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Introduction

The written responses in this document are examples of English Language Arts 30–1 Diploma Examination writing that 
received scores of Satisfactory (S), Proficient (Pf), and Excellent (E). These sample responses are taken from the January 2023 
administration. Along with the commentaries that accompany them, they should help you and your students to understand the 
standards for English Language Arts 30–1 Diploma Examination writing in relation to the scoring criteria.

The purpose of the example responses is to illustrate the standards that governed the January 2023 marking session and 
that anchor the selection of similar sample responses for subsequent marking sessions in 2023. The sample papers and the 
commentaries were used to train markers to apply the scoring criteria consistently and to justify their decisions about scores in 
terms of each student’s work and the criteria.

The sample responses included in this document represent a very small sample of successful approaches to the assignments.

Selection and use of example papers
The teachers on the Standards Confirmation Committee for the January 2023 marking session selected the examples of student 
responses included here. They also wrote the commentaries that discuss the students’ writing in terms of the scoring criteria 
used for marking.

During their preparation for the January 2023 marking session, markers reviewed and validated the standards represented by 
these sample responses. Markers then used these sample responses as guidelines for marking the written-response sections of 
the January 2023 English Language Arts 30–1 Diploma Examination.

Cautions

1. The commentaries are brief. 
 
The commentaries were written for groups of markers to discuss and apply during the marking session. Although brief, they 
provide a model for relating specific examples from student work to the details in a specific scoring criterion.

2. Neither the scoring guide nor the assignments are meant to limit students to a single organizational or 
rhetorical approach in completing any diploma examination assignment. 
 
Students must be free to select and organize their materials in a manner that they feel will enable them to best present 
their ideas. In fact, part of what is being assessed is the final effectiveness of the content, the form and structure, and the 
rhetorical choices that students make. 
 
The student writing in this document illustrate just a few of the many successful organizational and rhetorical strategies in 
January 2023. 
 
There is no preferred approach to an assignment except the approach that accomplishes the student’s goal of effectively 
communicating their own ideas about the topic.  
 
We advise you not to draw any conclusions about common patterns of approach taken by students.
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The example papers presented in this document must not be used as models for instructional purposes. 
 
Because these papers are illustrations only, and because they are examples of responses to a set topic, students must 
be cautioned not to memorize the content of any of these assignments and not to use them when completing classroom 
assignments or when writing future diploma examinations. 
 
The approaches taken by students at the standard of excellence, not their words or ideas, are what students should 
consider emulating. In fact, it is hoped that the variety of approaches presented here will inspire students to experiment 
with diction, syntax, and form and structure as ways of developing an individual voice and engaging the reader in ideas and 
forms that the student has considered. 
 
Examination markers and staff at Alberta Education take any possibility of plagiarism or cheating seriously. The 
consequences for students are grave.

3. It is essential that you consider each of these examples of student writing in light of the constraints of the 
examination situation. 
 
Under examination conditions, students produce first-draft writing.

4. More information about student performance on the Part A: Written Response can be found in the English Language Arts 
30–1 Information Bulletin. 

https://www.alberta.ca/system/files/custom_downloaded_images/ed-diploma-exam-ela30-1-information-bulletin.pdf
https://www.alberta.ca/system/files/custom_downloaded_images/ed-diploma-exam-ela30-1-information-bulletin.pdf
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English Language Arts 30–1 January 2023 Writing Assignments
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Personal Response to Texts

Suggested time: 45 to 60 minutes
Suggested word count range: 600 to 1200 words

Hirshfield, Jane. “For What Binds Us.” In Of Gravity & Angels. Middletown: Wesleyan University Press, 1988. Reproduced with permission 

from Jane Hirshfield.
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Excerpt(s) from AMERICAN WAR: A NOVEL by Omar El Akkad, copyright © 2017 by Omar El Akkad. Used by permission of Alfred A. Knopf, an imprint of the Knopf Doubleday Publishing 

Group, a division of Penguin Random House LLC. All rights reserved.

El Akkad, Omar. American War. Copyright © 2017 by Omar El Akkad. Reproduced with permission of the Licensor through PLSclear.
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Personal Response to Texts

Suggested time: 45 to 60 minutes
Suggested word count range: 600 to 1200 words
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Critical/Analytical Response to Literary Texts

Suggested time: 1½ to 2 hours
Suggested word count range: 800 to 1600 words
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English Language Arts 30–1 January 2023 
Part A: Written Response Standards Confirmation

Background
For all diploma examination scoring sessions, Provincial Assessment Sector staff use a process of standards confirmation to 
establish and illustrate expectations for students’ work in relation to the scoring criteria and to ensure scoring consistency within 
and between marking sessions. Because there are several diploma examination administrations and scoring sessions each 
school year, the standards must remain consistent for each scoring session in the school year and, similarly, from year to year.

Standards for student achievement start with both the demands of the English Language Arts Program of Studies for senior high 
school English Language Arts and the interpretation of those demands through learning resources and classroom instruction. 
These agreed-upon standards are also exemplified in the kinds of tasks and the degree of independence expected of students. 
All these complex applications of standards precede the design, development, and scoring of each diploma examination.

The Standards Confirmation Committee is comprised of experienced teachers from representative regions of the province. 
These teachers work with the Provincial Assessment Sector staff responsible for the development, scoring, and results reporting 
for each diploma examination. Teacher-members participate over a two-year period and are required to serve as group leaders 
or markers during at least one of the subsequent marking sessions.

There are two essential parts to applying standards at the point of examination scoring: the expectations embedded in the 
scoring criteria, and the examples of students’ work that illustrate the scoring criteria within each scoring category. The scoring 
categories and scoring criteria are available to teachers and students via the English Language Arts 30–1 Information Bulletin. 
During each of the January and June marking sessions, example papers selected by members of the Standards Confirmation 
Committee are used to train markers. Subsequent to each January marking session, the example papers that received scores of 
Satisfactory (S), Proficient (Pf), and Excellent (E) are posted on the Alberta Education website in the documents entitled Examples 
of the Standards for Students’ Writing.

During the standards confirmation process,

• the appropriateness of the standards set by the examination in relation to students’ work is confirmed

• student responses that clearly illustrate the standards in the scoring categories and the scoring criteria are selected and are 
used when training markers

• rationales that explain and support the selection of sample papers in terms of the scoring categories, scoring criteria, and 
students’ work are written

http://English Language Arts Program of Studies
https://www.alberta.ca/writing-diploma-exams.aspx#jumplinks-3
https://www.alberta.ca/education.aspx
https://www.alberta.ca/writing-diploma-exams.aspx?utm_source=redirector#jumplinks-2
https://www.alberta.ca/writing-diploma-exams.aspx?utm_source=redirector#jumplinks-2
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English Language Arts 30–1 January 2023 
Examples of Students’ Writing with Teachers’ Commentaries
Assignment I: Personal Response to Texts

Personal Response to Texts Assignment
Example Scored Satisfactory–1 (S)

Permissions not granted to use this response (S–1)
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English Language Arts 30–1 January 2023

Personal Response to Texts Assignment 
Example Scored Satisfactory–2 (S)
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English Language Arts 30–1 January 2023|

Personal Response to Texts 
Example Paper Rationale Satisfactory–2 (S)

Scoring Criteria Rationale Score

Ideas and Impressions (S)

Satisfactory

S

• The student’s exploration of 
the topic is generalized.

On the Initial Planning page the student connects the topic to the 
poem with the generalized idea that “to recover is beautiful and 
strong, and something to be proud of” (1). This idea is integrated 
into the response as the narrative begins by referencing Marshall’s 
embarrassing fall that resulted from “some stupid stuff” (3) he did 
with friends while “trying to look cool” (3). Marshall mentions his 
hospital stay “without indulging in what happened” (3), establishing 
the straightforward idea that Marshall’s need to recover from 
embarrassment is likely more pressing than his need to recover 
physically.

The student clarifies the impression that individuals need to 
recover from embarrassment through adequate support when 
Marshall snaps at his mother saying, “everybody mom and I mean 
everybody will be able to tell I screwed up, that I did something stupid, 
do you have any idea what they are going to say when I get there?” 
(3). This embarrassment is further clarified through the support that 
Marshall “could just feel the eyes burning the back of my head” (3) 
and that he believes that his body is shielding him “from hearing the 
horrible comments” (4) of his classmates when he is at school.

The generalized exploration continues when Marshall rejects Mrs. 
Jane’s attempt at a conversation. Her forceful retort “No Marshall!” 
(4), and her advice to “recover and let it be a sign of your strength” (4) 
adequately support the straightforward and relevant ideas that 
“to recover is to be strong and it can be tough to recover” (1), which 
were introduced in the Initial Planning.

The student concludes by indicating a shift in Marshall, implying that 
he has begun his recovery from embarrassment. This perception is 
reinforced through the clarifying support describing how Marshall 
“could no longer hear the footsteps of fellow classmates outside” (5) 
and how his “crutches were no longer as loud as they used to be” 
(5). These details reinforce the student’s relevant and generalized 
perception that to recover shows strength.

• Perceptions and/or ideas are 
straightforward and relevant.

• Support is adequate and 
clarifies the student’s ideas 
and impressions.
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Scoring Criteria Rationale Score

Presentation (S)

Satisfactory

S

• The voice created by the 
student is apparent.

The identifiable structure of “Initially” (1), “However” (1), “Consequently” 
(1) on the Planning page creates an appropriate unifying effect 
that is executed throughout the narrative. Marshall was initially 
embarrassed. However, Mrs. Jane gave him advice. Consequently, 
Marshall began to recover from his embarrassment. The shift from 
Marshall noticing that “With each bwomp womp of my crutches 
I could feel the eyes multiplying” (3) to the somewhat diminished 
sound in “the bwomp womp of my crutches were no longer as loud” 
(5) contribute to the development of an appropriate aesthetic 
effect.

The apparent voice of the embarrassed teenage protagonist is 
created in statements such as “I did some stupid stuff” (3), “since 
she’s driving I cannot leave her hanging” (3) and “I messed up and 
the whole world will know that” (3). This voice is maintained through 
Marshall’s perception that everyone is talking about him as in “who 
knows what they could be saying about me, I can’t even imagine” (3-4) 
and his reply to Mrs. Jane in “I know what you’re going to say, yes I 
did something stupid, I should be embarrassed and ashamed and that 
I’m lucky I can still walk” (4), creating an embarrassed self-conscious-
ness in Marshall’s character. Mrs. Jane’s advice to Marshall that she 
“cannot control how you feel or view yourself but I can provide a bit 
of perspective” (4), distinguishes her from the emotional Marshall and 
indicates her apparent level of care and concern.

The stylistic choice to focus on sounds such as “rude whispers” 
(4), “the clock ticking” (4), and “the tap of my classmates foot” (4), 
creates a conventional tone. The student’s adequate syntactical 
choices and quality and correctness of language as seen in “you 
hurt yourself doing something stupid – you yourself have recognized 
that – but that’s the step to recovery, you see this injury you have is 
a sign of your strength, it shows that you can correct your mistakes, 
that you can understand what lead to it and how to avoid it in the 
future, recovery is powerful and not many get the chance to, so please 
Marshall, move past this injury, don’t let it be what stops you” (4) 
reinforce the conventional tone of each character and the narrative 
as a whole.

• Stylistic choices are adequate 
and the student’s creation of 
tone is conventional.

• The unifying and/or aesthetic 
effect is appropriately 
developed.
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English Language Arts 30–1 January 2023

Personal Response to Texts Assignment 
Example Scored Proficient–1 (Pf)
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English Language Arts 30–1 January 2023

Personal Response to Texts 
Example Paper Rationale Proficient–1 (Pf)

Scoring Criteria Rationale Score

Ideas and Impressions (Pf)

Proficient

Pf

• The student’s exploration of 
the topic is purposeful.

On the Planning page the student initiates a purposeful exploration 
of the topic by considering “All humans can relate/share pain—
universal/inevitable” (3) and “the reason it is so important to heal/
recover/learn” (3). In the response, the student develops these 
initial reflections through the considered idea that “The poem ‘For 
What Binds Us’ written by Jane Hirshfield argues there is much to 
embrace when faced with the tribulation of heartbreak as the universal 
experience of pain is ultimately unavoidable, and that it is the healing 
process that brings to light the beauty in life” (4).

The student purposefully analyzes poetic devices from the 
prompting text and synthesizes those with a thoughtful interpretation 
of the topic, offering a purposeful exploration of the considered 
perception that “It is the route of recovery that brings triumph into 
our lives as these lessons of resilience can only be learned through 
experience” (5). The student’s thoughtful analysis of “the final few 
lines of the poem” (5) lead to the conclusion that “It can be implied 
that Hirshfield is once again, emphasizing the notion of seeing the 
beauty that can lie in the pain, or in other words, seeing scars as an 
indication of strength” (5), and that “the universal trials of pain are to 
be celebrated” (5).

Specific support strengthens the student’s ideas about the 
power of recovery as in “This idea is further reinforced as people’s 
past selves are described to be ‘untested surface[s],’ illustrating the 
knowledge brought by experiencing and feeling one’s agony” (4) 
and “Finally, the phrase, ‘black cord,’ metaphorically represents the 
common thread found in every human life, no matter how unique each 
may be—all humans share the knowledge of what it is like to feel pain, 
whether it be abandonment, betrayal, or catastrophe” (5).

• Perceptions and/or ideas are 
thoughtful and considered

• Support is specific and 
strengthens the student’s 
ideas and impressions
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Scoring Criteria Rationale Score

Presentation (Pf)

Proficient

Pf

• The voice created by the 
student is distinct.

The student’s annotations (1) are reinforced on the Initial Planning 
page where the student identifies the idea that “Heartbreak should 
be embraced because the journey of recovery leads to strength and 
knowledge that can only be gained through experience” (2). This 
initiates a unifying effect, which the student establishes in the 
opening paragraph, stating “it is the healing process that brings to 
light the beauty in life” (4).

This idea is capably developed through a methodical and sequential 
analysis of the poem. The student notes that in the first stanza, “the 
author begins to present the idea of love causing negativity” (4) and 
that the second stanza explores how “as the poem progresses 
the reader is given the notion of healing after the heartache takes 
place” (4). The student continues to capably unify the discussion 
through the third stanza, showing how in “the latter end of the poem, 
enjambment is intentionally used to create flow for the reader, further 
reinforcing the altruistic notion of embracing heartbreak” (5) before 
synthesizing the details in the final stanza to capably develop the 
idea that the poem “illuminates the value of experiencing one’s pain, 
misery, and sorrow, and that is not enough to only feel the pain and 
push it all away” (5).

The student complements this analytic response with a distinctly 
contemplative voice, as in “Imagine building a romantic relationship 
half-heartedly” (4), “As the first stanza comes to an end, the chosen 
punctuation allows the reader to ruminate on the idea of finality as the 
period brings this idea to a full stop, just as what heartbreak would 
do to an individual” (4), and “The acknowledgment and honouring of 
one’s hardships are what allow us to return to our sense of self, but in 
a smarter and sharper light” (5).

Specific stylistic choices are represented through considered 
diction as in “No matter how ‘dovetailed,’ ‘solid,’ or ‘set’ a relationship 
can feel, heartbreak can make one believe love was never truly there” 
(4) and through effective syntax such as “It takes effort for partners 
to understand each other, make compromises with each other, and 
built trust between one another” (4) and “To end a relationship is not to 
end one’s life. Life can go on.” (5), which contribute to the creation of a 
competent tone.

• Stylistic choices are specific 
and the student’s creation of 
tone is competent.

• The unifying and/or aesthetic 
effect is capably developed.
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English Language Arts 30–1 January 2023

Personal Response to Texts 
Example Paper Rationale Proficient–2 (Pf)

Scoring Criteria Rationale Score

Ideas and Impressions (Pf)

Proficient

Pf

• The voice created by the 
student is distinct.

The student’s Initial Planning identifies “the bond between healing 
yourself and your relationships” (1) and how “physical recall of our 
struggles” (1) can help a character heal. These perceptions are 
explored in a purposeful manner through a layered conversation 
between diary entries and the diary writer’s context.

The student purposefully parallels the diary exploring the woman’s 
journey to recover from her family “situation” (3) with a narrative that 
reveals the woman’s acceptance of herself. The response opens 
with the considered assertion that the writer always “found it quite 
ridiculous to write about these silly little feelings” (3) but that she is 
using the diary as a “tool” (3) to help her “take control of” (3) her life. 
Narrative details thoughtfully support the woman’s discomfort as 
she pauses to “slightly cringe at herself” (3). The woman writes further 
about her perceived “inherently negative” (3) personality and criticizes 
herself as being “dramatic” (3) and “hopeless” (3), strengthening the 
impression of her feelings of failure.

Pursuant diary entries maintain a purposeful exploration of 
the topic revealing the woman’s growth. In February, “everything 
still sucks” (4) but she also “feels a little optimistic” (4) as she 
attempts to “mend my relationships with everyone” (4). As a result 
of developing “the courage to walk away from my family” (5), her 
remaining “relationships are maturing” (5). The impact of these 
events is supported with specific comments about her state of 
being, moving from feeling “slightly better” (4), to being “the tinniest 
bit excited” (5), and eventually feeling “better now” (6). The entries 
culminate in the thoughtful reflection that “these thoughts are all 
over the place but I think that’s okay. They reflect me, they reflect my 
growth. It was messy but there’s something liberating about feeling 
the power you have over yourself when recovering.” (7) These details 
strengthen the student’s considered idea that seeing evidence of 
growth can, itself, be empowering.

The thoughtful exploration of recovery is also purposefully 
developed in the narration as the woman moves from self-criticism 
to self-acceptance. Specific details about how she spends “the day 
being productive” (4) and talks to her partner about her writing, how 
she smiles with “a hint of genuineness behind it” (6) and eventually 
“laughs to herself, free of embarrassment” (6) support this gradual 
shift.

• Stylistic choices are specific 
and the student’s creation of 
tone is competent.

• The unifying and/or aesthetic 
effect is capably developed.
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Scoring Criteria Rationale Score

Presentation (Pf)

Proficient

Pf

• The voice created by the 
student is distinct.

Through a series of italicized diary entries and plain text third person 
narrative, the student capably develops an effective aesthetic 
effect with clear transitions and distinct voice shifts. The student 
competently maintains control of the aesthetic effect throughout 
the response, as seen in January when “The woman flips the page 
before she continues” (3) and in May when she “laughs to herself” (6), 
interacts briefly with her husband, and then returns to her diary and 
notes, “I don’t think I could have done this without his support though” 
(6).

The student’s specific symbolic choices to plot the narrative over 
five months is made clear in the Planning, charted out from “SAD 
hopeless” (2) in January to “growth rebirth” (2) in May and to write 
the entries on the fifth of each month, “half of 10” (2) to represent 
“recovering” (2). The narrative from May 10th breaks this pattern when 
the glass is “full” (2) and the character identifies as feeling “recovered” 
(2). The symbolism adds a layer of complexity and consideration to 
the response and help to unify the response.

The student competently reveals the woman’s increased confidence 
through the evolution of the diary salutations, beginning with the 
uncertain “Dear…Dear Diary?”(3), and eventually becoming a 
confident “Dear Diary” (6). The woman’s shifts in tone are competently 
carried out through the entries, seeming glib in “everything still sucks, 
spoiler alert” (4), pragmatic in “that’s a little too positive of a way to 
go about the complicated feelings of pain” (4), and self-aware in “I 
don’t think I’d believe myself if someone told me I’d be here”(6). These 
distinct shifts capably enhance the development of the woman’s 
recovery as she moves through evolving contexts.

• Stylistic choices are specific 
and the student’s creation of 
tone is competent.

• The unifying and/or aesthetic 
effect is capably developed.
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Example Scored Excellent–1 (E)
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English Language Arts 30–1 January 2023

Personal Response to Texts 
Example Paper Rationale Excellent–1 (E)

Scoring Criteria Rationale Score

Ideas and Impressions (E)

Excellent

E

• The student’s exploration of 
the topic is insightful.

On the Initial Planning page, the student introduces the discerning 
idea that “recovering from past traumas gives one the newfound 
power to construct a new, stronger self” (1). With this premise, the 
student insightfully explores the topic through an analysis of the 
photograph as a metaphor for the process of rebuilding identity after 
trauma. The student points to “Garcin’s hunched and small form” 
(2) as an image of “the lack of strength trauma makes one feel” (2). 
This weakness is reinforced with precise support as in “His posture 
is slouched and defeated, and his small size creates a feeling of 
overall powerlessness” (2). In contrast, the large mural of a partially 
rebuilt Garcin “smiling slightly” (2) suggests “strength” (2) and is 
“representative of a self that is undergoing the process of recovery” 
(2). This idea of deliberate recovery is aptly reinforced with precise 
support as in “now building himself back up ‘brick by brick’” and 
“He stares into the camera, making eye contact” (3). The student’s 
precise focus on the “third figure” (3), who looks primarily at the mural 
of Garcin, aptly reinforces the student’s confident perception that 
“Garcin not only demonstrates that recovery gives one a stronger 
internal identity, but a stronger external identity as well” (3). The 
student’s discerning perception that “There is no sense that he is 
hiding his trauma from the world, as the seams between the bricks in 
the mural are clearly visible” (3) leads to the confident idea that “he is 
intentionally presenting his strength to himself and to others” (3).

The student shifts to an insightful and personal exploration of 
the topic by focusing on the family history of genocidal trauma that 
“shattered our sense of identity for generations” (3). The student 
confidently and movingly parallels Garcin’s “hunched and small 
form” (2) to the family’s strategy to be “as small as possible” (3) 
because, in generations past, “to be big is to be visible and to be 
visible is to be dead” (3). Echoing the imagery of the photograph, the 
student discerningly notes that they knew “nothing of my identity 
except for the broken pieces left behind” (3). The student’s recovery, 
though, comes from hearing a song in their own language, and “This 
language, one I’d always seen as dangerous, now appeared beautiful” 
(4), bringing the student to “an elation I had never felt before” (4). This 
elation, in turn, leads to the student’s reconstruction and reclaiming 
of “the people I’m learning to call my own” (4). The student concludes 
confidently: “Recovery has brought me a strength I never, ever 
thought could exist” (4) and “I’ve built up a new identity: one defined 
by survival instead of trauma” (4).

• Perceptions and/or ideas are 
confident and discerning.

• Support is precise and aptly 
reinforces the student’s ideas 
and impressions.
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Scoring Criteria Rationale Score

Presentation (E)

Excellent

E

• The voice created by the 
student is convincing.

The personal and reflective voice created by the student is 
convincing and successfully maintains an artistic balance, pivoting 
from direct second person addresses such as, “You cannot, 
truly, escape it. You can only relearn how to live in its wake” (2), to 
the analytical tone of “The black-and-white photograph ‘Work in 
Progress’ by Gilbert Garcin showcases how recovery gives one the 
power to construct this new, stronger self” (2), and concluding with 
the self-aware narration of “I have never had the ability to be proud 
of who I am” (3). The student’s use of precise stylistic choices 
in deliberate fragments such as “Brick by brick, bone by bone” (2), 
qualifying statements such as “Initially by coincidence, and eventually 
with purpose, I too began to construct a stronger self” (4), and parallel 
structures such as “Instead, I am able to smile. I am able to stand up 
a little straighter to make room for the warm glow in my gut, for the 
pride I’m learning to have” (4) contribute to an adept creation of a 
controlled tone.

The student’s skillfully constructed and developed unifying effect 
can be seen in the metaphor of an atomic bomb with the emphasis 
placed on the resulting “shock-waves that are most likely to kill you” 
(2), which are, in turn, equated to the impact of trauma—for the 
student, generational trauma—and the ongoing rebuilding of identity 
“Brick by brick” (2), representing strength and recovery. The student 
skillfully juxtaposes Garcin’s building of his mural, in “This is clearly 
shown in his construction: he appears to be made up of the same 
broken bricks the traumatized Garcin sits upon” (2) with the student’s 
own mural “I picked up brick by brick, slotted it in places I could now 
understand, learned about myself on purpose and without fear” (4). 
The unifying effect is brought to a skillfully developed finish in 
the student’s direct address to the reader: “Wherever you are on your 
journey, whether it be sitting on the bricks or putting the last one in 
place or watching the sky flare orange, you have that power too. It is 
waiting for you, wherever you are. Recovery and power will call your 
name” (4–5).

• Stylistic choices are precise 
and the student’s creation of 
tone is adept.

• The unifying and/or aesthetic 
effect is skillfully developed.
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English Language Arts 30–1 January 2023

Personal Response to Texts 
Example Paper Rationale Excellent–2 (E)

Scoring Criteria Rationale Score

Ideas and Impressions (E)

Excellent

E

• The student’s exploration of 
the topic is insightful.

In the Initial Planning, the student offers the discerning idea that “no 
one but yourself can fully build your own life up again” (1) and “Allowing 
someone to pick up the pieces of a life that is not their own will not be 
solid” (1). Thus, the student explores the topic insightfully through 
the actions and thoughts of a person attempting to help a friend 
rebuild his life. The student provides with confidence the narrator’s 
empathetic and generous motive: “I get it. I do. Your life fell apart, 
opportunities crumbling before your eyes, leaving nothing but swirling 
dust and choking desperation behind” (3).

The student offers precise support through the extended metaphor 
of hands that aptly reinforces the arduous work of the narrator: 
“My hands burn. Dust collects under my fingernails” (3), “My hands 
were red and raw” (4), and “It’s a powerful feeling when you hold 
endless possibilities in your hands” (4). The student also confidently 
defines the allegorical bricks in various ways: “It’s hard work, you 
know. Building up someone else’s broken-down life, block by block, 
memory by memory, choice by choice” (3). The interesting journey 
in this response is not, as it turns out, the powerful recovery of the 
man “sitting there, head in hands” (3), but rather the discerning 
recognition of the narrator that her efforts, as persistent and eloquent 
as they may be, are futile.

The student’s perceptions about recovery are aptly reinforced 
through the details provided in the narrator’s reflections. She notices 
first the melancholic inertia of her friend in the precise details of 
“feet sinking into the gray sand of missed chances” (3) and “too busy 
dusting sand off of the old memory” (3). For a time, it seems that the 
narrator may be successful in, “I polished them smooth with promises 
and motivations. My speeches were pretty good, weren’t they?” (4). 
This confidence abates, however, as the narrator senses an end to her 
efforts as in “I’m almost done here” (4), but she aptly sees, despite all 
the “fresh starts, of flourishing colours and happiness” (4), there “are 
cracks running down it like veins” (4) and “it could all come crashing 
down” (4). The narrator realizes that only her friend can provide the 
mortar to hold the bricks of his life in place, a confident and subtle 
perception. The narrator wearily arrives at the discerning truth: 
“I can’t be the one to cement everything together” (4). If her friend 
never looks up and never takes back his “own power” (5), he will never 
“know the power recovery holds” (5).

• Perceptions and/or ideas are 
confident and discerning.

• Support is precise and aptly 
reinforces the student’s ideas 
and impressions.
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Scoring Criteria Rationale Score

Presentation (E)

Excellent

E

• The voice created by the 
student is convincing.

The voice created by the student is convincing, beginning with 
the opening exhausted tone of the narrator: “Sweat beads on the back 
of my neck. My lungs twist with dry air, each breath coming out as 
shallow pants from my cracked lips” (3). Precise stylistic choices 
reinforce the adept creation of tone with “muscles searing with 
the effort” (3), “jagged edges of what was left of your life” (4), and “I 
wipe the sweat off my forehead and watch as the structure of your life 
sways ever so slightly” (4). Alliterative statements such as “mourning 
over another memory” ((3), “mosaic of new memories” (4), and “with 
passion and power and pride” (4) add to the precise stylistic 
choices.

The student’s use of rhetorical questions such as, “My speeches were 
pretty good, weren’t they?” (4) and “It’s not my life, is it?” (4) as well as 
declarative sentences like “But I’m sure you know that by now” (3) and 
“One soft wind and it could all come crashing down. I’m not taking the 
blame for that, though” (4) add to the creation of an adept tone.

The narrator’s paradoxical situation of trying to help someone recover, 
knowing only they have the power to recover their own life and 
identity, contributes to a skillfully developed aesthetic effect. The 
student uses the metaphors of hands, sand, and blocks to both mark 
the passage of time and support the narrator’s realization that she 
cannot fix someone who refuses to help.

The unifying effect is skillfully developed through the time 
markers that weave together the past and the present. Opening in the 
present, the student then reflects on the past noting, “I started helping 
you then. And I kept helping, even when you decided to sit back down 
on old memories” (3), “I began building your life back up again” (3), 
“but the days slipped by like sand slipping through fingertips” (4). The 
student returns to the present in, “I’m almost done here” (4), finally 
leading to, “There’s still an empty chunk that I can’t fill for you” (4). 
This timely progression demonstrates a skillful development of the 
student’s aesthetic effect.

• Stylistic choices are precise 
and the student’s creation of 
tone is adept.

• The unifying and/or aesthetic 
effect is skillfully developed.
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Example Scored Satisfactory (S)
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English Language Arts 30–1 January 2023

Critical/Analytical Response to Literary Texts 
Example Paper Rationale Satisfactory (S)

Scoring Criteria Rationale Score

Thought and Understanding 
(S)

Satisfactory

S

• Ideas are relevant and 
straightforward, demonstrating 
a generalized comprehension 
of the literary text(s) and the 
topic.

The student begins the response with the relevant and 
straightforward idea that “When confronted with a newfound 
challenge in an individual’s life, one can feel lost and alone” (4). 
Establishing a connection between this idea and the film, the student 
states “Darius Marder demonstrates the importance of generosity 
throughout Rubens journey of recovery with the support of the deaf 
community” (4). At the end of the introduction, the student arrives at 
the plausible literary interpretation that when one feels “a sense 
of belonging with a similar group, individuals become motivated 
to move on from their past and accept a new identity” (4), thus 
demonstrating a generalized comprehension of the literary 
text relative to the topic.

Exploring the dynamic between Ruben and Lou, the student 
furthers this generalized comprehension of the text through 
straightforward statements such as “Ruben is very passionate 
about music and is in a happy relationship with his girlfriend Lou” (4). 
Once Ruben has been left “Without the support from his girlfriend” 
(4), the student presents the relevant idea that “When individuals 
are lost and unable to recover from their past, they search for the 
generosity offered by others” (4), demonstrating a generalized 
comprehension of the topic.

The student generally discusses “Joe’s generosity” (5) in giving 
Ruben “a place where he can reconcile with his past as well as feel 
like he had somewhere he belonged” (5). After Ruben visits Lou in 
France, the student makes the straightforward observation that 
“They were living different lives” (5). From here, the student concludes 
with the general and plausible literary interpretation that “this 
epiphany causes Ruben to be finally able to move on and accept his 
new identity” (5).

• Literary interpretations are 
general but plausible.
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Scoring Criteria Rationale Score

Supporting Evidence (S)

Satisfactory

S

• Support is general, adequate, 
and appropriately chosen 
to reinforce the student’s 
ideas in an acceptable way 
but occasionally may lack 
persuasiveness.

In the first body paragraph of the response the student establishes 
the idea that Ruben is “left alone where he is unable to teach himself 
how to adapt to his disability” (4). The student generally supports 
this idea by stating that “Marder reminds us of Rubens point of 
view through sound techniques” (4) and adequately clarifying 
by explaining that “When Rubens hearing is muffled so is the 
audiences, representing the inner turmoil he is experiencing” (4). Thus, 
a reasonable connection to the student’s ideas is suitably 
maintained.

Support remains adequate and general in the second body 
paragraph as the student explores Ruben’s lack of “motivation to 
move on from the emptiness he felt after losing the things important 
to him” (5). The student appropriately reinforces this idea with a 
series of plot points about Ruben’s characterization, such as he “is 
able to rekindle his passion for music while teaching a group of deaf 
kids how to play drums” (5), “he fixes a roof that doesn’t need it” (5), 
and “He focuses all his energy on selling stuff to raise money for the 
surgery” (5). While a reasonable connection to the student’s 
ideas is suitably maintained, support occasionally lacks 
persuasiveness.

When Ruben finds himself “missing the feeling of belonging he had 
created in the deaf community” (5), the student appropriately notes 
that Ruben “decides to go visit Lou in France” where he has the 
epiphany “he was striving for the whole film” (5). The student returns 
to a general exploration of technique, stating “Marder represents 
this realization through sound; when Ruben sits in the middle of the 
chaotic streets of Paris he decides to take his hearing aid out and 
submerge himself in complete silence” (5). The student suitably 
maintains a reasonable connection to their concluding idea: that 
“Ruben could not have found his peace if it weren’t for the generosity 
of the community” (5).

• A reasonable connection to 
the student’s ideas is suitably 
maintained.
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Scoring Criteria Rationale Score

Form and Structure (S)

Satisfactory

S

• A straightforward arrangement 
of ideas and details 
provides direction for the 
discussion that is developed 
appropriately. 

On the Initial Planning page, the student introduces a 
straightforward arrangement of ideas using chronology as an 
organizing principal that provides direction for the discussion. 
The student describes that “Ruben loses the things most important to 
him” (4) although “He isn’t ready to accept his disability” (4) until “the 
generosity of support from Joe and the deaf community helps him on 
his path to recover” (4). The straightforward arrangement drawn 
up on the Initial Planning page is developed and maintained in the 
response with an introduction and three body paragraphs that focus 
the discussion before drawing to an appropriately developed 
conclusion.

The controlling idea is generally presented and maintained 
using an identifiable structure that provides direction for the 
discussion that is developed appropriately. “Initially, Ruben is 
very passionate about music and is in a happy relationship with his 
girlfriend Lou” (4), “However, being in a new community didn’t help 
Ruben at first” (5), “Although after beginning to make connections and 
being able to relate to others within the community, Ruben starts to 
slowly feel like he belongs” (5). Ruben gets cochlear implant surgery, 
“Therefore, Ruben is left all alone once again” (5) until he is finally “able 
to move on and accept his new identity” (5). This structure generally 
maintains the unifying effect through the exploration of Ruben’s 
journey to recovery, appropriately moving to the concluding thought, 
that “the role of generosity when an individual undergoes the process 
of self-recovery helps one move on and find peace” (6).

• The unifying effect or 
controlling idea is generally 
presented and maintained; 
however, coherence may falter.
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Scoring Criteria Rationale Score

Matters of Choice (S)

Satisfactory

S

• Diction is adequate. The student’s choice of diction is adequate, as in “Eventually 
Ruben goes back to Joe and accepts his offer due to the lack of hope 
he feels” (4), “He focuses all his energy on selling stuff” (5), “Rubens 
past could not be restored like he was striving for the whole film” (5), 
and “Ruben experiences trouble” (6).

Syntactic structures, as in “Without the support from others we 
struggle to accept ourselves for who we’ve become and instead try 
to restore our old life” (4), “He then is finally able to find the silence 
that Joe had told him about and remove the hopelessness he felt” (5), 
and “Their generosity plays a significant role in helping Ruben on his 
path to recovery” (6) are straightforward. However, the student’s 
attempts at complex structures may be awkward, as in “Feeling 
a sense of belonging helps people feel content with who they are 
with the support of others” (4) and “Therefore, generosity plays an 
important role in an individuals process of recovery that provides one 
with the help they need to heal from the destruction of their past” (5).

Conventional stylistic choices include transitional expressions 
used as sentence starters, such as “That is until” (4), which is used 
twice in first body paragraph, and colloquial language such as “he can 
fix his hearing” (4) and “kick Ruben out” (5). The shift from analytical 
discussion of text to philosophical discussion in order to summarize 
the development of the idea and close the body paragraphs 
contribute to the creation of a conventional composition with 
an appropriate voice.

• Syntactic structures are 
straightforward, but attempts 
at complex structures may be 
awkward.

• Stylistic choices contribute to 
the creation of a conventional 
composition with an 
appropriate voice.
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Scoring Criteria Rationale Score

Matters of Correctness (S)

Satisfactory

S

• This writing demonstrates 
control of the basics of correct 
sentence construction, usage, 
grammar, and mechanics.

The student’s writing demonstrates control of the basics 
of correct sentence construction, usage, grammar, and 
mechanics, as in “Without the generosity of help from others 
Ruben is unable to recover from the losses in his life” (4) and “This is 
expressed through the happier mood presented in the scenes” (5).

The response contains some minor errors such as “This is 
illustrated throughout the film Sound of Metal, Darius Marder utilizes 
the generosity of others to guide main character Ruben to achieve 
self-recovery” (4), and multiple apostrophe errors as in “an individuals’ 
life” (4) and “Rubens point of view” (4). The response also contains 
some errors in incorrect word usage, as in “Ruben doesn’t except his 
help” (4).

There are occasional lapses in control, such as fragments 
punctuated as complete sentences, as in “Although his reunion does 
not go how he had hoped” (5), “Although there is often still the thought 
of missing the life they had before and the people they’ve lost” (5), 
and “Although the generosity and support from similar people helps 
motivate one to adapt to their new identity” (6); however, considering 
the proportion of error in terms of the complexity and length of the 
response, the communication remains clear.

• There may be occasional 
lapses in control and 
minor errors; however, the 
communication remains clear.
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English Language Arts 30–1 January 2023

Critical/Analytical Response to Literary Texts 
Example Paper Rationale Proficient (Pf)

Scoring Criteria Rationale Score

Thought and Understanding (Pf)

Proficient

Pf

• Ideas are thoughtful and 
considered, demonstrating a 
competent comprehension 
of the literary text(s) and the 
topic.

In the introduction, the student offers the thoughtful idea that 
“individuals who are healing from a significant event show generosity 
to others around them because they want to protect them from the 
pain that they have lived though firsthand” (4). As a corollary to this 
idea, the student adds, “People who are in recovery also need to be 
shown kindness in return in order to properly heal and see the beauty 
in the world” (4).

The student develops this considered notion of generosity when 
pointing out that “As a soldier, Robert wanted to protect the innocent 
and prevent them from experiencing the loss and pain that he 
had gone through” (5) with Rowena’s death. The student shows a 
thoughtful and competent comprehension of the literary text 
by noting the challenges Robert faces in his task of recovery. Robert 
shows generosity to Harris, his ill friend, “by showing up almost every 
day to visit him” (5), but these acts of kindness do not save Harris’s 
life, and Robert’s need for recovery doubles: “While has was trying to 
recover from the death of Rowena, he had lost his closest friend as 
well” (5).

The student offers the revealing literary interpretation that 
Robert, in the field of human warfare, is not without error when he 
“immediately shoots” (6) the German sniper who had generously 
allowed Robert and his men to climb out of a crater after a gas 
attack. The student brings the discussion sensibly back to Robert’s 
own need for generosity by mentioning “Juliet d’Orsey, who cared 
for Robert in the last years of his life” (7) and in referencing Marian 
Turner’s offer of “assisted suicide” (8) to release him from his suffering. 
The student notes thoughtfully that because Robert “was constantly 
surrounded by people suffering and dying, it made it extremely 
difficult to recover” (8). The student concludes with the sensible 
interpretation that “He had saved people and the sacrifices that he 
had made left lasting effects” (8) and, in so doing, “he found a way 
that he could heal and cherish the value of life” (9).

• Literary interpretations are 
revealing and sensible.



73English Language Arts 30–1 Examples of the Standards for Students’ Writing  |  Alberta Education, Provincial Assessment

Scoring Criteria Rationale Score

Supporting Evidence (Pf)

Proficient

Pf

• Support is specific, and 
well chosen to reinforce the 
student’s ideas in a persuasive 
way.

The student persuasively reinforces the idea that part of Robert’s 
own process of recovery comes from his need to protect the innocent: 
“Rowena and her rabbits were symbols of innocence, and they were 
taken away from Robert” (5). As well, the student uses the specific 
support of Robert’s mother who offered Robert only “cruel words to 
him, distancing herself from him” (5) to reinforce persuasively the 
student’s idea regarding Robert’s need for kindness.

Through the use of specific and well chosen support, such as 
“the bird’s song ‘would haunt [Robert] to the day he died’” (6), “Robert 
ends up burning his pictures of Rowena as an ‘act of charity’ because 
he could not bear for her innocence to be in a world of such cruelty” 
(6-7), and “Even after he is burnt, he asks about the dog in the barn, 
not caring about his own wellbeing” (7), a sound connection to the 
student’s ideas is capably maintained.

After Robert is burned in the fire, the student uses specific support 
to reinforce the idea that Robert is still in the process of recovery 
when “Marian Turner offers him the option of assisted suicide 
but he replies ‘[n]ot yet’” (8) as a capable way to connect to the 
idea that “although he was broken, he decided to live on” (8). The 
student persuasively reinforces the idea that “the generosity 
he had shown people was not in vain and he needed to still be able 
to remember them and all that they had been through” (8) through 
quoting specifically the epigraph of the novel “‘[n]ever that which is 
shall die’” (8).

• A sound connection to the 
student’s ideas is capably 
maintained.
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Scoring Criteria Rationale Score

Form and Structure (Pf)

Proficient

Pf

• A purposeful arrangement of 
ideas and details contributes 
to a controlled discussion that 
is developed capably.

The student’s choice to use a chronological order as the overarching 
structure in the paper is purposeful in that it follows Robert’s arc 
from “a sensitive and caring young man that does not have much 
experience in the world” (4) to a man whose “time in the army has 
hardened him and he was no longer the innocent man that he once 
was” (6) to one who “decides that he wants to die as a man, not a 
soldier” (7). However, within the paragraphs the student makes the 
capable choice to sustain focus on a particular idea, which helps 
shape their discussion.

The student purposefully develops a controlled discussion 
in each body paragraph. For example, although the second body 
paragraph focuses on a discussion of Harris, the student cues us to a 
detail that happens near the end of the novel when they say, “Robert 
sacrifices himself to save more of the innocent, which were the horses 
and the dog” (5) to develop the fundamental idea of that paragraph, 
which is Robert’s desire to protect the innocent. This strategy 
capably develops the unifying effect that the path to Robert’s 
own recovery is a non-linear process.

The controlling idea that “when someone is in the process of 
recovery, they will be more sensitive to what happens to others 
and they will do anything in their power to help other people” (4) is 
coherently sustained and presented. This intention is made 
evident in statements such as: Robert’s “main purpose in life is to be 
the protector of his older sister Rowena” (4), his daily visits with Harris 
“until he passes away” (5) and “he asks about the dog in the barn, 
not caring about his own wellbeing” (7). In the conclusion, the student 
returns to the idea that generosity and kindness are necessary for 
recovery with the acknowledgement that “Robert’s road to recovery 
was not easy, but through the kindness of others, he found a way that 
he could heal and cherish the value of life” (9).

• The unifying effect or 
controlling idea is coherently 
presented and sustained.
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Scoring Criteria Rationale Score

Matters of Choice (Pf)

Proficient

Pf

• Diction is specific. The student frequently employs specific diction in phrases such as: 
“epitome of generosity” (4), “has become an instinctual killer” (6), “taint 
her innocence” (7), “he let himself be engulfed by flames” (7), and 
“inhumane soldiers” (8).

The student uses a variety of syntactic structures that are 
generally effective, as in “Harris, like Rowena was innocent, but 
Robert could not protect him” (5), “He was disfigured and blinded in 
the fire, but now he could clearly see the beauty of life” (7), “However 
he kept going so that others would not experience the loss that he 
had” (8), and “Individuals stay alive always, whether it’s through their 
legacy or through someone’s memory” (9).

Stylistic choices such as “He needed kindness in the recovery of 
Rowena’s death, but she was not able to offer any” (5), “people still 
survive in his memory” (8), and “After Robert Ross recovered from 
the fire, he was born anew, like a phoenix rising from the ashes” (8), 
contribute to a creation of a considered composition with a 
capable voice.

• Syntactic structures are 
generally effective.

• Stylistic choices contribute to 
the creation of a considered 
composition with a capable 
voice.
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Scoring Criteria Rationale Score

Matters of Correctness (Pf)

Proficient

Pf

• This writing demonstrates 
competent control of correct 
sentence construction, usage, 
grammar, and mechanics.

The student demonstrates competent control of correct 
sentence construction as in “However, when people are healing, 
they should be treated with compassion in their delicate situation” (4) 
and “When he and his men go into the crater, they experience the 
horrors of war, and only a handful of men survive” (6).

Minor errors in complex language structures such as “The 
song served as a reminded that although he set out to protect the 
those who had done nothing wrong, he just killed an innocent man” 
(6), “The sniper was had a gun, but he did not choose to use it, and 
as a result his ‘act of benevolence’ had gotten him killed” (6) are 
understandable considering the circumstances.

• Minor errors in complex 
language structures are 
understandable considering 
the circumstances.
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English Language Arts 30–1 January 2023

Critical/Analytical Response to Literary Texts
Example Scored Excellent (E)

••Permissions not granted to use this response (E)
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Scoring Categories and Criteria for 2022–2023

Personal Response to Texts

Ideas and Impressions

(10% of total examination mark)

Cross-reference to the Program of Studies for Senior High School English Language Arts 2.1, 2.2, 2.3, 4.1 

When marking Ideas and Impressions, the marker should consider the quality of

• the student’s exploration of the topic in relation to the prompting text(s)

• the student’s ideas and reflection

• support in relation to the student’s ideas and impressions

Because students’ responses to 
the Personal Response to Texts 
Assignment vary widely—from 
philosophical discussions to personal 
narratives to creative approaches—
assessment of the Personal 
Response to Texts Assignment 
on the diploma examination will be 
in the context of Louise Rosenblatt’s 
suggestion: 
… the evaluation of the answers 
would be in terms of the amount 
of evidence that the youngster has 
actually read something and thought 
about it, not a question of whether, 
necessarily, he has thought about it 
the way an adult would, or given an 
adult’s “correct” answer.

Rosenblatt, Louise. “The Reader’s 
Contribution in the Literary 
Experience: Interview with Louise 
Rosenblatt.” By Lionel Wilson. English 
Quarterly 14, no.1 (Spring, 1981): 
3–12.

Markers will also consider Grant P. 
Wiggins’ suggestion that we should 
assess students’ writing “with the 
tact of Socrates: tact to respect the 
student’s ideas enough to enter 
them fully—even more fully than the 
thinker sometimes—and thus the tact 
to accept apt but unanticipatable or 
unique responses.”

Wiggins, Grant P. Assessing Student 
Performance: Exploring the Purpose 
and Limits of Testing. San Francisco: 
Jossey-Bass Publishers, 1993, p. 40.

Excellent

E
The student’s exploration of the topic is insightful. 
Perceptions and/or ideas are confident and discerning. 
Support is precise and aptly reinforces the student’s ideas 
and impressions.

Proficient

Pf
The student’s exploration of the topic is purposeful. 
Perceptions and/or ideas are thoughtful and considered. 
Support is specific and strengthens the student’s ideas and 
impressions.

Satisfactory

S
The student’s exploration of the topic is generalized. 
Perceptions and/or ideas are straightforward and relevant. 
Support is adequate and clarifies the student’s ideas and 
impressions.

Limited

L
The student’s exploration of the topic is vague. Perceptions 
and/or ideas are superficial and/or ambiguous. Support is 
imprecise and/or ineffectively related to the student’s ideas 
and impressions.

Poor

P
The student’s exploration of the topic is minimal. Perceptions 
and/or ideas are undeveloped and/or irrelevant. Support 
is lacking and/or unrelated to the student’s ideas and 
impressions.

Insufficient

INS
Insufficient is a special category. It is not an indicator 
of quality. A response assigned an Insufficient 
receives the score of zero in all scoring categories.

Assign insufficient when

• the student has responded using a form other than prose 
OR

• the student has written so little that it is not possible to 
assess Ideas and Impressions OR

• there is no evidence that the topic presented in the 
assignment has been addressed OR

• there is no connection between the text(s) provided in the 
assignment and the student’s response OR

• there is no evidence of an attempt to fulfill the task 
presented in the assignment
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Personal Response to Texts

Presentation

(10% of total examination mark)

Cross-reference to the Program of Studies for Senior High School English Language Arts 2.1, 2.2, 2.3, 4.1 

When marking Ideas and Impressions, the marker should consider the effectiveness of

• the student’s exploration of the topic in relation to the prompting text(s)

• the student’s ideas and reflection

• support in relation to the student’s ideas and impressions

Excellent

E
The student’s exploration of the topic is insightful. 
Perceptions and/or ideas are confident and discerning. 
Support is precise and aptly reinforces the student’s ideas 
and impressions.

Proficient

Pf
The student’s exploration of the topic is purposeful. 
Perceptions and/or ideas are thoughtful and considered. 
Support is specific and strengthens the student’s ideas and 
impressions.

Satisfactory

S
The student’s exploration of the topic is generalized. 
Perceptions and/or ideas are straightforward and relevant. 
Support is adequate and clarifies the student’s ideas and 
impressions.

Limited

L
The student’s exploration of the topic is vague. Perceptions 
and/or ideas are superficial and/or ambiguous. Support is 
imprecise and/or ineffectively related to the student’s ideas 
and impressions.

Poor

P
The student’s exploration of the topic is minimal. Perceptions 
and/or ideas are undeveloped and/or irrelevant. Support 
is lacking and/or unrelated to the student’s ideas and 
impressions.
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Scoring Categories and Criteria for 2022–2023

Critical/Analytical Response to Literary Texts Assignment

Supporting Evidence

(7.5% of total examination mark)

Cross-reference to the Program of Studies for Senior High School English Language Arts 2.1, 2.2, 4.1, 4.2

When marking Thought and Understanding, the marker should consider

• how effectively the student’s ideas relate to the assignment

• the quality of the literary interpretations to show understanding of the text relative to the topic

Because students’ responses to 
the Critical/Analytical Response 
to Literary Texts Assignment 
vary widely—from philosophical 
discussions to personal narratives to 
creative approaches—assessment of 
the Critical/Analytical Response 
to Literary Texts Assignment on 
the diploma examination will be in 
the context of Louise Rosenblatt’s 
suggestion: 
… the evaluation of the answers 
would be in terms of the amount 
of evidence that the youngster has 
actually read something and thought 
about it, not a question of whether, 
necessarily, he has thought about it 
the way an adult would, or given an 
adult’s “correct” answer.

Rosenblatt, Louise. “The Reader’s 
Contribution in the Literary 
Experience: Interview with Louise 
Rosenblatt.” By Lionel Wilson. English 
Quarterly 14, no.1 (Spring, 1981): 
3–12.

Markers will also consider Grant P. 
Wiggins’ suggestion that we should 
assess students’ writing “with the 
tact of Socrates: tact to respect the 
student’s ideas enough to enter 
them fully—even more fully than the 
thinker sometimes—and thus the tact 
to accept apt but unanticipatable or 
unique responses.”

Wiggins, Grant P. Assessing Student 
Performance: Exploring the Purpose 
and Limits of Testing. San Francisco: 
Jossey-Bass Publishers, 1993, p. 40.

Excellent

E
Ideas are insightful and carefully considered, demonstrating 
a comprehension of subtle distinctions in the literary text(s) 
and the topic. Literary interpretations are perceptive and 
illuminating.

Proficient

Pf
Ideas are thoughtful and considered, demonstrating a 
competent comprehension of the literary text(s) and the 
topic. Literary interpretations are revealing and sensible

Satisfactory

S
Ideas are relevant and straightforward, demonstrating a 
generalized comprehension of the literary text(s) and the 
topic. Literary interpretations are general but plausible.

Limited

L
 Ideas are superficial or oversimplified, demonstrating a weak 
comprehension of the literary text(s) and the topic. Literary 
interpretations are incomplete and/or literal.

Poor

P
Ideas are largely absent or irrelevant, and/or do not develop 
the topic. Little comprehension of the literary text(s) is 
demonstrated.

Insufficient

INS
Insufficient is a special category. It is not an indicator 
of quality. A response assigned an Insufficient 
receives the score of zero in all scoring categories.

Assign insufficient when

• the student has written so little that it is not possible to 
assess Thought and Understanding and/or Supporting 
Evidence OR

• no reference has been made to literature studied OR

• the only literary reference present is to the text(s) provided 
in the first assignment OR

• there is no evidence of an attempt to fulfill the task 
presented in the assignment
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Critical/Analytical Response to Literary Texts Assignment

Supporting Evidence

(7.5% of total examination mark)

Cross-reference to the Program of Studies for Senior High School English Language Arts 2.3, 3.2, 4.1, 4.2

When marking Supporting Evidence, the marker should consider

• the selection and quality of evidence

• how well the supporting evidence is employed, developed, and synthesized to support the student’s ideas

Consider ideas presented in the Personal Reflection on Choice of Literary Text(s).

Excellent

E
Support is precise and astutely chosen to reinforce the 
student’s ideas in a convincing way. A valid connection to the 
student’s ideas is efficiently maintained.

Proficient

Pf
Support is specific and well chosen to reinforce the student’s 
ideas in a persuasive way. A sound connection to the 
student’s ideas is capably maintained.

Satisfactory

S
Support is general, adequate, and appropriately chosen 
to reinforce the student’s ideas in an acceptable way 
but occasionally may lack persuasiveness. A reasonable 
connection to the student’s ideas is suitably maintained.

Limited

L
Support is inadequate, inaccurate, largely a restatement of 
what was read, and/or inappropriately chosen in relation to 
the student’s ideas and thus lacks persuasiveness. A weak 
connection to the student’s ideas is maintained.

Poor

P
Support is irrelevant, overgeneralized, lacks validity, and/
or is absent. Little or no connection to the student’s ideas is 
evident.
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Critical/Analytical Response to Literary Texts Assignment

Form and Structure

(7.5% of total examination mark)

Cross-reference to the Program of Studies for Senior High School English Language Arts 2.2, 3.1, 4.1, 4.2

When marking Form and Structure, the marker should consider

• the manner in which the student focuses, arranges, and shapes the discussion in response to the assignment

• how well a unifying effect or a controlling idea is developed and maintained

Excellent

E
A judicious arrangement of ideas and details contributes to 
a fluent discussion that is developed skillfully. The unifying 
effect or controlling idea is effectively presented and 
integrated.

Proficient

Pf
A purposeful arrangement of ideas and details contributes 
to a controlled discussion that is developed capably. The 
unifying effect or controlling idea is coherently presented and 
sustained.

Satisfactory

S
A straightforward arrangement of ideas and details provides 
direction for the discussion that is developed appropriately. 
The unifying effect or controlling idea is generally presented 
and maintained; however, coherence may falter.

Limited

L
A discernible but ineffectual arrangement of ideas and 
details provides some direction for the discussion that is 
underdeveloped. A unifying effect or controlling idea is 
inconsistently maintained.

Poor

P
 A haphazard arrangement of ideas and details provides little 
or no direction for the discussion, and development is lacking 
or obscure. A unifying effect or controlling idea is absent.
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Critical/Analytical Response to Literary Texts Assignment

Matters of Choice

(7.5% of total examination mark)

Cross-reference to the Program of Studies for Senior High School English Language Arts 4.2

When marking Matters of Choice, the marker should consider how effectively the student’s choices enhance communication. 
The marker should consider

• diction

• choices of syntactic structures (such as parallelism, balance, inversion)

• the extent to which stylistic choices contribute to the creation of voice

Excellent

E
Diction is precise. Syntactic structures are effective and 
sometimes polished. Stylistic choices contribute to the 
creation of a skillful composition with a convincing voice.

Proficient

Pf
Diction is specific. Syntactic structures are generally 
effective. Stylistic choices contribute to the creation of a 
considered composition with a capable voice.

Satisfactory

S
Diction is adequate. Syntactic structures are straightforward, 
but attempts at complex structures may be awkward. 
Stylistic choices contribute to the creation of a conventional 
composition with an appropriate voice.

Limited

L
Diction is imprecise and/or inappropriate. Syntactic 
structures are frequently awkward and/or ambiguous. 
Inadequate language choices contribute to the creation of a 
vague composition with an undiscerning voice.

Poor

P
Diction is overgeneralized and/or inaccurate. Syntactic 
structures are uncontrolled and/or unintelligible. A lack of 
language choices contributes to the creation of a confused 
composition with an obscure voice.
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Critical/Analytical Response to Literary Texts Assignment

Matters of Correctness

(7.5% of total examination mark)

Cross-reference to the Program of Studies for Senior High School English Language Arts 4.2

When marking Matters of Correctness, the marker should consider the correctness of

• sentence construction (completeness, consistency, subordination, coordination, predication)

• usage (accurate use of words according to convention and meaning)

• grammar (subject-verb/pronoun-antecedent agreement, pronoun reference, consistency of tense)

• mechanics (punctuation, spelling, capitalization)

Consider the proportion of error in terms of the complexity and length of the response.

Excellent

E
This writing demonstrates confident control of correct 
sentence construction, usage, grammar, and mechanics. 
The relative insignificance of error is impressive considering 
the complexity of the response and the circumstances.

Proficient

Pf
This writing demonstrates competent control of correct 
sentence construction, usage, grammar, and mechanics. 
Minor errors in complex language structures are 
understandable considering the circumstances.

Satisfactory

S
This writing demonstrates control of the basics of correct 
sentence construction, usage, grammar, and mechanics. 
There may be occasional lapses in control and minor errors; 
however, the communication remains clear.

Limited

L
This writing demonstrates faltering control of correct 
sentence construction, usage, grammar, and mechanics. 
The range of errors blurs the clarity of communication.

Poor

P
This writing demonstrates lack of control of correct sentence 
construction, usage, grammar, and mechanics. Jarring errors 
impair communication.
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