done, sure. Even so, it will be worth it. Recovering from trauma can
give a person the power to construct a new, stronger self. Brick by brick, bone by bone. Rebuilding will

give you the strength to live again.

The black-and-white photograph "Work in Progress" by Gilbert Garcin showcases how recovery gives one
the power to construct this new, stronger self. In the photo, Garcin sits in the foreground, hunched on top of
a pile of loose, broken bricks. His posture is slouched and defeated, and his small size creates a feeling of
overall powerlessness. This small version of Garcin is likely representative of an individual after trauma.
The wrecked bricks showcase what it is like to live in trauma's wake, while Garcin's hunched and small
form showcases the lack of strength trauma makes one feel. However, behind Garcin exists a large, partially
constructed mural of his own face, smiling slightly. Where the small Garcin embodies powerlessness, this
mural seems to embody strength. This partially-constructed Garcin is very likely representative of a self that
is undergoing the process of recovery. This is clearly shown in his construction: he appears to be made up
of the same broken bricks the traumatized Garcin sits upon. Overall, this creates the impression that Garcin,
who has undergone some sort of trauma in his life, is now building himself back up "brick by brick",

creating a new, stronger version of himself. Additionally, this "new self" is a much more significant
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presence in the minds of others. By making the mural the focal point of the image, Garcin ensures that the
viewer's first impression of him is as someone strong. He stares into the camera, making eye contact with
the viewer, further emphasizing a sense of confidence and a readiness to face the world. Additionally, a
smaller, third figure stands to the right of the image, looking up at the mural of Garcin. They seem oblivious
to the existence of the fractured, small Garcin, and look primarily up at the image of himself he is
constructing. Through this, Garcin not only demonstrates that recovery gives one a stronger internal
identity, but a stronger external identity as well. There is no sense that he is hiding his trauma from the
world, as the seams between the bricks in the mural are clearly visible, but rather that he is intentionally
presenting his strength to himself and to others. Overall, "Work in Progress" displays the relevance of
recovery when it comes to a person's strength: it is a driving force, with the power to make an individual

stronger than their trauma has ever made them feel.

As with many others, the themes Garcin presents ring true for me as well. A very significant force in my life
has been the genocide experienced by my family. Though it happened to my grandmother long before I was
born, the trauma it brought shattered our sense of identity for generations. There are habits I have that echo
her own, fears that exist as a pure and horrid extension of what happened to her and her sisters and her
cousins. For years, I have made myself as small as possible to hide from them. Smallness is a family
strategy in the wake of something like genocide; we've never had the ability to get big and proud about who
we are, because to be big is to be visible and to be visible is to be dead. Instead, this terror is back-breaking.
It bends us over into thick knots of skin and flesh and bone, so convoluted we barely feel human in our
feeble attempts to be seen as such. I have never had the ability to be proud of who I am. My family has
never had the power to recover from what we went through. As a teenager, I spent nearly every waking
moment staring at the shattered bricks of us left behind, trying to make sense of what they could have been
before everything went wrong. Maybe they formed a mural, strong and proud and glued together by
tradition unfamiliar to me. Yet I could only loosely imagine, lacking the ability to fathom the image those
bricks may have made up. I did not know the words for it. I knew nothing of myself except for this trauma;

nothing of my identity except the broken pieces left behind. It isn't a fun way to live. There is no joy in
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feeling small all the time. Initially by coincidence, and eventually with purpose, I too began to construct a
stronger self. I had to; without recovery, this powerlessness would be permanent, and I would forever be

stuck with nothing but a pile of shattered bricks.

It began with language. For months, I could not listen to our old language without shivering all over. It
brought me an elation [ had never felt before, and suddenly I had the strength to pick up a single brick and
slot it in an empty place on the wall. All that power, brought from one line of a song I had heard just by
coincidence and never stopped listening to. Standing back to look at my barren mural, things began to seem
different. This language, one I'd always seen as dangerous, now appéared beautiful. It appeared joyous, and
instead of associating it with gunshots, I could now associate it with happy goosebumps all up and down
my arms. My recovery carried on from there, and my mural only grew. I picked up brick after brick, slotted
it in places I could now understand, learned about myself on purpose and without fear and began to
understand that despite all the anguish, there was beauty inside of me. Today, when someone says the name
of the people I'm learning to call my own, my mind does not go right to our darkest moments. It does not
stray to the bullets and the graves and the running and the bending-backwards. Instead, I am able to smile. I
am able to stand up a little straighter to make room for the warm glow in my gut, for the pride I'm learning
to have. Recovery has brought me a strength I never, ever thought could exist. Through it, I've built up a
new identity: one defined by survival instead of trauma. My mural isn't complete yet, and I still have a lot
left to learn. However, when I stand back and look at where I've gotten so far, I feel so much more powerful
than I could have ever felt before. It gives me hope that one day, some day, far off in the future, I'll
understand the completed picture I've built. I'll stare at it and it will stare back at me, and it will embrace me

and finally bring me home.

How long ago did the bomb go off? Has it been a minute? An hour? A handful of years? How is your mural
going? I truly do hope it's going well. I'm sure when you finish it, it will be just as beautiful as my own.
Recovery is not easy. It has never been easy to sift through kicked-up dust and pick up bricks you may not
truly understand. It has never been easy, but it has always been worth it Recovering from past traumas can

give a person the power they need to build a new, stronger version of themselves. Wherever you are on your
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journey, whether it be sitting on the bricks or putting the last one in place or watching the sky flare orange,

you have that power too. It is waiting for you, wherever you are. Recovery and power will call your name.
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English Language Arts 30-1 January 2023

Personal Response to Texts
Example Paper Rationale Excellent-1 (E)

Scoring Criteria Rationale Score

Ideas and Impressions (E)

e The student’s exploration of On the Initial Planning page, the student introduces the discerning
the topic is insightful. idea that “recovering from past traumas gives one the newfound

power to construct a new, stronger self” (1). With this premise, the

e Perceptions and/or ideas are student insightfully explores the topic through an analysis of the
confident and discerning. photograph as a metaphor for the process of rebuilding identity after

trauma. The student points to “Garcin’s hunched and small form”

e Support is precise and aptly (2) as an image of “the lack of strength trauma makes one feel” (2).
reinforces the student’s ideas This weakness is reinforced with precise support as in “His posture
and impressions. is slouched and defeated, and his small size creates a feeling of

overall powerlessness” (2). In contrast, the large mural of a partially
rebuilt Garcin “smiling slightly” (2) suggests “strength” (2) and is
“representative of a self that is undergoing the process of recovery”
(2). This idea of deliberate recovery is aptly reinforced with precise
support as in “now building himself back up ‘brick by brick™ and
“He stares into the camera, making eye contact” (3). The student’s
precise focus on the “third figure” (3), who looks primarily at the mural
of Garcin, aptly reinforces the student’s confident perception that
“Garcin not only demonstrates that recovery gives one a stronger
Excellent

internal identity, but a stronger external identity as well” (3). The
student’s discerning perception that “There is no sense that he is
hiding his trauma from the world, as the seams between the bricks in
the mural are clearly visible” (3) leads to the confident idea that “he is
intentionally presenting his strength to himself and to others” (3).

The student shifts to an insightful and personal exploration of
the topic by focusing on the family history of genocidal trauma that
“shattered our sense of identity for generations” (3). The student
confidently and movingly parallels Garcin’s “hunched and small
form” (2) to the family’s strategy to be “as small as possible” (3)
because, in generations past, “to be big is to be visible and to be
visible is to be dead” (3). Echoing the imagery of the photograph, the
student discerningly notes that they knew “nothing of my identity
except for the broken pieces left behind” (3). The student’s recovery,
though, comes from hearing a song in their own language, and “This
language, one I'd always seen as dangerous, now appeared beautifu
(@), bringing the student to “an elation | had never felt before” (4). This
elation, in turn, leads to the student’s reconstruction and reclaiming
of “the people I'm learning to call my own” (4). The student concludes
confidently: “Recovery has brought me a strength | never, ever
thought could exist” (4) and “I've built up a new identity: one defined
by survival instead of trauma” (4).

|n

E
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Scoring Criteria Rationale Score

Presentation (E)

e The voice created by the The personal and reflective voice created by the student is
student is convincing. convincing and successfully maintains an artistic balance, pivoting

from direct second person addresses such as, “You cannot,

e Stylistic choices are precise truly, escape it. You can only relearn how to live in its wake” (2), to
and the student’s creation of the analytical tone of “The black-and-white photograph ‘Work in
tone is adept. Progress’ by Gilbert Garcin showcases how recovery gives one the

power to construct this new, stronger self” (2), and concluding with
¢ The unifying and/or aesthetic the self-aware narration of “I have never had the ability to be proud
effect is skillfully developed. of who I am” (3). The student’s use of precise stylistic choices

in deliberate fragments such as “Brick by brick, bone by bone” (2),
qualifying statements such as “Initially by coincidence, and eventually
with purpose, | too began to construct a stronger self” (4), and parallel
structures such as “Instead, | am able to smile. | am able to stand up
a little straighter to make room for the warm glow in my gut, for the
pride I'm learning to have” (4) contribute to an adept creation of a Excellent
controlled tone.

The student’s skillfully constructed and developed unifying effect E
can be seen in the metaphor of an atomic bomb with the emphasis
placed on the resulting “shock-waves that are most likely to kill you”
(2), which are, in turn, equated to the impact of trauma—for the
student, generational trauma—and the ongoing rebuilding of identity
“Brick by brick” (2), representing strength and recovery. The student
skillfully juxtaposes Garcin’s building of his mural, in “This is clearly
shown in his construction: he appears to be made up of the same
broken bricks the traumatized Garcin sits upon” (2) with the student’s
own mural “I picked up brick by brick, slotted it in places | could now
understand, learned about myself on purpose and without fear” (4).
The unifying effect is brought to a skillfully developed finish in
the student’s direct address to the reader: “Wherever you are on your
journey, whether it be sitting on the bricks or putting the last one in
place or watching the sky flare orange, you have that power too. It is
waiting for you, wherever you are. Recovery and power will call your
name” (4-5).
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English Language Arts 30-1 January 2023

Personal Response to Texts Assignment
Example Scored Excellent-2 (E)

Initial Planning

To which of the provided texts are you responding? What is the connection between the
text(s) and your response?
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What idea about the prompting text(s) do you intend to explore and how does it address
the topic?
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English Language Arts 30-1. You may respond using a personal, creative, or analytical ot oM, Lt
perspective. Do NOT use a poetic form. in
recovery

Vg
;,reaf; vé

Page 1 of 5

- . Lo 45
English Language Arts 30-1 Examples of the Standards for Students’ Writing | Alberta Education, Provincial Assessment



Planning
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Powerless

My hands burn. Dust collects under my fingernails as I lift another block up from the
sand. Sweat beads on the back of my neck. My lungs twist with dry air, each breath coming out
as shallow pants from my cracked lips. It’s hard work, you know. Building up someone else’s
broken-down life, block by block, memory by memory, choice by choice---it doesn’t happen
overnight. But I’'m sure you know that by now.

I pick up another piece---this one’s a choice. ‘Give up’ or ‘work for a promotion?’ Wow, 1
wonder. I slide ‘work for a promotion’ into an empty slot on the building with a sigh, muscles
searing with the effort. I glance over at you. It’s a pitiful sight, really---you sitting there, head in
hands that don’t know the effort of actually trying. Don’t get me wrong, I get it. I do. Your life
fell apart, opportunities crumbling before your eyes, leaving nothing but swirling dust and
choking desperation behind. That’s when you called me, voice slurring from the beer you just
drank as a distraction. I started helping you then. And I kept helping, even when you decided to
sit back down on old memories, feet sinking into the gray sand of missed chances. I gave you
space. I began building your life back up again, from meeting new acquaintances to reconnecting
with old friends. I got you a job offer. You never even went to the interview, though, because you
were too busy dusting sand off of the old memory of a handshake and the promise of a handsome
salary.

1 know you loved your old job,’ 1 had said. ‘It was stupid for them to let you go, it really
was. But you can t mope around all day.’

You had replied by mourning over another memory.
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So I kept going for you. My hands were red and raw from the jagged edges of what was
left of your life, so I polished them smooth with promises and motivation. My speeches were
pretty good, weren’t they? I even got myself excited for this. We had so much freedom. You had
so much freedom. It’s a powerful feeling when you hold endless possibilities in your hands, your
life becoming a blank canvas to decorate however you please. The power of recovery is strong,
said---if only you believed me. I told you to think of it like a new start. But the days slipped by
like sand slipping through fingertips, and you were sitting with pieces of your old life more and
more.

I’'m almost done here, but even now you can’t bring yourself to raise your head and see
my work or the power it holds. It’s a mosaic of new memories and fresh starts, of flourishing
colours and happiness. Well, it almost is. There are cracks running down it like veins, the sand
foundation rickety and unstable. One soft wind and it could all come crashing down. I’'m not
taking any blame for that, though. I'm too exhausted from all of it. | wipe the sweat off my
forehead and watch as the structure of your life sways ever so slightly. One glance and I can tell
you either don’t care or haven't noticed. I need to add more blocks to make it more stable, but
you’ve been sitting on the rest of your life’s potential for a while now. You have absolutely no
power this way. Your feet are almost covered by sand. Nothing and no one can convince you to
stand back up to get your life together but yourself. It has to be you, but from the looks of it,
you’re going to sit here until you turn to stone.

A breeze comes, gentle on my sore back and bruised palms, and the life I built for you
sways again. There’s still an empty chunk that I can’t fill for you. I can’t be the one to cement

everything together with passion and power and pride. It’s not my life, is it? You have to be the
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one to do that. You’re never going to know the power recovery holds if you never look up and
see the sprawling mosaic I have built for you. You have to take back your own power, or else this

new life of yours will forever stay a work in progress.

Page 5 of 5

English Language Arts 30-1 Examples of the Standards for Students’ Writing | Alberta Education, Provincial Assessment 49



English Language Arts 30-1 January 2023

Personal Response to Texts
Example Paper Rationale Excellent-2 (E)

Scoring Criteria Rationale Score
Ideas and Impressions (E)
e The student’s exploration of In the Initial Planning, the student offers the discerning idea that “no
the topic is insightful. one but yourself can fully build your own life up again” (1) and “Allowing
someone to pick up the pieces of a life that is not their own will not be
e Perceptions and/or ideas are solid” (1). Thus, the student explores the topic insightfully through
confident and discerning. the actions and thoughts of a person attempting to help a friend
rebuild his life. The student provides with confidence the narrator’s
¢ Support is precise and aptly empathetic and generous motive: “| get it. | do. Your life fell apart,
reinforces the student’s ideas opportunities crumbling before your eyes, leaving nothing but swirling
and impressions. dust and choking desperation behind” (3).
The student offers precise support through the extended metaphor
of hands that aptly reinforces the arduous work of the narrator:
“My hands burn. Dust collects under my fingernails” (3), “My hands
were red and raw” (4), and “It’s a powerful feeling when you hold
endless possibilities in your hands” (4). The student also confidently
defines the allegorical bricks in various ways: “It's hard work, you
know. Building up someone else’s broken-down life, block by block,
memory by memory, choice by choice” (3). The interesting journey Excellent

in this response is not, as it turns out, the powerful recovery of the
man “sitting there, head in hands” (3), but rather the discerning
recognition of the narrator that her efforts, as persistent and eloquent
as they may be, are futile.

The student’s perceptions about recovery are aptly reinforced
through the details provided in the narrator’s reflections. She notices
first the melancholic inertia of her friend in the precise details of

“feet sinking into the gray sand of missed chances” (3) and “too busy
dusting sand off of the old memory” (3). For a time, it seems that the
narrator may be successful in, “I polished them smooth with promises
and motivations. My speeches were pretty good, weren’t they?” (4).
This confidence abates, however, as the narrator senses an end to her
efforts as in “I'm almost done here” (4), but she aptly sees, despite all
the “fresh starts, of flourishing colours and happiness” (4), there “are
cracks running down it like veins” (4) and “it could all come crashing
down” (4). The narrator realizes that only her friend can provide the
mortar to hold the bricks of his life in place, a confident and subtle
perception. The narrator wearily arrives at the discerning truth:

“l can’t be the one to cement everything together” (4). If her friend
never looks up and never takes back his “own power” (5), he will never
“know the power recovery holds” (5).

E
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Scoring Criteria

Rationale

Score

Presentation (E)

e The voice created by the
student is convincing.

e Stylistic choices are precise
and the student’s creation of
tone is adept.

e The unifying and/or aesthetic
effect is skillfully developed.

The voice created by the student is convincing, beginning with
the opening exhausted tone of the narrator: “Sweat beads on the back
of my neck. My lungs twist with dry air, each breath coming out as
shallow pants from my cracked lips” (3). Precise stylistic choices
reinforce the adept creation of tone with “muscles searing with
the effort” (3), “jagged edges of what was left of your life” (4), and I
wipe the sweat off my forehead and watch as the structure of your life
sways ever so slightly” (4). Alliterative statements such as “mourning
over another memory” ((3), “mosaic of new memories” (4), and “with
passion and power and pride” (4) add to the precise stylistic
choices.

The student’s use of rhetorical questions such as, “My speeches were
pretty good, weren’t they?” (4) and “It’s not my life, is it?” (4) as well as
declarative sentences like “But I'm sure you know that by now” (3) and
“One soft wind and it could all come crashing down. I’'m not taking the
blame for that, though” (4) add to the creation of an adept tone.

The narrator’s paradoxical situation of trying to help someone recover,
knowing only they have the power to recover their own life and
identity, contributes to a skillfully developed aesthetic effect. The
student uses the metaphors of hands, sand, and blocks to both mark
the passage of time and support the narrator’s realization that she
cannot fix someone who refuses to help.

The unifying effect is skillfully developed through the time
markers that weave together the past and the present. Opening in the
present, the student then reflects on the past noting, ‘I started helping
you then. And | kept helping, even when you decided to sit back down
on old memories” (3), “I began building your life back up again” (3),
“but the days slipped by like sand slipping through fingertips” (4). The
student returns to the present in, “I’'m almost done here” (4), finally
leading to, “There’s still an empty chunk that | can’t fill for you” (4).

This timely progression demonstrates a skillful development of the
student’s aesthetic effect.

Excellent

E
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Critical/Analytical Response to Literary Texts
Example Scored Satisfactory (S)
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You may use this space for your initial planning. This information assists markers in
identifying the text you have chosen to support your ideas. The markers who read your
composition will be very familiar with the literary text you have chosen.
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Note: Write the title of your chosen literary text on the back cover of this examination
booklet.

Personal Reflection on Choice of Literary Text
Suggested time: 10 to 15 minutes
Briefly explore your reasons for selecting the literary text as support for your response.

Markers will consider the information you provide here when considering the
effectiveness of your supporting evidence.
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When confronted with a newfound challenge in an individuals' life, one can feel lost and alone. Without the
support from others we struggle to accept ourselves for who we've become and instead try to restore our old
life. Feeling a sense of belonging helps people feel content with who they are with the support of others.
This is illustrated throughout the film Sound of Metal, Darius Marder utilizes the generosity of others to
guide main character Ruben to achieve self-recovery. Film techniques such as sound and angles help the
audience feel what Ruben is experiencing throughout the film. In the film Sound of Metal, Darius Marder
demonstrates the importance of generosity throughout Rubens journey of recovery with the support of the
deaf community. Therefore, when feeling a sense of belonging with a similar group, individuals become

motivated to move on from their past and accept their new identity.

Initially, Ruben is very passionate about music and is in a happy relationship with his girlfriend Lou. That is
until his hearing starts to fade away and all that was important to him does too. Without the support from his
girlfriend he is left alone where he is unable to teach himself how to adapt to his disability. Marder reminds
us of Rubens point of view through sound techniques and angles in the film. When Rubens hearing is
muffled so is the audiences, representing the inner turmoil he is experiencing. The use of wide angles also
give us an understanding of the loss of hope and loneliness Ruben feels inside. Without the generosity of
help from others Ruben is unable to recover from the losses in his life. That is until Joe, leader of a helpful
deaf community, offers his support for Ruben. Being emotionally explosive and hurt, Ruben doesn't except
his help at first because he does not believe that he belongs there. He thinks that he can fix his hearing
instead of embracing his new identity. Eventually Ruben goes back to Joe and accepts his offer due to the
lack of hope he feels.When individuals are lost and unable to recover from their past, they search for the

generosity offered by others as a sense of stability and support in their lives.

Page 5 of 7
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However, being in a new community didn't help Ruben at first. He is still lacking the motivation to move on
from the emptiness he felt after losing the things important to him. Although after beginning to make
connections and being able to relate to others within the community, Ruben starts to slowly feel like he
belongs. This is expressed through the happier mood presented in the scenes. Ruben is constantly
surrounded by similar people and is able to rekindle his passion for music while teaching a group of deaf
kids how to play drums. Although Ruben seems like he is adapting to his new life we still see him trying to
fix his old life, through the scene where he fixes a roof that doesn't need it. Ruben is still fixated on getting
the surgery to be able to hear again. He focuses all his energy on selling stuff to raise money for the surgery
and eventually is able to make it happen. Although his hearing is not fixed like he hoped, instead it was
distorted. Marder allows the audience to experience the same chaotic sounds Ruben hears at that moment to
provide an understanding of his experience and the disappointment he feels. This is when Joe decides to
kick Ruben out of the community. Joe's generosity had been enough to give him a place where he can
reconcile with his past as well as feel like he had somewhere he belonged. When individuals are granted
support from people with similar situations, they are able to feel like they belong to a community. Although

there is often still the thought of missing the life they had before and the people they've lost.

Therefore, Ruben is left all alone once again, missing the feeling of belonging he had created in the deaf
community. He decides to go visit Lou in France since he had technically gotten his hearing back. Although
his reunion does not go how he had hoped. When he sees Lou again her appearance is completely different
and Ruben can tell she had changed. They were living different lives, indicating that Rubens past could not
be restored like he was striving for the whole film. This epiphany causes Ruben to finally be able to move
on and accept his new identity. Marder represents this realization through sound; when Ruben sits in the
middle of the chaotic streets of Paris he decides to take his hearing aid out and submerge himself in
complete silence. He then is finally able to find the silence that Joe had told him about and remove the
hopelessness he felt. Ruben could not have found his peace if it weren't for the generosity of the community.
Therefore, generosity plays an important role in an individuals process of recovery that provides one with

the help they need to heal from the destruction of their past.
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In conclusion, Ruben experiences trouble while trying to adapt to his new disability, but is able to accept
help from the deaf community. Their generosity plays a significant role in helping Ruben on his path to
recovery and eventually finding his silence. When an individual is faced with a significant loss due to
changes in their life, they struggle to accept who they've become and leave their past behind. Although the
generosity and support from similar people helps motivate one to adapt to their new identity. Therefore, the
role of generosity when an individual undergoes the process of self-recovery helps one move on and find

peace.
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Critical/Analytical Response to Literary Texts
Example Paper Rationale Satisfactory (S)

Scoring Criteria

Rationale

Score

Thought and Understanding
(S)

e |deas are relevant and
straightforward, demonstrating
a generalized comprehension
of the literary text(s) and the
topic.

e Literary interpretations are
general but plausible.

The student begins the response with the relevant and
straightforward idea that “When confronted with a newfound
challenge in an individual’s life, one can feel lost and alone” (4).
Establishing a connection between this idea and the film, the student
states “Darius Marder demonstrates the importance of generosity
throughout Rubens journey of recovery with the support of the deaf
community” (4). At the end of the introduction, the student arrives at
the plausible literary interpretation that when one feels “a sense
of belonging with a similar group, individuals become motivated

to move on from their past and accept a new identity” (4), thus
demonstrating a generalized comprehension of the literary
text relative to the topic.

Exploring the dynamic between Ruben and Lou, the student
furthers this generalized comprehension of the text through
straightforward statements such as “Ruben is very passionate
about music and is in a happy relationship with his girlfriend Lou” (4).
Once Ruben has been left “Without the support from his girlfriend”
(4), the student presents the relevant idea that “When individuals
are lost and unable to recover from their past, they search for the
generosity offered by others” (4), demonstrating a generalized
comprehension of the topic.

The student generally discusses “Joe’s generosity” (5) in giving
Ruben “a place where he can reconcile with his past as well as feel
like he had somewhere he belonged” (5). After Ruben visits Lou in
France, the student makes the straightforward observation that
“They were living different lives” (5). From here, the student concludes
with the general and plausible literary interpretation that “this
epiphany causes Ruben to be finally able to move on and accept his
new identity” (5).

Satisfactory

S
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Scoring Criteria

Rationale

Score

Supporting Evidence (S)

e Support is general, adequate,
and appropriately chosen
to reinforce the student’s
ideas in an acceptable way
but occasionally may lack
persuasiveness.

e A reasonable connection to
the student’s ideas is suitably
maintained.

In the first body paragraph of the response the student establishes
the idea that Ruben is “left alone where he is unable to teach himself
how to adapt to his disability” (4). The student generally supports
this idea by stating that “Marder reminds us of Rubens point of

view through sound techniques” (4) and adequately clarifying

by explaining that “When Rubens hearing is muffled so is the
audiences, representing the inner turmoil he is experiencing” (4). Thus,
a reasonable connection to the student’s ideas is suitably
maintained.

Support remains adequate and general in the second body
paragraph as the student explores Ruben’s lack of “motivation to
move on from the emptiness he felt after losing the things important
to him” (5). The student appropriately reinforces this idea with a
series of plot points about Ruben’s characterization, such as he “is
able to rekindle his passion for music while teaching a group of deaf
kids how to play drums” (5), “he fixes a roof that doesn’t need it” (5),
and “He focuses all his energy on selling stuff to raise money for the
surgery” (5). While a reasonable connection to the student’s
ideas is suitably maintained, support occasionally lacks
persuasiveness.

When Ruben finds himself “missing the feeling of belonging he had
created in the deaf community” (5), the student appropriately notes
that Ruben “decides to go visit Lou in France” where he has the
epiphany “he was striving for the whole film” (5). The student returns
to a general exploration of technique, stating “Marder represents
this realization through sound; when Ruben sits in the middle of the
chaotic streets of Paris he decides to take his hearing aid out and
submerge himself in complete silence” (5). The student suitably
maintains a reasonable connection to their concluding idea: that
“Ruben could not have found his peace if it weren’t for the generosity
of the community” (5).

Satisfactory

S
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Scoring Criteria

Rationale

Score

Form and Structure (S)

e A straightforward arrangement
of ideas and details
provides direction for the
discussion that is developed
appropriately.

e The unifying effect or
controlling idea is generally
presented and maintained;
however, coherence may falter.

On the Initial Planning page, the student introduces a
straightforward arrangement of ideas using chronology as an
organizing principal that provides direction for the discussion.
The student describes that “Ruben loses the things most important to
him” (4) although “He isn’t ready to accept his disability” (4) until “the
generosity of support from Joe and the deaf community helps him on
his path to recover” (4). The straightforward arrangement drawn
up on the Initial Planning page is developed and maintained in the
response with an introduction and three body paragraphs that focus
the discussion before drawing to an appropriately developed
conclusion.

The controlling idea is generally presented and maintained
using an identifiable structure that provides direction for the
discussion that is developed appropriately. “Initially, Ruben is
very passionate about music and is in a happy relationship with his
girlfriend Lou” (4), “However, being in a new community didn’t help
Ruben at first” (5), “Although after beginning to make connections and
being able to relate to others within the community, Ruben starts to
slowly feel like he belongs” (5). Ruben gets cochlear implant surgery,
“Therefore, Ruben is left all alone once again” (5) until he is finally “able
to move on and accept his new identity” (5). This structure generally
maintains the unifying effect through the exploration of Ruben’s
journey to recovery, appropriately moving to the concluding thought,
that “the role of generosity when an individual undergoes the process
of self-recovery helps one move on and find peace” (6).

Satisfactory

S
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Scoring Criteria

Rationale

Score

Matters of Choice (S)

e Diction is adequate.

e Syntactic structures are
straightforward, but attempts
at complex structures may be
awkward.

e Stylistic choices contribute to
the creation of a conventional
composition with an
appropriate voice.

The student’s choice of diction is adequate, as in “Eventually
Ruben goes back to Joe and accepts his offer due to the lack of hope
he feels” (4), “He focuses all his energy on selling stuff” (5), “Rubens
past could not be restored like he was striving for the whole fim” (5),
and “Ruben experiences trouble” (6).

Syntactic structures, as in “Without the support from others we
struggle to accept ourselves for who we've become and instead try
to restore our old life” (4), “He then is finally able to find the silence
that Joe had told him about and remove the hopelessness he felt” (5),
and “Their generosity plays a significant role in helping Ruben on his
path to recovery” (6) are straightforward. However, the student’s
attempts at complex structures may be awkward, as in “Feeling
a sense of belonging helps people feel content with who they are
with the support of others” (4) and “Therefore, generosity plays an
important role in an individuals process of recovery that provides one
with the help they need to heal from the destruction of their past” (5).

Conventional stylistic choices include transitional expressions
used as sentence starters, such as “That is until” (4), which is used
twice in first body paragraph, and colloquial language such as “he can
fix his hearing” (4) and “kick Ruben out” (5). The shift from analytical
discussion of text to philosophical discussion in order to summarize
the development of the idea and close the body paragraphs
contribute to the creation of a conventional composition with
an appropriate voice.

Satisfactory

S

English Language Arts 30-1 Examples of the Standards for Students’ Writing | Alberta Education, Provincial Assessment

61



Scoring Criteria

Rationale

Score

Matters of Correctness (S)

e This writing demonstrates
control of the basics of correct
sentence construction, usage,
grammar, and mechanics.

e There may be occasional
lapses in control and
minor errors; however, the
communication remains clear.

The student’s writing demonstrates control of the basics

of correct sentence construction, usage, grammar, and
mechanics, as in “Without the generosity of help from others
Ruben is unable to recover from the losses in his life” (4) and “This is
expressed through the happier mood presented in the scenes” (5).

The response contains some minor errors such as “This is

illustrated throughout the film Sound of Metal, Darius Marder utilizes
the generosity of others to guide main character Ruben to achieve
self-recovery” (4), and multiple apostrophe errors as in “an individuals’
life” (4) and “Rubens point of view” (4). The response also contains
some errors in incorrect word usage, as in “Ruben doesn’t except his
help” (4).

There are occasional lapses in control, such as fragments
punctuated as complete sentences, as in “Although his reunion does
not go how he had hoped” (5), “Although there is often still the thought
of missing the life they had before and the people they’ve lost” (5),

and “Although the generosity and support from similar people helps
motivate one to adapt to their new identity” (6); however, considering
the proportion of error in terms of the complexity and length of the
response, the communication remains clear.

Satisfactory

S
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Critical/Analytical Response to Literary Texts
Example Scored Proficient (Pf)
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When people are in pain, either physically or mentally, they want to save
others from experiencing the same hurt that they feel. Because they know what
suffering is like, they do not want anyone else to go what they have gone
through. Especially when someone is in the process of recovery, they will be
more sensitive to what happens to others and they will do anything in their power
to help other people. However, when people are healing, they should be treated
with compassion in their delicate situation. In Timothy Findley’s novel The Wars,
the author demonstrates through the protagonist Robert Ross that individuals
who are healing from a significant event show generosity to others around them
because they want to protect them from the pain that they have lived though
firsthand. People who are in recovery also need to be shown kindness in return
in order to properly heal and see the beauty in the world.

Robert Ross is initially a sensitive and caring young man that does not
have much experience in the world. His thinks that his main purpose in life is to
be the protector of his older sister Rowena, who has hydrocephalus and is in a
wheelchair. After she dies, he is lost and does not know what to do without her.
All he had left of her was her bunnies, which his mother told him he had to kill.
When he could not bring himself to do it, a man was brought to their house to do
so. He was escorted by a soldier and when Robert saw him he yelled “you
bastard! Bastard! What are soldiers for?”, showing that Robert believed soldiers
to be the epitome of generosity. He could not believe that the soldier stood by

and watched when the murder of innocent beings was about to take place. He
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sets out to do what that soldier could not when he joins the army. Before he
leaves, his mother says, “"you bruised so easily”, illustrating how his heart and his
mind can “bruise” just as easily as his body. He was extremely affected by
Rowena’s death, and blamed himself for not looking after her better. His mother
also said other cruel words to him, distancing herself from him. He needed
kindness in the recovery of Rowena’s death, but she was not able to offer any.
Rowena and her rabbits were symbols of innocence, and they were taken away
from Robert. As a soldier, Robert wanted to protect the innocent and prevent
them from experiencing the loss and pain that he had gone through.

When Robert joins the army he meets Harris, a fellow soldier and
becomes friends with him. When they were both sent away to deal with Harris’
illness and Robert’s injuries, Robert shows him generosity by showing up almost
every day to visit him until he passes away. Harris, like Rowena was innocent,
but Robert could not protect him. While has was trying to recover from the death
of Rowena, he had lost his closest friend as well. He keeps Harris’ blue scarf and
wears it to remember him by. Near the end of the novel, Robert sacrifices himself
to save more of the innocent, which were the horses and the dog. When they are
all trapped in the barn, Robert says “We shall not be taken”, showing that he
would do anything to keep the animals safe because they had done nothing
wrong. He saw himself as their protector and would not let anything happen to
him if he could help it. He could not prevent the killing of Rowena'’s rabbits, but
he could try to stop the murder of these animals. He still tries to deal with his

sister's death by attempting to save all that is innocent in the world.
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Robert struggles with his identity because without Rowena, he has trouble
figuring out his role in life. He joins the army to become a soldier but he realizes
that it's not what he thought it would be. When he and his men go into the crater,
they experience the horrors of war, and only a handful of men survive. When
they are going to get out of the crater, they notice a German soldier watching
them, and assuming that he was unarmed, Robert and his men climb out. The
soldier made a sudden movement, and Robert immediately shoots him. He has
become an instinctual killer and the total opposite of what he had wanted to be
when he had joined the army. The sniper was had a gun, but he did not choose
to use it, and as a result his “act of benevolence” had gotten him killed. He was
only reaching for his binoculars to see a bird, and the bird’s song would “haunt
[Robert] to the day he died.” The song served as a reminded that although he set
out to protect the those who had done nothing wrong, he just killed an innocent
man. His time in the army has hardened him and he was no longer the innocent
man that he once was. This causes him to evaluate his life as a soldier and his
life as a man.

In the crater, Robert loses Harris’ scarf. He was still recovering from his
death, but he knew it was time to let go in that moment. Harris will always be a
part of Robert's memory and in that way, he is never truly gone. The kindness
that Harris had showed his as a friend will always be meaningful to Robert and it
had healed his heart a little after Rowena’s death. It could not fully replace the
loss felt, but it had helped. Robert ends up burning his pictures of Rowena as an

“act of charity” because he could not bear for her innocence to be in a world of
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such cruelty. The things that he had seen and done would stay with him forever
and he did not want to taint her innocence by carrying her picture. Marian Turner,
a nurse that has treated Robert after he had gotten burned said that “[p]eople
can only be found in what they do.” The actions of Robert Ross show that he was
a generous and selfless person, always caring for others before himself. He was
a hero and “did the thing that no one else would even dare to think of doing.” In
trying to save the animals in the barn, he let himself be engulfed by flames in
trying to save them. To Robert, the animals are incapable of doing the evil that
humans can do, therefore he has a special connection with them. Even after he
is burnt, he asks about the dog in the barn, not caring about his own wellbeing.
His kindness demonstrates that even though that he had experienced the deaths
of those close to him, he keeps wanting to protect those who cannot protect
themselves. His compassion for others was brought back to him in the form of
Juliet d'Orsey, who cared for Robert in the last years of his life. He was disfigured
and blinded in the fire, but now he could clearly see the beauty of life. All he
needed was to be shown some kindness in return. This is when he could finally
start healing and realize that even though a person is dead, it doesn’t mean that
they are forgotten.

Robert decides that he wants to die as a man, not a soldier, therefore “he
tore the lapels from his uniform and left the battlefield.” He always was just a
man, but it took his experiences in the war to see why. The incident with the
soldier and the murder of Rowena’s rabbits, Robert’s rape by his fellow soldiers

at Desole, and the treatment of horses by Captain Leather illustrated how
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inhumane soldiers could be. If that was how soldiers behaved, Robert did not
want to be one anymore. His killing of the German sniper showed that he did not
want to live this kind of life. This way of living was not helping him deal with the
death of Rowena and Harris. Since he was constantly surrounded by people
suffering and dying, it made it extremely difficult to recover. He made a promise
to himself to be generous to others and save the innocent, but it was taking a toli
on him. However, he kept going so that others would not experience the loss that
he had. After Robert had been in the fire, Marian Turner offers him the option of
assisted suicide but he replies “[n]ot yet.” This was the “essence of Robert Ross”
and although he was broken, he decided to live on. The assisted suicide was an
act of kindness, but Robert did not want to go yet. He realizes that people still
survive in his memory. The generosity he had shown people was not in vain and
he needed to still be able to remember them and all that they had been through.
Knowing this, healing from the deaths of Rowena and Harris was easier than
before because he understood how precious life truly was.

After Robert Ross recovered from the fire, he was born anew, like a
phoenix rising from the ashes. The epigraph of the novel says: “[n]ever that
which is shall die”, which means that nothing ever actually dies. People live on
through memories and the legacies that they leave behind. This is like how
Robert was never forgotten after he died. He stayed alive through the memories
of others, and his compassionate actions were remembered. He had saved
people and the sacrifices that he had made left lasting effects. The epilogue of

the novel describes a picture containing Robert and Rowena and it has the words
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“ ‘Look! You can see our breath!” And you can.” The breath is referring to the
breath of life and how it can never truly die. Individuals stay alive always, whether
it's through their legacy or through someone’s memory. People are remembered
by their generosity, and that can never be forgotten. Robert’s road to recovery
was not easy, but through the kindness of others, he found a way that he could

heal and cherish the value of life.
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Critical/Analytical Response to Literary Texts
Example Paper Rationale Proficient (Pf)

Scoring Criteria Rationale Score

Thought and Understanding (Pf)

e |deas are thoughtful and In the introduction, the student offers the thoughtful idea that
considered, demonstrating a “individuals who are healing from a significant event show generosity
competent comprehension to others around them because they want to protect them from the
of the literary text(s) and the pain that they have lived though firsthand” (4). As a corollary to this
topic. idea, the student adds, “People who are in recovery also need to be

shown kindness in return in order to properly heal and see the beauty

e |iterary interpretations are in the world” (4).

revealing and sensible.
The student develops this considered notion of generosity when

pointing out that “As a soldier, Robert wanted to protect the innocent
and prevent them from experiencing the loss and pain that he

had gone through” (5) with Rowena’s death. The student shows a
thoughtful and competent comprehension of the literary text
by noting the challenges Robert faces in his task of recovery. Robert

shows generosity to Harris, his ill friend, “by showing up almost every Proficient
day to visit him” (5), but these acts of kindness do not save Harris’s
life, and Robert’s need for recovery doubles: “While has was trying to Pf

recover from the death of Rowena, he had lost his closest friend as
well” (5).

The student offers the revealing literary interpretation that
Robert, in the field of human warfare, is not without error when he
“immediately shoots” (6) the German sniper who had generously
allowed Robert and his men to climb out of a crater after a gas

attack. The student brings the discussion sensibly back to Robert’s
own need for generosity by mentioning “Juliet d’Orsey, who cared

for Robert in the last years of his life” (7) and in referencing Marian
Turner’s offer of “assisted suicide” (8) to release him from his suffering.
The student notes thoughtfully that because Robert “was constantly
surrounded by people suffering and dying, it made it extremely
difficult to recover” (8). The student concludes with the sensible
interpretation that “He had saved people and the sacrifices that he
had made left lasting effects” (8) and, in so doing, “he found a way
that he could heal and cherish the value of life” (9).
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Scoring Criteria

Rationale

Score

Supporting Evidence (Pf)

e Support is specific, and
well chosen to reinforce the
student’s ideas in a persuasive
way.

e A sound connection to the
student’s ideas is capably
maintained.

The student persuasively reinforces the idea that part of Robert’s

own process of recovery comes from his need to protect the innocent:

“Rowena and her rabbits were symbols of innocence, and they were
taken away from Robert” (5). As well, the student uses the specific
support of Robert’s mother who offered Robert only “cruel words to
him, distancing herself from him” (5) to reinforce persuasively the
student’s idea regarding Robert’s need for kindness.

Through the use of specific and well chosen support, such as
“the bird’s song ‘would haunt [Robert] to the day he died”” (6), “Robert
ends up burning his pictures of Rowena as an ‘act of charity’ because
he could not bear for her innocence to be in a world of such cruelty”
(6-7), and “Even after he is burnt, he asks about the dog in the barn,
not caring about his own wellbeing” (7), a sound connection to the
student’s ideas is capably maintained.

After Robert is burned in the fire, the student uses specific support
to reinforce the idea that Robert is still in the process of recovery
when “Marian Turner offers him the option of assisted suicide

but he replies ‘[n]ot yet’ (8) as a capable way to connect to the
idea that “although he was broken, he decided to live on” (8). The
student persuasively reinforces the idea that “the generosity

he had shown people was not in vain and he needed to still be able
to remember them and all that they had been through” (8) through
quoting specifically the epigraph of the novel “[n]ever that which is
shall die”” (8).

Proficient

Pf
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Scoring Criteria Rationale Score
Form and Structure (Pf)
e A purposeful arrangement of The student’s choice to use a chronological order as the overarching
ideas and details contributes structure in the paper is purposeful in that it follows Robert’s arc
to a controlled discussion that from “a sensitive and caring young man that does not have much
is developed capably. experience in the world” (4) to a man whose “time in the army has
hardened him and he was no longer the innocent man that he once
e The unifying effect or was” (6) to one who “decides that he wants to die as a man, not a
controlling idea is coherently soldier” (7). However, within the paragraphs the student makes the
presented and sustained. capable choice to sustain focus on a particular idea, which helps
shape their discussion.
The student purposefully develops a controlled discussion
in each body paragraph. For example, although the second body
paragraph focuses on a discussion of Harris, the student cues us to a
detail that happens near the end of the novel when they say, “Robert Proficient

sacrifices himself to save more of the innocent, which were the horses
and the dog” (5) to develop the fundamental idea of that paragraph,
which is Robert’s desire to protect the innocent. This strategy
capably develops the unifying effect that the path to Robert’s
OWnN recovery is a non-linear process.

The controlling idea that “when someone is in the process of
recovery, they will be more sensitive to what happens to others

and they will do anything in their power to help other people” (4) is
coherently sustained and presented. This intention is made
evident in statements such as: Robert’s “main purpose in life is to be
the protector of his older sister Rowena” (4), his daily visits with Harris
“until he passes away” (5) and “he asks about the dog in the barn,

not caring about his own wellbeing” (7). In the conclusion, the student
returns to the idea that generosity and kindness are necessary for
recovery with the acknowledgement that “Robert’s road to recovery
was not easy, but through the kindness of others, he found a way that
he could heal and cherish the value of life” (9).

Pf
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Scoring Criteria

Rationale

Score

Matters of Choice (Pf)

e Diction is specific.

e Syntactic structures are
generally effective.

e Stylistic choices contribute to
the creation of a considered
composition with a capable
voice.

The student frequently employs specific diction in phrases such as:
“epitome of generosity” (4), “has become an instinctual killer” (6), “taint
her innocence” (7), “he let himself be engulfed by flames” (7), and
“inhumane soldiers” (8).

The student uses a variety of syntactic structures that are
generally effective, as in “Harris, like Rowena was innocent, but
Robert could not protect him” (5), “He was disfigured and blinded in
the fire, but now he could clearly see the beauty of life” (7), “However
he kept going so that others would not experience the loss that he
had” (8), and “Individuals stay alive always, whether it’s through their
legacy or through someone’s memory” (9).

Stylistic choices such as “He needed kindness in the recovery of
Rowena’s death, but she was not able to offer any” (5), “people still
survive in his memory” (8), and “After Robert Ross recovered from
the fire, he was born anew, like a phoenix rising from the ashes” (8),
contribute to a creation of a considered composition with a
capable voice.

Proficient

Pf
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Scoring Criteria

Rationale

Score

Matters of Correctness (Pf)

e This writing demonstrates
competent control of correct
sentence construction, usage,
grammar, and mechanics.

e Minor errors in complex
language structures are
understandable considering
the circumstances.

The student demonstrates competent control of correct
sentence construction as in “However, when people are healing,
they should be treated with compassion in their delicate situation” (4)
and “When he and his men go into the crater, they experience the
horrors of war, and only a handful of men survive” (6).

Minor errors in complex language structures such as “The
song served as a reminded that although he set out to protect the
those who had done nothing wrong, he just killed an innocent man”
(6), “The sniper was had a gun, but he did not choose to use it, and
as a result his ‘act of benevolence’ had gotten him killed” (6) are
understandable considering the circumstances.

Proficient

Pf
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English Language Arts 30-1 January 2023

Critical/Analytical Response to Literary Texts
Example Scored Excellent (E)

eePermissions not granted to use this response (E)
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Scoring Categories and Criteria for 2022-2023

Personal Response to Texts

Ideas and Impressions

(10% of total examination mark)

Cross-reference to the Program of Studies for Senior High School English Language Arts 2.1, 2.2, 2.3, 4.1

When marking ldeas and Impressions, the marker should consider the quality of

¢ the student’s exploration of the topic in relation to the prompting text(s)

e the student’s ideas and reflection
e support in relation to the student’s ideas and impressions

Because students’ responses to Excellent
the Personal Response to Texts
Assignment vary widely—from E

philosophical discussions to personal

The student’s exploration of the topic is insightful.
Perceptions and/or ideas are confident and discerning.
Support is precise and aptly reinforces the student’s ideas
and impressions.

narratives to creative approaches—

The student’s exploration of the topic is purposeful.
Perceptions and/or ideas are thoughtful and considered.
Support is specific and strengthens the student’s ideas and
impressions.

assessment of the Personal Proficient
Response to Texts Assignment

on the diploma examination will be Pf

in the context of Louise Rosenblatt’s

suggestion:

... the evaluation of the answers
would be in terms of the amount
of evidence that the youngster has S
actually read something and thought
about it, not a question of whether,

Satisfactory

The student’s exploration of the topic is generalized.
Perceptions and/or ideas are straightforward and relevant.
Support is adequate and clarifies the student’s ideas and
impressions.

The student’s exploration of the topic is vague. Perceptions
and/or ideas are superficial and/or ambiguous. Support is
imprecise and/or ineffectively related to the student’s ideas
and impressions.

necessarily, he has thought about it Limited
the way an adult would, or given an

adult’s “correct” answer. L
Rosenblatt, Louise. “The Reader’s

Contribution in the Literary Poor

Experience: Interview with Louise
Rosenblatt.” By Lionel Wilson. English P
Quarterly 14, no.1 (Spring, 1981):

3-12.

The student’s exploration of the topic is minimal. Perceptions
and/or ideas are undeveloped and/or irrelevant. Support

is lacking and/or unrelated to the student’s ideas and
impressions.

Insufficient

INS

Markers will also consider Grant P.
Wiggins’ suggestion that we should
assess students’ writing “with the
tact of Socrates: tact to respect the
student’s ideas enough to enter
them fully—even more fully than the
thinker sometimes—and thus the tact
to accept apt but unanticipatable or
unique responses.”

Wiggins, Grant P. Assessing Student
Performance: Exploring the Purpose
and Limits of Testing. San Francisco:
Jossey-Bass Publishers, 1993, p. 40.

Insufficient is a special category. It is not an indicator
of quality. A response assigned an Insufficient
receives the score of zero in all scoring categories.

Assign insufficient when

e the student has responded using a form other than prose
OR

e the student has written so little that it is not possible to
assess Ideas and Impressions OR

e there is no evidence that the topic presented in the
assignment has been addressed OR

e there is no connection between the text(s) provided in the
assignment and the student’s response OR

e there is no evidence of an attempt to fulfill the task
presented in the assignment
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Personal Response to Texts

Presentation

(10% of total examination mark)

Cross-reference to the Program of Studies for Senior High School English Language Arts 2.1, 2.2, 2.3, 4.1

When marking Ideas and Impressions, the marker should consider the effectiveness of

e the student’s exploration of the topic in relation to the prompting text(s)

e the student’s ideas and reflection
e support in relation to the student’s ideas and impressions

Excellent

E

The student’s exploration of the topic is insightful.
Perceptions and/or ideas are confident and discerning.
Support is precise and aptly reinforces the student’s ideas
and impressions.

Proficient

Pf

The student’s exploration of the topic is purposeful.
Perceptions and/or ideas are thoughtful and considered.
Support is specific and strengthens the student’s ideas and
impressions.

Satisfactory

S

The student’s exploration of the topic is generalized.
Perceptions and/or ideas are straightforward and relevant.
Support is adequate and clarifies the student’s ideas and
impressions.

Limited

L

The student’s exploration of the topic is vague. Perceptions
and/or ideas are superficial and/or ambiguous. Support is
imprecise and/or ineffectively related to the student’s ideas
and impressions.

Poor

The student’s exploration of the topic is minimal. Perceptions
and/or ideas are undeveloped and/or irrelevant. Support

is lacking and/or unrelated to the student’s ideas and
impressions.
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Scoring Categories and Criteria for 2022-2023

Critical/Analytical Response to Literary Texts Assignment

Supporting Evidence

(7.

5% of total examination mark)

Cross-reference to the Program of Studies for Senior High School English Language Arts 2.1, 2.2, 4.1, 4.2

When marking Thought and Understanding, the marker should consider

e how effectively the student’s ideas relate to the assignment

e the quality of the literary interpretations to show understanding of the text relative to the topic

Because students’ responses to

the Critical/Analytical Response
to Literary Texts Assignment

vary widely—from philosophical
discussions to personal narratives to
creative approaches—assessment of
the Critical/Analytical Response
to Literary Texts Assignment on
the diploma examination will be in
the context of Louise Rosenblatt’s
suggestion:

... the evaluation of the answers
would be in terms of the amount

of evidence that the youngster has
actually read something and thought
about it, not a question of whether,
necessarily, he has thought about it
the way an adult would, or given an
adult’s “correct” answer.

Rosenblatt, Louise. “The Reader’s
Contribution in the Literary
Experience: Interview with Louise
Rosenblatt.” By Lionel Wilson. English
Quarterly 14, no.1 (Spring, 1981):
3-12.

Markers will also consider Grant P.
Wiggins’ suggestion that we should
assess students’ writing “with the
tact of Socrates: tact to respect the
student’s ideas enough to enter
them fully—even more fully than the
thinker sometimes—and thus the tact
to accept apt but unanticipatable or
unique responses.”

Wiggins, Grant P. Assessing Student
Performance: Exploring the Purpose
and Limits of Testing. San Francisco:
Jossey-Bass Publishers, 1993, p. 40.

Excellent

E

Ideas are insightful and carefully considered, demonstrating
a comprehension of subtle distinctions in the literary text(s)
and the topic. Literary interpretations are perceptive and
illuminating.

Proficient

Pf

Ideas are thoughtful and considered, demonstrating a
competent comprehension of the literary text(s) and the
topic. Literary interpretations are revealing and sensible

Satisfactory

S

Ideas are relevant and straightforward, demonstrating a
generalized comprehension of the literary text(s) and the
topic. Literary interpretations are general but plausible.

Limited Ideas are superficial or oversimplified, demonstrating a weak
comprehension of the literary text(s) and the topic. Literary

L interpretations are incomplete and/or literal.

Poor Ideas are largely absent or irrelevant, and/or do not develop

P

the topic. Little comprehension of the literary text(s) is
demonstrated.

Insufficient

INS

Insufficient is a special category. It is not an indicator
of quality. A response assigned an Insufficient
receives the score of zero in all scoring categories.

Assign insufficient when

e the student has written so little that it is not possible to
assess Thought and Understanding and/or Supporting
Evidence OR

¢ no reference has been made to literature studied OR

e the only literary reference present is to the text(s) provided
in the first assignment OR

e there is no evidence of an attempt to fulfill the task
presented in the assignment
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Critical/Analytical Response to Literary Texts Assignment

Supporting Evidence

(7.5% of total examination mark)

Cross-reference to the Program of Studies for Senior High School English Language Arts 2.3, 3.2, 4.1, 4.2

When marking Supporting Evidence, the marker should consider

e the selection and quality of evidence

¢ how well the supporting evidence is employed, developed, and synthesized to support the student’s ideas

Consider ideas presented in the Personal Reflection on Choice of Literary Text(s).

Support is precise and astutely chosen to reinforce the
student’s ideas in a convincing way. A valid connection to the
student’s ideas is efficiently maintained.

Excellent
Proficient

Pf

Support is specific and well chosen to reinforce the student’s
ideas in a persuasive way. A sound connection to the
student’s ideas is capably maintained.

Satisfactory

S

Support is general, adequate, and appropriately chosen
to reinforce the student’s ideas in an acceptable way

but occasionally may lack persuasiveness. A reasonable
connection to the student’s ideas is suitably maintained.

Limited

L

Support is inadequate, inaccurate, largely a restatement of
what was read, and/or inappropriately chosen in relation to
the student’s ideas and thus lacks persuasiveness. A weak
connection to the student’s ideas is maintained.

Poor

Support is irrelevant, overgeneralized, lacks validity, and/
or is absent. Little or no connection to the student’s ideas is
evident.
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Critical/Analytical Response to Literary Texts Assignment

Form and Structure

(7.5% of total examination mark)
Cross-reference to the Program of Studies for Senior High School English Language Arts 2.2, 3.1, 4.1, 4.2
When marking Form and Structure, the marker should consider

e the manner in which the student focuses, arranges, and shapes the discussion in response to the assignment
¢ how well a unifying effect or a controlling idea is developed and maintained

Excellent A judicious arrangement of ideas and details contributes to
a fluent discussion that is developed skillfully. The unifying
E effect or controlling idea is effectively presented and
integrated.
Proficient A purposeful arrangement of ideas and details contributes
to a controlled discussion that is developed capably. The
Pf unifying effect or controlling idea is coherently presented and
sustained.

Satisfactory A straightforward arrangement of ideas and details provides
direction for the discussion that is developed appropriately.

S The unifying effect or controlling idea is generally presented
and maintained; however, coherence may falter.

Limited A discernible but ineffectual arrangement of ideas and
details provides some direction for the discussion that is
L underdeveloped. A unifying effect or controlling idea is

inconsistently maintained.

Poor A haphazard arrangement of ideas and details provides little
or no direction for the discussion, and development is lacking
P or obscure. A unifying effect or controlling idea is absent.
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Critical/Analytical Response to Literary Texts Assignment

Matters of Choice

(7.5% of total examination mark)

Cross-reference to the Program of Studies for Senior High School English Language Arts 4.2

When marking Matters of Choice, the marker should consider how effectively the student’s choices enhance communication.

The marker should consider

e diction

e choices of syntactic structures (such as parallelism, balance, inversion)

¢ the extent to which stylistic choices contribute to the creation of voice

Diction is precise. Syntactic structures are effective and
sometimes polished. Stylistic choices contribute to the
creation of a skillful composition with a convincing voice.

Excellent
Proficient

Pf

Diction is specific. Syntactic structures are generally
effective. Stylistic choices contribute to the creation of a
considered composition with a capable voice.

Satisfactory

S

Diction is adequate. Syntactic structures are straightforward,
but attempts at complex structures may be awkward.
Stylistic choices contribute to the creation of a conventional
composition with an appropriate voice.

Limited

L

Diction is imprecise and/or inappropriate. Syntactic
structures are frequently awkward and/or ambiguous.
Inadequate language choices contribute to the creation of a
vague composition with an undiscerning voice.

Poor

Diction is overgeneralized and/or inaccurate. Syntactic
structures are uncontrolled and/or unintelligible. A lack of
language choices contributes to the creation of a confused
composition with an obscure voice.
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Critical/Analytical Response to Literary Texts Assignment

Matters of Correctness

(7.5% of total examination mark)
Cross-reference to the Program of Studies for Senior High School English Language Arts 4.2
When marking Matters of Correctness, the marker should consider the correctness of

e sentence construction (completeness, consistency, subordination, coordination, predication)

e usage (accurate use of words according to convention and meaning)

e grammar (subject-verb/pronoun-antecedent agreement, pronoun reference, consistency of tense)
e mechanics (punctuation, spelling, capitalization)

Consider the proportion of error in terms of the complexity and length of the response.

Excellent This writing demonstrates confident control of correct
sentence construction, usage, grammar, and mechanics.
E The relative insignificance of error is impressive considering

the complexity of the response and the circumstances.

Proficient This writing demonstrates competent control of correct
sentence construction, usage, grammar, and mechanics.
Pf Minor errors in complex language structures are

understandable considering the circumstances.

Satisfactory This writing demonstrates control of the basics of correct
sentence construction, usage, grammar, and mechanics.

S There may be occasional lapses in control and minor errors;
however, the communication remains clear.

Limited This writing demonstrates faltering control of correct
sentence construction, usage, grammar, and mechanics.

L The range of errors blurs the clarity of communication.

Poor This writing demonstrates lack of control of correct sentence
construction, usage, grammar, and mechanics. Jarring errors

P impair communication.
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